REFERENCE LIST

Adelman, H. 8., & Taylor, L. (1986). Summary of the survey of fundamental concerns
confronting the LD field. Journal of Learning Disabilities, 19, 391-391.

Adelman, H. S., & Taylor, L. (1990). Intrinsic motivation and school misbehavior:
Some intervention implications. Journal of Leaming Disabilities, 23, 541-550.

Ames, C. (1992). Classroom: Goals, structure, and student motivation. Journal of
Educational Psychology, 84, 261-271.

Ames, C., & Archer, J. (1988). Achievement goals in the classroom: Students’
learning strategies and motivational processes. Journal of Educational
Psychology, 80, 260-267.

Anad, P., & Ross, S. M. (1987). A computer-based strategy for personalizing verbal
problems in teaching mathematics. Educational Communication and
Technology Journal, 35, 151-162.

Anderman, E. M., & Maehr, M. L. (1994). Motivation and schooling in the middle
grades. Review of Educational Research, 64, 287-309.

Anderson, G. J. (1990). Fundamentals of educational research. New York: Falmer.

Anderman, E.M. and Maehr, M.L. (1994) Motivation and schooling in the middle
grades. Review of Educational Research, 64(2), 287-309.

Anderman, E. M., & Midgely, C. (1997). Changes in achievement goal orientations,
perceived academic competence, and grades across the transition to

middle-level schools. Contemporary Educational Psychology, 22, 269 — 298

Allen, G. & Skinner, C. (1991). Handbook for research students in the social
sciences. London: The Falmer Press.

Archer, J., & Freedman, S. (1989). Gender Stereotyping perceptions of academic
disciplines. British Journal of Educational Psychology, 59, 306-313.

Archer, J., & MacRae, M. (1991). Gender perceptions of school suvbjects among 10-
11 year olds, British Journal of Educational Psychology, 61, 99-103.

133




Aronson, E., Blaney, N., Stephan, C., Sikes, J., & Snapp, M. (1978). The jigsaw
classroom. Beverly Hills, CA: Sage Publications.

Atkinson, J. W. (1964). An introduction to motivation. Princeton, NJ: Van Nostrand.

Ball, S. (1982). Motivation. In H. E. Mitzel, J. H. Best, & W. Rabinowitz (Eds.),
Encyclopedia of Educational Research (Vol. 3, 5th ed., pp. 1256-1263). New
York: Free Press.

Bandura, A. (1986). Social foundations of thought and action. Englewood Cliff, NJ:
Prentice Hall.

Bandura, A., (1993). Perceived efficacy in cognitive development and functioning.
Educational Psychology, 28, 117-148

Bandura, A., & Schunk, D. (1981). Cultivating competence, self-efficacy, and intrinsic
interest through proximal self-motivation. Journal of Personality and Social
Psychology, 41, 586-598.

Bates, J. A. (1979). Extrinsic reward and intrinsic motivation: A review with
implications for the classroom. Review of Educational Research, 49, 557-
576.

Bem, D. J. (1972). Self-perception theory. In L. Berkowitz (Ed.), Advances in
experimental social psychology (Vol. 6, p. 2-62). New York: Academic Press.

Berlyne, D. E. (1960). Conflict, arousal, and curiosity. New York: McGraw-Hill.

Berlyne, D. E. (1965). Curiosity and education. In J. D. Krumboltz (Ed.), Learning
and the educational process (pp. 67-89). Chicago: Rand McNally.

Berlyne, D. E. (1966). Curiosity and exploration. Science, 153, 25-33.

Berlyne, D. E. (1971). What next? Concluding summary. In H. L. Day, D. E. Berlyne,
& D. E. Hunt (Eds.), Intrinsic motivation: A new direction in education (pp.
186-196). Toronto, Canada: Holt, Rinehart & Winston of Canada.

Biehler, R. F., & Snowman, J. (1986). Psychology applied to teaching (5th Ed.).
Boston: Houghton Mifflin.

Blos, P. (1965). The initial stage of male adolescence. The Psychoanalytic Study of
the Child, 20, 145-164.

134



Blyth, D. A., Simmons, R. G., & Carlton-Ford, S. (1983). The adjustment of early
adolescents to school transitions. Journal of Early Adolescence, 3, 105-120.

Boggiano, A. K., Barrett, M., Weiher, A. W., McClelland, G. H., & Lusk, C. M. (1987).
Use of the maximal-operant principle to motivate children’s intrinsic interest.

Journal of Personality and Social Psychology, 53, 866-879.

Boggiano, A. K., Main, D. S, & Katz, P. A. (1988). Children’s preference for
challenge: The role of perceived competence and control. Journal of

Personality Social Psychology, 54, 134-141.

Boggiano, A. K., Shields, A., Barret, M., Kellam, T., Thimpson, E., Simons, J., & Katz,
P. (1992). Helplessness deficits in students: The role of motivational
orientation. Motivation and Emotion, 16, 271-296.

Booker, G., Bond, D., Brigs, J., & Davey, G. (1997). Teaching primary mathematics.

Melbourne: Longman.

Brophy, J. E. (1983). Conceptualizing student motivation to learn. Educational
Psychologist, 18, 200-215.

Brophy, J. E. (1987). Synthesis of research on strategies for motivating students to
learn. Educational Leadership, 45, 40-48.

Brophy, J. E. (1988). On motivating students. In D. Berliner & B. Rosenshine (Eds.),
Talks fo teachers (pp. 201-245). New York: Random House.

Bruner, J. 8. (1962). On knowing: Essays for the left hand. Cambridge, MA: Harvard

Bruner, J. S. (1996). The culture of education. Cambridge, MA: Harvard University
Press.

Butler, R. (1987). Task-involving and ego-involving properties of evaluation: Effects
of different feedback conditions on motivational perceptions, interest, and

performance. Journal of Educational Psychology, 79, 474-482.

Butler, R. (1989). On the psychological meaning of information about competence: A
reply to Ryan and Deci's comment on Butler (1987). Journal of Educational
Psychology, 81, 269-272.

135




Calder, B. J.,, & Staw, B. M. (1975). Self-perception of intrinsic and extrinsic
motivation. Journal of Personality and Social Psychology, 31, 599-605.

Cameron, J., K. M. Banko, & Pierce, W. D. (2001). "Pervasive Negative Effects of
Rewards on Intrinsic Motivation: The Myth Continues." The Behavior
Analyst, 24, 1-44.

Cameron, J., & Pierce, W. D. (1994). Reinforcement, rewards, and intrinsic
motivation: a meta-analysis. Review of Educational Research, 64, 363-423.

Cameron, J., & Pierce, W. D. (1996). The debate about rewards and intrinsic
motivation: Protests and accusations do not alter the results. Review of
Educational Research, 66, 39-51.

Cameron, J.,& Pierce, W.D. (2002).Rewards and intrinsic motivation: Resolving the
controversy. Westport, CT: Bergin &Garvey.

Condry, J. & Chambers, J. (1978) “Intrinsic motivation and the process of learning.” In
Lepper, M. R. and D. Greene Eds. The Hidden Costs of Reward: New
Perspectives in the Psychology of Human Motivation, Lawrence Elbaum
Associates, John Wiley and Sons, NJ

Cole, C. (1992). Self-management interventions in the schools. School Psychology
Review, 21(2), 188-192.

Collins, C., Kenway, J., & McLeod, J. (2000). Factors influencing the educational
performance of males and females in school and their initial destinations
after leaving school. Canberra, ACT: Commonwealth Department of
Education, Training and Youth Affairs.

Condry, J. (1977). Enemies of exploration: Self-initiated versus other initiated
learning. Journal of Personality and Social Psychology, 35, 459-477.

Condry, J. (1978). The role of incentives in socialization. In M. R. Lepper & D. Greene
(Eds.), The hidden cost of rewards (pp. 179-192). Hillsdale, NJ: Erlbaum.

Cordova, D. 1., & Lepper, M. R. (1996). Intrinsic motivation and the process of
learning: Beneficial effects of contextualization, personalization, and choice.
Journal of Educational Psychology, 88, 715-730.

136



Covington, M. V. (2000). Goal theory, motivation and school achievement. An
integrative review. Annual Review of Psychology, 51, 171-200.

Covington, M. V., & Berry, R. (1976). Self-worth and school learning. New York: Holt,
Rinehart, & Winston.

Cronbach, L. J., & Snow, R. E. (1977). Aptitudes and instructional methods:

Handbook for research on interactions. New York: Irvington.

Csikszentmihalyi, M. (1990). Flow: The psychology of optimal experience. New York:
Harper & Row.

Csikszentmihalyi, M., & Csikszentmihalyi, 1. S. (1988). Optimal experience.
Cambridge, England: Cambridge University Press.

Dai, D. Y. (2001). A comparison of gender differences in academic self-concept and
motivation between high ability and average Chinese adolescents. The
Journal of Secondary Gifted Education, 13(1), 22-32.

