UACU

AUSTRALIAN CATHOLIC UNIVERSITY

> Spiritual and Pedagogical
Accompaniment (SPA)
Program 2022

Funded by Brisbane Catholic Education,
Toowoomba Dioceses
and Australian Catholic University

Australian Catholic University | June 2023

Prepared by Dr Amanda Gutierrez
Senior Lecturerin Education (Literacy/English/Professional Practice)

and Dr Luke Rowe | Lecturerin Education



AlexandraK Trenfor

9




> Contents

EXECUTIVE SUMMARY 4 Theme 3 - Impact of the program on PSTs’
................................................................................................................ sense Of belonglngto the profess|on23
Theme1-Impactof the programon PSTs’
Catholic and Spiritual LIteracy ..........cccovovovevcicvseeennn., 4 Theimpact of the Spiritualand Pedagogical
C 10 o P PP PRSPPI 23
Theme 2 - Impact of program on PSTs’ levels ompanion
of anxiety about the teaching profession; .................... 4 Impact of schoolandleadershipstaff............ccccccoonn. 5
Theme 3 - Impact of the program on PSTs’ sense SummaryforTheme 3 ......cccoooiiiiiiieieee e 28
of belonging to the profession and preparedness....... 4
Theme 4 - Impact of the program on PSTs’
Theme 4 - Impactof the program on PSTs’ self-reported competency related to the
self-reported competencyrelatedto the APSTs and teaching SKillS........ooovvoorvveoooroeeoosserreesineens 28
APSTsandteaching skills........ccccoociiiiiiiiiiiiin 5
PSTswere able to exceedinmany of the
Theme 5 -Impactonschoolsandschoolstaff ............ 5 APST Graduate Standards..... 28
Themeé_ReﬁeCtlononthereglonalmOdel """"""""" 5 AdditionalSupportMeChaniSmSSuChaS
RECOMMENDATIONS 5 Formative Assessment Tools and mentoring
................................................................................................... approach enhanced PSTs' reflection on APSTs,
GTPA andtheirdevelopmentasateacher.................. 31
INTRODUCTION AND CONTEXT 7
................................................................................................................ Theme 5 -Impactonschoolsandschoolstaff...........33
INTrOAUCTION. e 7 ) )
Theme 6 - Reflectionontheregionalmodel............... 33
BaCKgrouNd.......ooooiiiiiiiiiiic 7
KEY CONCLUSIONS 35
METHODOLOGYAND DATA 'I'I ................................................................................................................
................................................................................................................ Theme1-Impactof the programon PSTs’
Methodology......ocviiiiiiiiiic 1 Catholicand SpiritualLiteracy ..........cccccoevviiiiiinnninn, 35
Datacollection ..., 12 Theme 2 - Impact of program on PSTs’ levels
Data analysis apProach ....owveeeeeeiereeseroeeeeeesreeeeee 12 of anxiety about the teaching profession; ................ 35
Ethical considerations ... 13 Theme 3 - Impact of the program on PSTs’ sense
of belonging to the professionand preparedness.... 35
KEY FINDINGS 14

Theme 4 - Impact of the program on PSTs’ self-
reported competencyrelated to the APSTs and

Theme 1- Impact of the Program on PSTs’

Catholic and Spiritual Literacy ..........ccccccovvvivevennen. 14 1€ACRING SKIllS .o 35
PSTs experienced increased engagement Theme 5 - Impactonschoolsandschoolstaff........... 36
in Catholicunderstandings ..., 14 Theme 6 - Reflection onthe regional model................ 36
PSTshadincreased employability, preparedness

forthe professionand preferredtogetajobina RECOMMENDATIONS 37
o T DI,
Spirtualand Pedagogical Companion (SPC) e f‘.?.
experiences contribute to PSTs’ understanding APPENICES ... oo 44
of Catholic schoolcontexts ..o, 20

SummaryforThemeT. ..o, 20

Theme 2 - Impact of program on PSTs’ levels

of anxiety about the teaching profession ................... 21

Significantreductionin PST anxiety levels
aboutblock placement afterattending PD
daysandlday aweekexperienceinschool............... 22

ACU EVALUATION REPORT OF SPA PROGRAM 2022



ACU EVALUATION REPORT OF SPAPROGRAM 2022

> Executive Summary

Thisreportaccompanies the 2019-2021 Spiritual

and Pedagogical Accompaniment (SPA) Program

Report (https://acuspaprogram.edu.au/wp-content/
uploads/2022/09/ACU-SPA-evaluation-report.pdf)
withupdatedinformationusingthe 2022 findings about
theimpacts of the program on pre-service teacher
preparation forthe profession. Italsoincludes greater
links to avariety of stakeholdervoices about theimpact
of SPAacrossthelife of the program. The SPAprogram
focusesonstrengthening PSTs’ understanding of Catholic
spirituality, mission, professionalidentity, and teaching
practices. Italigns with the Brisbane Catholic Education
(BCE) priority to develop and maintain an employment
force, while supporting schools and staffinBCE’s priority
area of sustaining strong Catholicidentities. The model
includes PST’s having greaterinvolvement with their SPA
school, strongerconnectionto the SPAschool Diocese,

more supportacross theirexperience fromthe university
through the university coordinator, and support across their
experience from a Spiritualand Pedagogical Companion.
Theresearch questionsforthe projectinclude:

- howcanapartnership between auniversity, system/s,
school, and spiritualand pedagogical companion
contribute to PSTs’ sense