Danner, F. W., & Lonky, E. (1981). A cognitive-developmental approach to the effects
of rewards on intrinsic motivation. Child Development, 52, 1043-1052.

deCharms, R. (1968). Personal causation. New York: Academic Press.
deCharms, R. (1976). Enhancing motivation. New York: Irvington.

deCharms, R. (1984). Motivation enhancement in educational settings. R. E. Ames &
C. Ames (Eds.), Research on motivation in education (Vol. 1, pp. 275-310).
Orlando, FL: Academic Press.

Deci, E. L. (1971). Effects on externally mediated rewards on intrinsic motivation.
Journal of Personality and Social Psychology, 18, 105-155.

Deci, E. L. (1972). the effects of contingent and non-contingent rewards and controls
on intrinsic motivation. Organizational Behaviour and Human Performance,
8, 217-229.

Deci, E. L. (1975). Intrinsic motivation. New York: Plenum Press.

Deci, E. L. (1981). The psychology of self-determination. Lexington, MA: Heath.

137




Deci, E. L., Koestner, R.,, & Ryan, R. M. (1999). A meta-analytic review of
experiments examining the effects of extrinsic rewards on intrinsic
motivation. Psychological Bulletin, 125, 627-668

Deci, E. L., Koestner, R., Ryan, R. M., & Cameron, J. (2001). Extrinsic rewards and
intrinsic motivation in education: Reconsidered once again: Comment/Reply.
Review of Educational Research, 71(1), 1-50.

Deci, E. L., & Ryan, R. M. (1980). The empirical exploration of intrinsic motivational
process. In L. Berkowitz (Ed.), Advances in Experimental Social Psychology
(Vol. 13, pp. 39-80). New York: Academic Press.

Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in

human behaviour. New York: Plenum Press.

Deci, E. L., & Ryan, R. M. (1987). The support of autonomy and the control of
behaviour. Journal of Personality and Social Psychology, 53, 1024-1037.

Deci, E. L. & Ryan, R. M. (1992). The initiation and regulation of intrinsically
motivated learning and achievement. In A. K. Bogginno & T. S. lttman (Eds.)
Achievement and motivation: A social-development perspective (pp. 9-36).
Cambridge, UK: Cambridge University Press.

Deci, E., Vallerand, R. J., Pelletier, L. G., & Ryan, R. M. (1991). Motivation and
education: The self-determination perspective. Educational Psychologist, 26,
325-346.

Dev, P. C. (1997). Intrinsic motivation and academic achievement: What does their
relationship imply for the classroom teacher? Remedial and Special
Education, 18(1), 12-19.

Dewey, J. (1933). How we think: A restatement of the relation of reflective thinking to

the educative process. D.C. Heath and Company.

Donatelle, R. J., & Davis, L. G. (1996). Access to health: 4th edition. Needham, MA:
Allyn & Bacon.

Dreikurs, R., Grunwald, B., & Pepper, F. (1982). Maintaining sanity in the classroom.
New York: Harper & Row.

138




Dweck, C. S. (1986). Motivational processes affecting learning. American
Psychologist, 41, 1040-1048.

Dweck, C. S. (1998). The development of early self-conceptions: Their relevance for
motivational processes. In J. Heckhausen & C. S. Dweck (Eds.), Motivation
and self-regulation across the life-span (pp. 257-280). Cambridge: University

Press

Dweck, C. S., & Leggett, E. L. (1988). A social-cognitive approach to motivation and
personality. Psychological Review, 95, 256-273.

Eccles, J., Alder, T., & Meece, J. L. (1984). Sex differences in achievement: A test of

alternate theories. Journal of Personality and Social Psychology, 46, 26-43.

Eccles (Parsons), J., Alder, T., & Kaczala, C. M. (1982). Socialization of achievement
attitudes and beliefs: Parental influences. Child Development, 53, 310-321.

Eccles, J.S., Early, D., Frasier, F., Belansky, E., & McCarthy, K. (1997). The relation
of connection, regulation and support for autonomy to adolescents’
unctioning. Journal of Adolescent Research, 12(2), 263-286.

Eccles, J. S., & Midgley, C. (1989). Stage/environment fit: Developmentally
appropriate classrooms for early adolescents. In R. E. Ames & C. Ames
(Eds.), Research on motivation in education (Vol. 3, pp. 139-186). San
Diego, CA: Academic Press.

Eccles, J. S., & Midgley, C. (1990). Changes in academic motivation and self-
perceptions during early adolescence. In R. Montemayor, G. R. Adams, & T.
P. Gullotta (Eds.), Advances in adolescent development: From childhood fo
adolescence (Vol. 2, pp. 134-155). Newbury Park, CA: Sage Publications.

Eccles, J. S., Midgley, C., & Alder, T. (1984). Grade-related changes in the school
environment: Effects on achievement motivation. In J. G. Nicholls (Ed.), The
development of achievement motivation (pp. 283-331). Greenwich, CT: JAI

Press.

Eccles, J. S., Midgley, C., Wigfield, A., Buchanan, C. M., Reuman, D., Flanagan, C.,

& Maciver, D. (1993). Development during adolescence: The impact of

139




stage-environment fit on young adolescents' experiences in schools and in
families. American Psychologist, 48(2), 90-101

Eccles, J. S., Widfield, A., Flanagan, C. A, Miller, C., Reuman, D., & Yee, D. (1989).
Self-concepts, domain values, and self-esteem: Relations and changes at
early adolescence. Journal of Personality, 57, 283-310.

Eccles, J. S., Wigfield, A., Harold, R. D., & Blumenfeld, P. (1993). Age and gender
differences in children’s self- and task perceptions during elementary school.
Child Development, 64, 830-847.

Edwards, C., Gandini, L., & Forman, G. (1993). The hundred languages of children:
The Reggio Emilia approach to early childhood education. Norwood, NJ:
Ablex.

Education Queensland. (1993). Review of the school curriculum — Literacy and
numeracy: Equal partners in learning. State of Queensland (Department of
Education), Brisbane.

Education Queensland (1994). Literacy and numeracy strategy 1994-98. State of
Queensland (Department of Education), Brisbane.

Education Queensland. (2000). Literature Futures: Report of the Literacy Review for
Queensland State Schools, State of Queensland (Department of Education),
Brisbane.

Education Queensland. (2000). Queensland State Education — 2010. State of
Queensland (Department of Education), Brisbane.

Education Queensland. (2000). Queensland school reform longitudinal study, State of
Queensland (Department of Education), Brisbane.

Education Queensland. (2002). Literate Futures: whole school literacy planning

guidelines, State of Queensland (Department of Education), Brisbane.

Eliiott, E. S., & Dweck, C. S. (1988). Goals: An approach to motivation and
achievement. Journal of Personality and Social Psychology, 54, 5-12.

Epstein, J. L., & McPartland, J. M. (1976). The concept and measurement of the
quality of school life. American Educational Research Journal, 13, 15-30.

140



Ericsson, K. A., Krampe, R. T., & Tesch-Roemer, C. (1993). The role of deliberate
practice in the acquisition of expert performance. Psychological Review, 100,
363-406.

Flink, C., Boggiano, A. K., Main, D. S., Barrett, M., & Katz, P. A. (1992). Children's
achievement-related behaviors: The role of extrinsic and intrinsic
motivational orientations. In A. K. Boggiano & T. S. Pittman. Achievement
and motivation: A social-developmental perspective (pp. 189-214). New
York: Cambridge University Press.

Fortier, M. S., Vallerand, R. J., & Guay, F. (1995). Academic motivation and school
performance: Towards a structural model. Contemporary Educational
Psychology, 20, 257-274.

Foster-Harrison, E. S. (1997). Peer-tutoring for K-12 success. Bloomington, IN: Phi
Delta Kappa Educational Foundation.

Fraser, B. J., & Fisher, D. L. (1982). Predicting students’ outcomes from their
perceptions of classroom psychosocial environment. American Education
Research Journal, 19, 498-518.

Freebody, P. & Luke, A. (1990). ‘Literacies’ programs: Debates and demands in
cultural context, in Prospect (5) 3, pp. 7-16.

Freebody, P. & Luke, A. (2003). Literacy as engaging with new forms of life: the four
roles model, in G Bull & M anstey (eds), The Literacy Lexicon (2" Edn)
Pearson, Sydney.

Freedman, J. L., Cunningham, J. A., & Krismer, K. (1992). Inferred values and the
reverse-incentive effect in induced compliance. Joumal of Personality and
Social Psychology, 62, 357-368.

Frome, P. M., & Eccles, J. S. (1998). Parents’ influence on children’s achievement-
related perceptions. Journal of Personality and Social Psychology, 74, 435-
452,

Gage, N. L., & Berliner, D. C. (1991). Educational psychology (5th ed.). USA:
Houghton Mifflin Company.

141




Gang, C., & Guiyang, X. (2000). Gender differences in academic achievement and
the educational implications. Chinese Education and Society, 33, 44-49.

Gardner, H. (1983). Frames of mind: The theory of multiple intelligences. New York:
Basic Books.

Goodenow C, & Grady K. (1993). The relationship of school belonging and friends’
values to academic motivation among urban adolescent students. Journal of
Experimetal Education, 62, 60-71.

Goodlad, S., & Hirst, B. (Eds.). (1990). Explorations in peer tutoring. Oxford, UK:
Blackwell Education.

Gottfried, A. E. (1985). Academic intrinsic motivation in elementary and junior high
school students. Journal of Educational Psychology, 77, 631-645.

Gottfried, A. E. (1986). Intrinsic motivational aspects of play experiences and
materials. In A. W. Gottfried & C. C. Brown (Eds.), Play interactions: The
contribution of play materials and parental involvement to children’s

development (pp. 81-99). Lexington, MA: Lexington Books.

Gotifried, A. E. (1990) Academic intrinsic motivation in young elementary school
children. Journal of Educational Psychology, 82, 525-538.

Gray, D. (2004). Doing research in the real world. London: Sage Publications.

Grolnick, W. 8., Deci, E. L., & Ryan, R. M. (1991). Internalization within the family: the
self-determination theory perspective. In J. E. Grusec & L. Kucznski (Eds.),
Parenting strategies and children’s internalization of values: A handbook of

theoretical and research perspectives. New York: Wiley.

Grolnick, W. S., Ryan, R. M., & Deci, E. L. (1991). Inner resources for school
achievement. Motivational mediators of children’s perceptions of their

parents. Joumnal of Educational Psychology, 83(4), 508-517.

Guthrie, J. T., Wigdfield, A., & VonSecker, C. (2000). Effects of integrated instruction
on motivation and strategy use in reading. Journal of Educational
Psychology, 92, 331-341.

Halpern, D.F., and LaMay, M.L., 2000, The smarter sex: A critical review of sex
differences in intelligence, Educational Psychology Review,. 12, 229-246.

142




Harackiewicz, J. M., Barron, K. E., Carter, S. M., Lehto, A. T., & Elliot, A. J. (1997).
Predictors and consequences of achievement goals in the college
classroom: Maintaining interest and making the grade. Journal of Personality
and Social Psychology, 73, 1284-1295.

Harackiewicz, J. M., Barron, K. E., & Elliot, A. J. (1998). Rethinking achievement
goals: When are they adaptive for college students and why? Educational
Psychologist, 33, 1-21.

Harackiewicz, J. M., Manderlink, G., & Sansone, C. (1984). Rewarding pinball
wizardry: Effects of evaluation and cue value on intrinsic interest. Journal of

Personality and Social Psychology, 47, 287-300.

Harter, S. (1978). Effectance motivation reconsidered: Toward a developmental
model. Human Development, 1, 661-669.

Harter, S. (1980). A scale of intrinsic versus extrinsic orientation in the classroom
(Manual available from Susan Harter, Department of Psychology, University
of Denver, Denver, CO 80208).

Harter, S. (1981). A model of mastery motivation in children: Individual differences
and developmental change. In W. A. Collins (Eds.), Aspects of the
development of competence (pp. 215-255). Hillsdale, NJ: Erlbaum.

Harter, S. (1981). A new self-report scale of intrinsic versus extrinsic orientations in
the classroom: Motivational and informational components. Developmental
Psychology, 17, 300-312.

Harter, S. (1982). The perceived competence scale for children. Child Development,

53, 87-97.

Harter, S. (1983). Developmental perspectives in the self-system. In P. H. Mussen &
E. M. Hetherington (Eds.). Handbook of child psychology: Vol 4
Socialization, personaliy, and social development. New York:Wiley.

Harter, S. (1990). Developmental differences in the nature of self-representations:
Implications for the understanding, assessment, and treatment of

maladaptive behavior. Cognitive Therapy and Research, 14, 113-142.

143




Harter, S. (1992). The relationship between perceived competence, affect, and
motivational orientation within the classroom: Processess of patterns of
chang. In A. K. Boggiano & T. S. Pittman (Eds.), Achievement and
motivation. A social-developmental perspective (pp. 77-114). New York:
Cambridge University Press.

Harter, S., & Jackson, B.K. (1992). Trait vs. non-trait conceptualizations of
intrinsic/extrinsic motivation orientation. Motivation and Emotion, 16, 209-
230.

Henderlong, J., & Lepper, M. R. (1997). Conceptions of intelligence and children’s
motivational orientations: A developmental perspective. Poster presented at
the biennial meeting of the society for Research in Child Development,
Washington, DC.

Henderlong, J., & Lepper, M. R. (2000). A developmental perspective on children’s

intrinsic and extrinsic motivation, Stanford University, Stanford, CA.

Henderlong, J., & Lepper, M. R. (2002). The effects of praise on children’s intrinsic
motivation: A review and synthesis. Psychological Bulletin, 128, 774~795.

Henson, K. T., & Eller, B. F. (1999). Educational Psychology for effective teaching.
Belmont, CA: Wadsworth Publishing Company.

Heyman, G. D., & Dweck, C. S. (1992). Achievement goals and intrinsic motivation:
Their relation and their role in adaptive motivation. Motivation & Emotion, 1 6,
231-247.

Higgins, E. T., & Parsons, J. E. (1983). Social cognition and the social life of the child:
Stages as subcultures. In E. T. Higgins, D. W. Ruble, & W. W. Hartup (Eds.).
Social cognition and social behavior: Developmental issues. New York:

Cambridge University Press.

Hill, K. T. (1980). Motivaiton, evaluation, and education test policy. In L. J. Fryans
(Ed.), Achievement motivation: Recent frends in theory and research. New
York: Plenum Press. '

Hirsch, E. D. (1988). Cultural literacy: What every American needs to know. New
York: Vintage.

144



Hunt, D. E. (1975). Person-environment interaction: A challenge found wanting
before it was tried. Review of Educational Research, 45, 209-230.

lyengar, S. S., & Lapper, M. R. (1999). Rethinking the role of choice: A cultural
perspective on intrinsic motivation. Journal of Personality and Social
Psychology, 76, 349-366.

Jackson, P. (1968). Life in classrooms. New York: Holt, Rienhart & Winston.

Johnson, D. W., Skon, L., & Johnson, R. (1980). Effects of cooperative, competitive,
and individualistic conditions on children’s problem-solving performance.

American Educational Research Journal, 17, 83-93.

Jacobs, J. E., & Eccles, J. S. (2000). Parents, task values, and real-life achievement-
related choices. In C. Sansone & J. M. Harackiewicz (Eds.), Intrinsic and
extrinsic motivation: The search for optimal motivation and performance (pp.
405-439). San Diego, CA: Academic Press.

Jordan, P. C. (1986). Effects of an extrinsic reward on intrinsic motivation: A field
experiment. Academy of Management Journal, 29, 405-412.

Katz, L. G., & Chard, S. C. (1989). Engaging children’s minds: The project approach.
Norwood, NJ: Ablex.

Kazdin, A.E. (1994). Methodology design and evaluation in psychotherapy research.
In: A.E. Bergin and S.L. Garfield (Eds.), Handbook of Psychotherapy and
Behavior Change (4th edn. pp. 19-71). New York: Wiley.

Keeves, J. P. (1986). The performance cycle. International Journal of Educational
Research, 10(2), 143-157.

Kohn, A. (1988). No contest. New York: Houghton Mifflin.

Kohn, A. (1991). Group grade grubbling versus cooperative learning. Educational
Leadership, 48, 83-87.

Kohn, A. (1993). Punished by rewards. Boston: Houghton Mifflin.

Kohn, A. (1993). Punished by rewards: The trouble with gold stars, incentive plans,
A’s, praise, and other bribes. New York: Houghton Mifflin.

145




Kohn, A. (1993). Rewards versus learning: A response to Paul Chance. Phi Delta

Kappan, 74, 783-787.

Kohn, A. (1996). By all available means: Cameron & Pierce’s defense of extrinsic

motivators. Review of Educational Research, 66, 1-4.

Lampert, M. (1986). Knowing, doing, and teaching multiplication. Cognition and

Langer,

Instruction, 3, 305-342.

E. J. (1989). Mindfulness. Reading, MA: Addison-Wesley.

Leder, G. C. (1992). ‘Mathematics and gender: changing perspectives.’ In: Grouws,

Lepper,

Lepper,

Lepper,

D. A. (Ed) Handbook of Research on Mathematics Teaching and Learning.
New York:Macmillan.

M. R. (1981). Intrinsic and extrinsic motitivation in children: Detrimental
effects of superfluous social controls. In W. A. Collins (Ed.), Minnesota
Symposium on Child Psychology: Vol. 14. Aspects of the development of
competence (pp. 155-213). Hillsdale, NJ: Erlbaum.

M. R. (1983). Extrinsic reward and intrinsic motivation: Implications for the
classroom. In J. M. Levine and M. C. Wang (Ed.), Teacher and student
perceptions: Implications for learning (pp. 281-317). Hillsdale, NJ: Erlbaum.

M. R. (1983). Social-control processes and the internalisation of social
values: An attributional perspective. In E. T. Higgins, D. N. Ruble, & W. W.
Hartup (Eds.), Social cognition and social development (pp. 294-330). New
York: Cambridge University Press.

Lepper, M. R., Drake, M., & O’Donnell-Johnson, T. M. (1997). Scaffolding techniques

Lepper,

of expert tutors. In K. Hogan & M. Pressley (Eds.), Scaffolding student
learning: Instructional approaches and issues (pp. 108-144). New York:
Brookline Books.

M. R., & Greene, D. (1975). Turning play into work: Effects of adult
surveillance and extrinsic rewards on children’s intrinsic motivation. Journal

of Personaily and Social Psychology, 31, 479-486.

146




Lepper,

Lepper,

Lepper,

Lepper,

Lepper,

Lepper,

Lepper,

Lepper,

Lepper,

M. R., & Greene, D. (1978). Extrinsic and intrinsic reward: Implications for the
classroom. In J. M. Levine & M. C. Wang (Eds.), Teacher and student
perceptions: Implications for learning (pp. 281-317). Hillsdale, NJ: Erlbaum.

M. R., & Greene, D. (1978). Motivational considerations in the study of
instruction. Cognitive and Instruction, 5, 289-310.

M. R., & Greene, D. (1978). The hidden costs of rewards: New perspectives
on the psychology of human motivation. Hillsdale, NJ: Erlbaum.

M. R., Greene, D., & Nisbett, R. E. (1973). Undermining children’s intrinsic
interest with extrinsic rewards: A test of the “overjustification” hypothesis.
Journal of Social Psychology, 28, 129-137.

M. R. & Henderlong, J. (2000). Turning ‘play’ into ‘work’ and ‘work’ into ‘play’:
25 years research on infrinsic versus extrinsic motivation. In C. Sansone & J.
M. Harackiewicz (Eds.). Intrinsic and extrinsic motivation: The search for
optimal motivation and performance (pp. 257-307). San Diego: Academic
Press.

M. R., Henderlong, J., & Gingras, |. (1999). Understanding the effects of
extrinsic rewards on intrinsic motivation: Uses and abuses of meta-analysis.
Psychological Bulletin, 125, 669-675.

M. R., & Hodell, M. (1989). Intrinsic motivation in the classroom. In C. Ames
& R. Ames (Eds.). Research on motivation in education (Vol. 3, pp. 73-105).
New York: Academic Press.

M. R., Keavney, M., & Drake, M. (1996). Intrinsic motivation and extrinsic
rewards: A commentary on Cameron & Pierce’s Meta-analysis. Review of
Educational Research, 66, 5-32.

M. R., Sethi, S., Dialdin, D., & Drake, M. (1997). Intrinsic and extrinsic
motivation: A developmental perspective. In S. S. Luther, J. A. Burack, D.
Cicchetti, & J. R. Weisz (Eds.), Developmental psychopathology:
Perspectives on adjustment, risk, and disorder (pp. 23-50). New York:
Cambridge University Press.

147




Lepper, M. R., Woolverton, M., Mumme, D. L., & Gurtner, J. (1993). Motivational
techniques of expert human tutors: Lessons for the design of computer-
based tutors. In S. P. Lajoie & S. J. Derry (Eds.), Computers as cognitive
tools (pp. 75-105). Hillsdale, NJ: Erlbaum.

Lewin, K. (1935). A dynamic theory of personality. New York: McGraw-Hill.

Li, A. K. F., & Adamson, G. (1995). Motivational patterns related to gifted students’
learning of mathematics, science, and English: An examination of gender
differences. Journal for the Educaiton of the Gifted, 18, 284-297.

Lightbody, P. & Siann, G. (1996). Motiation and Attribution at Secondary School: The
Role of Gender. Educational Studies (Carfax Publishing). 22(1), 13-26.

Lightbody, P., Siann, G., & Walsh, D. (1995). Vocational choice: gender equality and
ethnic minority needs. Glasglow Caledonian University.

Linnenbrink E. A. & Pintrich, P. R. (2000). Multiple pathways to learning and
achievement: The role of goal orientation in fostering adaptive motivation,
affect, and cognition. In C. Sansone & J. M. Harackiewicz (Eds.), Intrinsic
and Extrinsic Motivation; The search for optimal motivation and performance
(pp. 195-227). New York: Academic Press.

Linsky, A. S. (1975). Stimulating responses to mailed questionnaires: A review. Public
Opinion Quarterly, 75, 82-101.

Loveland, K. K., & Olley, J. G. (1979). The effect of eternal reward on interest and
quality of task performance in children of high & low intrinsic motivation.
Child Development, 50, 1207-1210.

Luke, A & Freebody, P. (1998). The social practices of reading. In Muspratt, S., Luke,
A & Freebody, P. (eds) Constructing critical literacies. Hampton Press,
Creskill.

Marsh, H. W., & Craven, R. G. (1991). Self-other agreement on multiple dimensions
of preadolescent self-concept: Inferences by teachers, mothers, and fathers.
Journal of Educational Psychology, 83, 393-404. |

Maslow, A. H. (1968). Toward a psychology of being (2nd ed.). New York: Van
Nostrand.

148



Maslow, A. H. (1970). Motivation & personality (2nd ed.). New York: Harper & Row.

Maltby, F. (1995). Educational Psychology: An Australian and New Zealand
perspective. Brisbane: Jacaranda Wiley.

Maw, W. H. (1971). Differences in the personalities of children differing in curiosity. In
H. 1. Day, D. E. Berlyne & D. E. Hunt (Eds.), Intrinsic motivation: A new
direction in education. Toronto, Canada: Holt, Rinehart & Winston of
Canada.

May, T. (1997). Social research:Issues, methods and process(2nd Ed.). USA: Open

University Press.

McCombs, B. L. (1988). Motivational skills training: Combining metacognitive,
cognitive, and affective learning strategies. In C. E. Weinstein, E. T. Goetz, &
P. A. Alexander (Eds.), Learning and study strategies: Issues in assessment,
instruction, and evaluation (pp. 141-169). San Diego, CA: Academic Press.

Mclnerney, D. M. & Mclnerney, V. (2002). Educational Psychology — Constructing
learning (3rd Ed.). Sydney: Pearson Education Australia.

McLoyd, V. C. (1979). the effects of extrinsic rewards of differential value on high &
low intrinsic interest. Child Development 50, 1010-1019.

Meece, J. L., Blumenfeld, P. C., & Hoyle, R. H. (1988). Students’ goal orientation &
cognitive engagement in classroom activities. Journal of Educational
Psychology, 80(4), 514-523.

Merriam, S. B. (1998). Qualitative research and case study applications in education.

San Francisco:Jossey-Bass.

Midgley, C., anderman, E. M., & Hicks, L. (1995). Differences between elementary
and middle school teachers and students: A goal theory approach. Journal of
Early Adolescence, 15, 90-113.

Miller, S.D., & Meece, J.L. (1997). Enhancing elementary students’ motivation to read
and write: A classroom intervention study. Journal of Educational Research,
90, 286-301.

Mills, M. (2003) Aligning the curriculum with assessment and pedagogy. Presented at
a seminar for Brisbane Catholic Education Office, Queensland, Australia.

149




Ministerial Council for Education, Employment, Training and Youth Affairs
(MCEETYA). (1997). Improving the literacy and numeracy skills of young
Australians — A national plan. Canberra: DEETYA.

Molden, D. C., & Dweck, C. S. (2000). Meaning and motivation. In: C. Sansone & J.
Harackiewicz (Eds), Intrinsic and Extrinsic Motivation: The Search for
Optimal Motivation and Performance (pp. 131-159). NY: Academic Press

Moos, R. H. (1979). Evaluating educational environments. San Francisco, CA:
Jossey-Bass.

Morgan, M. (1984). Reward-induced decrements and increments in intrinsic
- motivation. Review of Educational Research, 54, 683-692.

Newman, J., & Layton, B. D. (1984). Overjustification: A self-perception perspective.
Personality and Social Psychology Bulletin, 10(3), 419-425.

Newman, J., & Layton, B. D. (1984). Overjustification: A self-perception perspective.
Personality and Social Psychology Bulletin, 10, 419-425.

Neuman, W. L. (2004). Social research: Qualitative and quantitative approaches.
USA: Pearson Education Inc.

Nicholls, J. G. (1978). The development of the concepts of effort and ability,
perception of academic attainment, and the understanding the difficult tasks
require more ability. Child Development, 49, 800-814.

Nicholls, J. G. (1980). Striving to develop and demonstrate ability: An intentional
theory of achievement motivation. Paper presented at Conference on
Attributional Approaches to Human Motivation, Center for Interdisciplinary
Studies, University of Bielefeld, West Germany.

Nicholls, J. G. (1983). Conceptions of ability and achievement motivation: A theory
and implications for education. In S. G. Paris, G. M. Olson, & H. W.

Stevenson (Eds.), Learning and motivation in the classroom (pp. 211-237).
Hillsdale, NJ: Erlbaum.

Nicholls, J. G. (1984). Achievment motivation. Conceptions of ability, subjective

experience, task choice, and performance. Psychological Review, 91, 328-
346.

150




Nicholls, J. G. (1989). The competitive ethos & democratic education. Cambridge,
MA: Harvard University Press.

Nisan, M. (1992). Beyond intrinsic motivation: Cultivating a “sense of the desirable.”in
F. K. Oser, A. Dick, & J.L. Patry (Eds.), Effective and responsible teaching:
The new synthesis (pp. 126-138). San Francisco:Jossey-Bass.

Nolen, S. B., & Nicholls, J. G. (1993). Elementary school pupils’ beliefs about
practices for motivating pupils in mathematics. British Journal of Educational
Psychology, 63, 415-431.

Ntoumanis, N. (2001). A self-determination approach to the understanding of
motivation in physical education. British Joumal of Educational Psychology,
71,225-242.

Nuttin, J. R. (1973). Pleasure and reward in human motivation and learning. In D. E.
Berlyne & K. B. Madsen (Eds.), Pleasure, reward, preference (pp. 243-274).
New York: Academic Press.

Papert, S. (1980). Mindstorms: Children, computers, and powerful ideas. New York:
Basic Books.

Papert, S. (1993). The children’s machine: Rethinking school in the age of the
computer. New York: Basic Books.

Paris, S. G. & Byrnes, J. P. (1989). The constructivist approach to self-regulation and
learning in the classroom.in B. J. Zimmerman & D. H. Schunk (Eds. ),Self-
regulated learning and academic achievement. Theory, research, and
practice(pp. 169-200). New York: Springer.

Parson, J. E. (1982). The development of expectancies, attribution, and persistence,
Ann Arbor: University of Michigan.

Parson, J. E., & Ruble, D. N. (1977). The development of achievement-related
expectancies, Child Development, 48, 1975-1979.

Perimutter, L. C., & Monty, R. A. (1977). The importance of perceived control: Fact or
fantasy? American Scientist, 65, 759-765.

Phillips, D. A. (1987). Socailization of perceived academic competence among highly
competent children. Child Development 58, 1308-1320.

151




Pintrinch, P. R., & DeGroot, E. V. (1990). Motivational and self-regulated learning
components of classroom academic performance. Journal of Educational
Psychology, 82 (1), 33-40.

Pintrich, P. R., Marx, R. W., & Boyle, R. A. (1993). Beyond cold conceptual change:
The role of motivational beliefs and classroom contextual factors in the

process of conceptual change. Review of Educational Research, 63, 167-
199.

Pittman, T. S., Boggiano, A. K., & Ruble, D. N. (1983). Intrinsic and extrinsic
motivational orientations: Limiting conditions on the undermining and
enhancing effects of rewards on intrinsic motivation. In J. M. Levine & M. C.
Wang (Eds.), Teacher and pupil perceptions: Implications for learning (pp.
319-340). Hillsdale, NJ: Erlbaum.

Pittman, T. S., Cooper, E. E., & Smith, T. W. (1977). Attribution of causality and the
overjustification effect. Personality and Social Psychology Bulletin, 3, 280-
283.

Pittman, T. 8., Davey, M. E., Alafat, K. A., Wetherill, K. V., & Kramer, N. A. (1980).
Informational versus controlling verbal rewards. Personality and Social
Psychology Bulletin, 6, 228-233.

Premack, D. (1965). Reinforcement theory. In D. Levine (Ed.), Nebraska symposium
on motivation (Vol 13). Nebraska: University of Nebraska Press.

Pressley, M., & McCormick, C. (1995). Advanced Educational Psychology: For
educators, researchers & policy makers. New York: Harper Collins College

Publication.

Quattrone, G. (1985). On the congruity between internal states and action.
Psychology Bulletin, 98, 3-40.

Queensland School Curriculum Council. (2001). Position paper: Literacy. The state
of Queensland: The Office of the Queensland School Curriculum Council.

Queensland School Curriculum Council. (2001). Position péper: Numeracy. The
state of Queensland: The Office of the Queensland School Curriculum
Council.

152



Quin, Z., Johnson, D. W., & Johnson, R. T. (1995). Cooperative versus competitive
efforts and problem solving. Review of Educational Research, 65, 129-143.

Ramos, |.; Lambating, J. (1996). Risk taking: Gender differences and educational
opportunity. School Science & Mathematics, 96(2), 94-98.

Renga, S & Dalla, L. (1993). Affect: a critical component of mathematical learning in
early childhood. In Robert J. Jensen (Ed.), Research ideas for the classroom
— early childhood mathematics (pp.22-37). Hillsdale, N.J.: MacMillan.

Reys, R. E., Suydam, M. N., Lindquist, M. M., & Smith, N. L. (1998). Helping children
Learn mathematics. MA: Allyn & Bacon.

Rholes, W. S., Blackwell, J., Jordan, C., & Walters, C. (1980). A developmental study
of learned helplessness. Developmental Psychology, 16, 616-624.

Rosenbaum, J. E. (1976). Making inequality: The hidden curriculum of high school
tracking. New York: John Wiley.

Rosenzweig, C. (2001). A meta-analysis of parenting and school success: The role of
parents in promoting students’ academic performance. Paper presented at
the Annual Meeting of The American Educational Research Association,
Seattle, WA.

Ross, S. M. (1983). Increasing the meaningfulness of quantitative material by
adapting context to student background. Journal of Educaitonal Psychology,
75, 519-529.

Rummel, A., & Feinberg, R. (1988). Cognitive evaluation theory: A meta-analytic
review of the literature. Social behavior and Personality, 16, 147-164.

Ryan, R. M. (1982). Control and information in the intrapersonal sphere: An extension
of cognitive evaluation theory. Journal of Personality and Social Psychology,
43, 450-461.

Ryan, R. M., Connell, J. P., & Grolnick, W. S. (in press). When achievement is not
intrinsically motivated: A theory of self-regulation in school. In A. K. Boggiano
& T. S. Pittman (Eds.), Achievement and motivation: A social-developmental
perspective. New York: Cambridge University Press.

153




Ryan, R. M., & Deci, E. L. (1989). Bridging the research traditions of task/ego
involvement and intrinsic/extrinsic motivation: Comment of Butler (1987).
Journal of Educational Psychology, 81, 265-268.

Ryan, R. M., & Deci, E. L. (1996). When paradigms clash: Comments on Cameron
and Pierce’s claim that rewards do not undermine intrinsic motivation.
Review of Educaitonal Research, 66, 33-38.

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations:Classic
definitions and new directions. Contemporary Educational Psychology, 25,
54-67.

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of
intrinsic motivation, social development, and well-being. American
Psychologist, 55, 68—78

Ryan, R. M., Deci, E. L., & Grolnick, W. S. (1995). Autonomy, relatedness, and the
self: Their relation to development and psychopathology. In D. Cicchetti & D.
J. Cohen (Eds.), Developmental Psychopathology: Vol. 1. Theory and
methods (pp. 618-655). New York: Wiley.

Ryan, R. M., Mims, V., & Koestner, R. (1983). Relation of reward contingency and
interpersonal context to intrinsic motivation: A review and test using cognitive
evaluation theory. Journal of Personality and Social Psychology, 45, 736-
750.

Sansone, C., & Harackiewicz, J. M. (1996). “| don't feel like it": The function of interest
in self-regulation. In L. L. Martin & A. Tesser (Eds.), Striving and feeling:
Interactions among goals, affects, and self-regulation (pp.203-228). Hillsdale,
NJ: Erlbaum.

Sansone, C., & Harackiewicz, J. (2000). Intrinsic and extrinsic motivation: The search

for optimal motivation and performance. San Diego, CA: Academic Press

Sansone, C., & Morgan, C. (1992). Intrinsic motivation and education: Competence in
context. Motivation and Emotion, 16, 249-270.

Sarantakos, S. (1998). Social research. Australia: Macmiillian Education Australia Pty
Lid.

154



Schunk, D. H. (1991). Self-efficacy and academic motivation. Educational
Psychologist, 26, 207-231.

Seifert, K. L. (1999). Constructing a psychology of teaching & learning. Boston:
Houghton Mifflin Company.

Seligman, M. E. P. (1975). Helplessness: On depression, development, and death.
San Francisco: Freeman.

Serbin, L. A, O'Leary, K. D, Kent, R. N., & Tonick, I. J. (1973). A comparison of
teachers’ responses to the pre-academic and problem behavior of boys and
girls. Child Development, 44, 796-804.

Simmons, R. G., & Blyth, D. A. (1987). Moving into adolescence: The impact of
pubertal change and school context. Hawthorn, NY: Aldine de Gruylter.

Simmons, R. G,, Blyth, D. A,, Van Cleave, E. F., & Bush, D. (1979). Entry into early
adolescence: The impact of school structure, puberty, and early dating on
self-esteem. American Sociological Review, 44, 948-967.

Skinner, B. F. (1953). Science & human behaviour. New York: Macmillian.

Skinner, B. F. (1989). The origins of cognitive thought. American Psychologist, 44,
13-18.

Skinner, E. A., Wellborn, J. G., & Connell, J. P. (1990). What it takes to do well in
school and whether I've got it: A process model of perceived control and
children’s engagement and achievement in school. Joumal of Educational
Psychology, 82(1), 22-32.

Slavin, R. E. (1987). Ability grouping and student achievement in elementary schools:
A best-evidence synthesis. Review of Educational Research, 57, 293-336.

Slavin, R. E. (1996). Research on cooperative learing and achievement: What we
know, what we need to know. Contemporary Educational Psychology, 21,
43-69.

Smith, W. E. (1976). The effects of anticipated vs. unanticipated social reward on
subsequent intrinsic motivation. Dissertation Abstracts International, 37 (02),
1043B-1044B.

155




Sprinthall, N. A., & Sprinthall, R. C. (1990). Educational Psychology: A developmental
approach (5th ed.). New York: McGraw-Hill Publishing Company.
Stipek, D. (1984). Young children's performance expectations: Logical analysis or

wishful thinking? In J.G. Nicholls (Ed.), Advances in motivation and

achievement: Vol. 3. The development of achievement motivation (pp. 33—
56). Greenwich, CT: JAI Press.
Stipek, D. J. (1992). The child at school. In M. H. Bornstein & M. E.Lamb (Eds.),

Developmental psychology: An advanced textbook (pp.579-625). Hillsdale,
NJ: Erlbaum

Sutherland, S. (1993). Impoverished minds. Nature, 364, 767.

Sweet, A. P., & Guthrie, J. T. (1996). How Children’s motivations relate to literacy
development and instruction. The Reading Teacher,. 49(8), 660-662.

Taffel, S. L., & O’Leary, K. D. (1976). Reinforcing math with more math: Choosing
special academic activities as a reward for academic performance. Journal
of Educational Psychology, 68, 579-587.

Tang, S., & Hall, V. (1995). The overjustification effect: A meta-analysis. Applied
Cognitive Psychology, 9, 365-404.
Taylor, I., Newman, S., Mangis, C., Swiander, M., Garibaldi, C., Ismael, A., Talmore,
D., Tritak, D., & Gittes, M.(1993). Gender and attribution: a reversal of bias?
Journal of Social Psychology, 133, 575-577.

The State of Queensland (Office of the Queensland Studies Authority). (2003). 2002
Overview of statewide performance in aspects of literacy and numeracy:

Report to the minister for education.Brisbane: Queensland Studies Authority.
Thorkildsen, T., & Nicholls, J.G. (1998). Fifth graders’ achievement orientations and
beliefs:

Individual and classroom differences. Journal of Educational
Psychology, 90, 179-202.

Thorkildsen, T. A., Nolen, S. B., & Fournier, J. (1994). What is fair? Children’s

critiques of practices that influence motivation. Journal of Educational
Psychology, 86, 475-486.

156




Trickett, E. J., & Moos, R. H. (1974). Personal correlates of contrasting environments:
Student satisfactions in high school classrooms. American Journal of

Community Psychology, 2, 1-12.

Vallerand, R. J., Pelletire, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vallieres,
E. F. (1992). The academic motivation scale: A measure of intrinsic,

extrinsic, and amotivation in education. Educational and Psychological
Measurement, 52, 1003-1017.

Vallerand, R. J., Pelletire, L. G., Blais, M. R., Briere, N. M., Senecal, C., & Vallieres,
E. F. (1993). On the assessment of intrinsic, extrinsic, and amotivation in
education: Evidence on the concurrent and construct validity of the academic

motivation scale. Educational and Psychological Measurement, 53,159-172.

Vallerand, R. J., Fortier, M. S., Daoust, H., & Blais, M. R. (1995). A motivational

analysis of school dropout. Universite du Quebec a Montreal.

Vroom, V. H., & Deci, E. L. (Eds.). (1992). Management and motivation (2nd ed.).
Baltimore, MD: Penguin.

Wadsworth, Y. (1984). Do it yourself social research. Melbourne: Victorian Council of
Social Service and Melbourne Family Care Association. An easy-to-read

account written primarily for lay researchers.

Weiner, B. (1972). Attribution theory, achievement motivation, and the educational
process. Review of Educational Research, 42, 203-215.

Weiner, B. (1979). A theory of motivation for some classroom experiences. Journal of
Educational Psychology, 71, 3-25.

Weiner, B. (1980). An attributionally based theory of motivation. In NT Feather (Ed.).
Expectations and emotions (pp. 163—204). Hillsdale, NJ: Erlbaum.

Weiner, M. J., & Mander, A. M. (1978). the effects of reward and perception of
competency upon intrinsic motivation. Motivation and Emotion, 2, 67-73.

Weinrich-Haste, H. (1981). The image of science, in A. Kelly (Ed.) The Missing Half

girls and science education. Manchester University Press: Manchester.

157




Wentzel, K. R. (1998). Adolescent classroom goals, standards of performance, and
academic achievement: An interactionist perspective. Journal of Educational
Pyschology, 81(2), 131-142.

White, R. W. (1959). Motivation reconsidered: The concept of competence.
Psychological Review, 66, 297-333.

White, R. W. (1960). Competence and the psychosexual stages of development.
Nebraska Symposium on Motivation, 8, 97-141.

Wigfeild, A.(1988). Children’s attributions for success and failure: effects of age and

attentional focus, Journal of Educational Psychology, 80, 76-81.

Wigfiels, A., Eccles, J. S., Yoon, K. S., Harold, R. D., Arbretun, A., Freedman-Doan,
C., & Blumeneld, P. (1997). Changes in children’s competence beliefs and
subjective task values across the elementary school years: A 3-year study.
Journal of Educational Pyschology, 89, 451-470.

Williams, B. W. (1980). Reinforcement, behavior constraint, and the overjustification
effect. Journal of Personality and Social Psychology, 39, 599-614.

Williams, G. C., Deci, E. L., & Ryan, R. M. (1995). Promoting maintained behavior
change and positive health outcomes by supporting patients’ autonomy.
University of Rochester, Rochester, New York.

Winnett, R. A., & Winkler, R. C. (1972). Current behaviour modification in the
classroom: Be still, be quiet, be docile. Journal of Applied Behavior Analysis,
5, 499-504.

Wolery, M. R., Bailey, D. B., Jr., & Sugai, G. M. (1988). Effective teaching: Principles
and procedures of applied behavior analysis with exceptional students.
Boston: Allyn & Bacon.

Woolfolk, A. E. (1995). Educational Psychology. Needham Heights, MA: Allyn &
Bacon.

Woolfolk, H. A. (1996). Teaching educational psychology: Texts in context.
Educational Psychologist, 31(1), 41-49

Zajonc, R. B. (1968). Attitudinal effects of mere exposure. Journal of Personality and
Social Psychology, 9, 1-68.

158



Zajonc, R. B. (1980). Feeling and thinking: Preferences need no inferences.
American Psychologist, 5, 151-175.

Zimbardo, P. G. (1992). Psychology and life (13th ed.). New York: Harper Collins.

Zuckerman, M., Porac, J., Lathin, D., Smith, R., & Deci, E. L. (1978). On the
importance of self-determination for intrinsically-motivated behavior.
Personality and Social Psychology Bulletin, 4, 443-4486.

159




APPENDICES

Appendix1 MAMS 3-7

QUESTIONNAIRE
Why do you go to school?

Colour the box that best describes how you feel.

Question

Nothing
like me

Not
really
like me

Sometime
like me

Fairly
much
like me

Exactly
like me

1.

| go to school because
only by going to school |

will get a good job. oo g g
2. | go to school because |

like learning new things. i (] D D D
3. 1 go to school Ipecaus_e it

“hatwantoco. | 01 010 0|0
4. 1go _to school for the great

Y tocawithotners | 0 0] 0 |0 |[0
5. ldon’tkno_wwhyl.goto

Msottme | 0 0000100
6. |go to school f_orthe

wonderful feeling of 0 i D D D

getting good grades in my
schoolwork.
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7. 1go to school to prove that
| can finish primary
school.

8. 1go toschool so | can get
a great job when | grow

up.

9. 1go to school to discover
new things that | never
knew before.

10. | go to school so | can get
the job that | really want to
do.

AN I A B

11. 1 go to school for the
wonderful feeling of
reading books from
interesting authors.

12. | wonder if | should
continue going to school.

13. 1 go to school for the great
feeling | get when | do
better than | have before
in my learning.

14. | go to school so that
when | get good marks |
feel better than the other

students.

15. | go to school because |
want a good life when |
get older.

AN T Y T
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16. | go to school for the
terrific feeling of knowing
more about things that
interest me.

17. 1 go to school because it
helps me to make a better
choice about what job I'll
do in the future.

18. 1 go to school for the
wonderful feeling | get
when | take in all the
information that people
have written about.

19. [ don’t know why | go to
school, and really |
wouldn'’t care if | did go or
not.

20. | go to school for the
great feeling | get when |
finish something that is
difficult to do.

21. | go to school to show
that | am a smart person.

22. | go to school so that | will
get a good paying job in
the future.

23. | go to school to keep
learning about things that
interest me.
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24. | go to school because |
believe that it will make
me a better worker when

| get a job.

25. | go to school for the
good feeling | get while
reading about lots of
interesting things.

26. | don’t know why | go to
school. | can’t understand
what | am doing here.

27. | go to school because
school allows me to feel
good when | achieve well.

28. | go to school to show
myself that | can do it.
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Keys for academic motivation scale

#2,9, 16, 23
#6, 13, 20, 27
#4,11,18,25

#3, 10, 17, 24
#7,14, 21, 28
#1,8, 15,22

#5,12,19, 26

Intrinsic motivation - to know
Intrinsic motivation - towards accomplishment

Intrinsic motivation - to experience stimulation

Extrinsic motivation - identified
Extrinsic motivation - introjected

Extrinsic motivation - external regulation

Amotivation
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Appendix 2 MAMS 3-7 (after changes)

Year Level: 3 or 7

QUESTIONNAIRE

Why do you go to school?

Colour the box that best describes how you feel.

Student’s Name:

Gender: Male or

Female

Question

Nothing
like me

Not
really
like me

Sometime
like me

Fairly
much
like me

Exactly
like me

.

. 1 go to school because only by
going to school | will get a good
job.

. 1 go to school because | like
learning new things.

I go to school because it will
help me with the job that | want
to do.

. 1 go to school for the great
feeling | get when | share my
ideas with others.

I don't care of | go to school or
not.

I go to school for the wonderful
feeling of getting good grades in
my schoolwork.

I go to school to prove that | can
finish primary school.

I go to school so | can get a
great job when | grow up.

I go to school to discover new
things that | never knew before.

L1 O 0| O | O

L]
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Question keme | realy | mkeme | mueh | oy
like me like me
10. | go to school so | can get . _ _
the job that | really want to do. 0| [ |
11. | go to school for the N L -
wonderful feeling of reading 0| []
books from interesting authors. ‘" I
12. School is a waste of time. _ _ _
I
13. I go to school for the great
feeling | get when | do better B
than | have before in my U i D D |
learning.
14, | go to school so that N I
when | get good marks | feel 0[]
better than the other students. - — —
185. I go to school because | . - -
want a good life when | get 0| [
older. B — —
16. | go to school for the - - -
terrific feeling of knowing more [ []
about things that interest me. B — —
17. | go to school because it
helps me to make a better ] i ] ™ B
choice about what job I'll do in || | |
the future.
18. | go to school for the
wonderful feelings | get when | i [ D mi
take in all the information that - ||
people have written about.
19. I would like to give up _ _
school 0| O ]
— |
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Question

Not

really
like me

Exactly
like me

20.

| go to school for the great
feeling | get when | finish

something that is difficult to i D D
do.
22. 1 go to school to show that | _
am a smairt person. L] D |
22. | go to school so that | will get
a good paying job in the [] [ ]
future. [I —
23. | go to school to keep learning .
about things that interest me. L] D |
24. 1 go to school because |
believe that it will make me a —
better worker when | get a [ D H
job.
25. | go to school for the good
feeling | get while reading
about lots of interesting ] D D D
things.
26. | don’t know why | have to go —
to school [ D |
27. 1 go to school because school
allows me to feel good when | [] D ]
achieve well. L
28. | go to school to show myself
that | can do it. ] l:l D
29. | don’'t understand what I'm
doing here. [ l___l
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Appendix 3 HREC Approval Form
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Human Research Ethics Committee

Committee Approval Form

Principal Investigator/Supervisor: Dr Elizabeth Warren Brisbane Campus
Co-Investigators: Brisbane Campus

Student Researcher: Ms Peta Hamilton Brisbane Campus

Ethics approval has been granted for the following project:

influences of motivational orientation on academic achievement within the context of
lower and upper primary year levels

for the period: 5.7.2004 - 30.9.2004
Human Research Ethics Committee (HREC) Register Number: Q2003.04-17

The following standard conditions as stipulated in the National Statement on
Ethical Conduct in Research Involving Humans (1999) apply:

(i)  that Principal Investigators / Supervisors provide, on the form supplied by
the Human Research Ethics Committee, annual reports on matters such as:

e security of records
o compliance with approved consent procedures and documentation
e compliance with special conditions, and

(i) that researchers report to the HREC immediately any matter that might
affect the ethical acceptability of the protocol, such as:

e proposed changes to the protocol
e unforeseen circumstances or events
e adverse effects on participant
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The HREC will conduct an audit each year of all projects deemed to be of more than
minimum risk. There will also be random audits of a sample of projects considered to be
of minimum risk on all campuses each year.

Within one month of the conclusion of the project, researchers are required to complete
a Final Report Form and submit it to the local Research Services Officer.

If the project continues for more than one year, researchers are required to complete an
Annual Progress Report Form and submit it to the local Research Services Officer within
one month of the anniversary date of the ethics approval.

Signed: Date: 5 July 2004
(Research Services Officer, McAuley Campus)
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Appendix 4 Letter to Participants and Consent Forms
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Australian Catholic University ',_I_,'
Brisbane Sydney Canberra Ballarat Melbourne v a lona

INFORMATION LETTER TO THE EXECUTIVE DIRECTOR

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

NAME: Master of Education (Research)

Dear David Hutton,

The aim of this research is to investigate the relationship between lower and upper primary
school students’ motivational orientation and their academic achievement. The study will
involve Year 3 and Year 7 teachers and students during normal class times. The study will also
require student results from the Year 3, 5 & 7 State wide Government Standardised Academic
Tests that occur during August.

There will be no direct risks to participants of this study. The situation that might occur is the
possible discomfort to students who display anxiety when completing tasks under exam
conditions. To alleviate such stress students will be informed, prior to commencing
participation, concisely what will be expected of them and that their answers on both
instruments will remain completely confidential to the researchers.

The participants will be asked to complete a multiple-choice questionnaire about their
motivation towards schooling, in addition to completing the Government tests. The
questionnaire will be administered by their current classroom teachers and take approximately
twenty minutes. This will occur prior to the Government tests. The Government testing is to
be completed according to normal conditions.

The benefits of such a study will hopefully lead to a better understanding into motivational
factors that influence high academic achievement. It will allow students to understand their
own learning processes, and assist them in approving their learning. In addition, this research
may lead to future projects, which may influence and improve educational practices, policies
and procedures. Understanding into motivational orientation will benefit classroom teachers in
their decisions on classroom environments. By understanding the way students learn and how
they are most likely to learn, teachers can choose appropriate learning strategies and
behaviour management programs that are most applicable to their class and year level.

At any time during the project you are free to withdraw your consent for the schools involved
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without giving any reason. Confidentiality will be ensured during the conduct of the research
and in any report or publication arising from the research.

Any questions regarding this project should be directed to my Supervisor

Dr Elizabeth Warren

on telephone number: 07 3623 7218

in the School of Education

McAuley Campus

PO Box 456

VIRGINIA Q 4014
The results of the project will be communicated to all participants. This study has been
approved by the Human Research Ethics Committee at Australian Catholic University.

In the event that you have any complaint or concern about the way you have been treated
during the study, or if you have any query that the Supervisor and Student Researcher has not
been able to satisfy, you may write to the Chair of the Human Research Ethics Committee care
of the nearest Research Services branch.

QLD

Chair, HREC

C/o Research Services

Australian Catholic University

PO BOX 456

VIRGINIA Q 4014

Tel: 07 3623 7294  Fax: 073623 7328
Any complaint or concern will be treated in confidence and fully investigated. The participant
will be informed of the outcome.

If you agree to consent to this project, please notify me as soon as possible with the permission
to conduct this research.

Yours sincerely,

Peta Hamilton Assoc/Prof Elizabeth Warren
Student Researcher Head of School, Education
McAuley
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INFORMATION LETTER TO THE DIRECTOR OF QUEENSLAND STUDIES AUTHORITY

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

NAME: Master of Education (Research)

Dear Peter Luxton,

The aim of this research is to investigate the relationship between lower and upper primary
school students’ motivational orientation and their academic achievement. The study will
involve Year 3 and Year 7 teachers and students during normal class times. The study will also
require student results from the Year 3, 5 & 7 State wide Government Standardised Academic
Tests that occur during August.

There will be no direct risks to participants of this study. The situation that might occur is the
possible discomfort to students who display anxiety when completing tasks under exam
conditions. To alleviate such stress students will be informed, prior to commencing
participation, concisely what will be expected of them and that their answers on both
instruments will remain completely confidential to the researchers.

The participants will be asked to complete a multiple-choice questionnaire about their
motivation towards schooling, in addition to completing the Government tests. The
questionnaire will be administered by their current classroom teachers and take approximately
twenty minutes. This will occur prior to the Government tests. The Government testing is to
be completed according to normal conditions.

The benefits of such a study will hopefully lead to a better understanding into motivational
factors that influence high academic achievement. It will allow students to understand their
own learning processes, and assist them in approving their learning. In addition, this research
may lead to future projects, which may influence and improve educational practices, policies
and procedures. Understanding into motivational orientation will benefit classroom teachers in
their decisions on classroom environments. By understanding the way students learn and how
they are most likely to learn, teachers can choose appropriate learning strategies and
behaviour management programs that are most applicable to their class and year level.

At any time during the project you are free to withdraw your consent for the schools involved
without giving any reason. Confidentiality will be ensured during the conduct of the research
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and in any report or publication arising from the research.

Any questions regarding this project should be directed to my Supervisor

Dr Elizabeth Warren

on telephone number: 07 3623 7218

in the School of Education

McAuley Campus

PO Box 456

VIRGINIA Q 4014
The results of the project will be communicated to all participants. This study has been
approved by the Human Research Ethics Committee at Australian Catholic University.

In the event that you have any complaint or concern about the way you have been treated
during the study, or if you have any query that the Supervisor and Student Researcher has not
been able to satisfy, you may write to the Chair of the Human Research Ethics Committee care
of the nearest Research Services branch.

QLD

Chair, HREC

C/o Research Services

Australian Catholic University

PO BOX 456

VIRGINIA Q 4014

Tel: 07 3623 7294  Fax: 073623 7328
Any complaint or concern will be treated in confidence and fully investigated. The participant
will be informed of the outcome.

If you agree to consent to this project, please notify me as soon as possible with the permission
to conduct this research.

Yours sincerely,

Peta Hamilton Assoc/Prof Elizabeth Warren
Student Researcher Head of School, Education
McAuley
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Australian Catholic University
Brisbane Sydney Canberra Ballarat Melbourne

INFORMATION LETTER TO THE PRINCIPAL

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

UNIT CODE AND NAME: Master of Education {Research)

Dear Principal,

The aim of this research is to investigate the relationship between lower and upper primary
school students’ motivational orientation and their academic achievement. The study will
involve Year 3 and Year 7 teachers and students during normal class times. The study will also
require student results from the Year 3, 5 & 7 State wide Government Standardised Academic
Tests that occur during August.

There will be no direct risks to participants of this study. The situation that might occur is the
possible discomfort to students who display anxiety when completing tasks under exam
conditions. To alleviate such stress students will be informed, prior to commencing
participation, concisely what will be expected of them and that their answers on both
instruments will remain completely confidential to the researchers.

The participants will be asked to complete a multiple-choice questionnaire about their
motivation towards schooling, in addition to completing the Government tests. The
questionnaire will be administered by their current classroom teachers and take approximately
twenty minutes. This will occur prior to the Government tests. The Government testing is to
be completed according to normal conditions.

The benefits of such a study will hopefully lead to a better understanding into motivational
factors that influence high academic achievement. It will allow students to understand their
own learning processes, and assist them in approving their learning. In addition, this research
may lead to future projects, which may influence and improve educational practices, policies
and procedures. Understanding into motivational orientation will benefit classroom teachers in
their decisions on classroom environments. By understanding the way students learn and how
they are most likely to learn, teachers can choose appropriate learning strategies and
behaviour management programs that are most applicable to their class and year level.

At any time during the project you are free to withdraw your consent for the schools involved
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without giving any reason. Confidentiality will be ensured during the conduct of the research
and in any report or publication arising from the research.

Any questions regarding this project should be direct to my Supervisor

Dr Elizabeth Warren

on telephone number: 07 3623 7218

in the School of Education

McAuley Campus

PO Box 456

VIRGINIA Q 4014
The results of the project will be communicated to all participants. This study has been
approved by the Human Research Ethics Committee at Australian Catholic University.

In the event that you have any complaint or concern about the way you have been treated
during the study, or if you have any query that the Supervisor and Student Researcher has not
been able to satisfy, you may write to the Chair of the Human Research Ethics Committee care
of the nearest Research Services branch.

QLD

Chair, HREC

C/o Research Services

Australian Catholic University

PO BOX 456

VIRGINIA Q 4014

Tel: 07 3623 7294  Fax: 073623 7328
Any complaint or concern will be treated in confidence and fully investigated. The participant
will be informed of the outcome.

If you agree to consent to this project, please notify me as soon as possible with the permission
to conduct this research.

Yours sincerely,

Peta Hamilton Assoc/Prof Elizabeth Warren
Student Researcher Head of School, Education
McAuley
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Brisbane Sydney Canberra Ballarat Melbourne

INFORMATION LETTER TO THE PARTICIPANT

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

UNIT CODE AND NAME: Master of Education (Research)

Dear Parent/Guardian ,

The aim of this research is to investigate the relationship between lower and upper primary
school students’ motivational orientation and their academic achievement. The study will
involve Year 3 and Year 7 teachers and students during normal class times. The study will also
require student results from the Year 3, 5 & 7 State wide Government Standardised Academic
Tests that occur during August.

There will be no direct risks to your child during this study. The situation that might occur is
the possible discomfort to children who display anxiety when completing tasks under exam
conditions. To alleviate such stress children will be informed, prior to commencing
participation, concisely what will be expected of them and that their answers on both
instruments will remain completely confidential to the researchers.

Your child will be asked to complete a multiple-choice questionnaire about his/her motivation
towards schooling, in addition to completing the Government tests. The questionnaire will be
administered by their current classroom teachers and take approximately twenty minutes. This
will occur prior to the Government tests. The Government testing is to be completed
according to normal conditions.

The benefits of such a study will hopefully lead to a better understanding into motivational
factors that influence high academic achievement. It will allow children to understand their
own learning processes, and assist them in approving their learning. in addition, this research
may lead to future projects, which may influence and improve educational practices, policies
and procedures. Understanding into motivational orientation will benefit classroom teachers in
their decisions on classroom environments. By understanding the way children learn and how
they are most likely to learn, teachers can choose appropriate learning strategies and
behaviour management programs that are most applicable to their class and year level.

At any time during the project you are free to withdraw your consent for your child involved
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without giving any reason. Confidentiality will be ensured during the conduct of the research
and in any report or publication arising from the research.

Any questions regarding this project should be direct to my Supervisor

Dr Elizabeth Warren

on telephone number: 07 3623 7218

in the School of Education

McAuley Campus

PO Box 456

Virginia Q 4014
The results of the project will be communicated to all participants. This study has been
approved by the Human Research Ethics Committee at Australian Catholic University.

In the event that you have any complaint or concern about the way you have been treated
during the study, or if you have any query that the Supervisor and Student Researcher has not
been able to satisfy, you may write to the Chair of the Human Research Fthics Committee care
of the nearest Research Services branch.

QLD

Chair, HREC

C/o Research Services

Australian Catholic University

PO BOX 456

VIRGINIA Q 4014

Tel: 07 3623 7294  Fax: 073623 7328
Any complaint or concern will be treated in confidence and fully investigated. The participant
will be informed of the outcome.

If you agree to give permission for your child to participate in this project, you should sign both
copies of the Consent Form, retain one copy for your records and return the other copy to Peta
Hamilton.

Yours sincerely,

Peta Hamilton Assoc/Prof Elizabeth Warren
Student Researcher Head of School, Education
McAuley
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Australian Catholic University
Brisbane Sydney Canberra Ballarat Melbourne

PARENT/GUARDIAN CONSENT FORM FOR THE PARTICIPANTS
(Participant’s Copy)

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

UNIT CODE AND NAME: Master of Education (Research)

b (the parent/guardian) have read (or, where appropriate,
have had read to me) and understood the information provided in the Letter to the
Participants. Any questions | have asked have been answered to my satisfaction. | agree that
my child, nominated below, may participate in this activity, realising that | can withdraw my
consent at any time.

NAME OF PARENT/GUARDIAN: ..o e e e
(block letters)
SIGNATURE: ... e DATE: .o,

NAME OF CHILD:

SIGNATURE OF SUPERVISOR: ......covvviiinininnieeeenoee e bl DATE e,

ASSENT OF PARTICIPANTS AGED UNDER 18 YEARS

b (the participant aged under 18 years) understand what this research
project is designed to explore. What | will be asked to do has been explained to me. | agree to
take part in the project, realising that | can withdraw at any time without having to give a
reason for my decision.

NAME OF PARTICIPANT AGED UNDER 18: ...ttt

SIGNATURE: L. DATE
SIGNATURE OF SUPERVISOR: ........... DATE: ...
SIGNATURE OF STUDENT: ..o DATE:. ...
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Australian Catholic University ("‘} AC U Na tlo n a I

Brisbane Sydney Canberra Ballarat Melbourne

PARENT/GUARDIAN CONSENT FORM FOR THE PARTICIPANTS
(Researcher's Copy)

PROJECT TITLE: Influences of Motivational Orientation on Academic Achievement within
the context of Lower and Upper Primary Year Levels

SUPERVISOR: Dr Elizabeth Warren
STUDENT RESEARCHER: Peta Hamilton

UNIT CODE AND NAME: Master of Education (Research)

L, (the parent/guardian) have read (or, where appropriate,
have had read to me) and understood the information provided in the Letter to the
Participants. Any questions I have asked have been answered to my satisfaction. | agree that
my child, nominated below, may participate in this activity, realising that | can withdraw my
consent at any time.

NAME OF PARENT/GUARDIAN: ..ottt

SIGNATURE: ..ot DATE:....coii,

ASSENT OF PARTICIPANTS AGED UNDER 18 YEARS

b (the participant aged under 18 years) understand what this research
project is designed to explore. What | will be asked to do has been explained to me. | agree to
take part in the project, realising that | can withdraw at any time without having to give a
reason for my decision.

NAME OF PARTICIPANT AGED UNDER T8: ..ot

SIGNATURE: ... DATE: ..o
SIGNATURE OF SUPERVISOR: ..o DATE: ...
SIGNATURE OF STUDENT: ... DATE:. ...
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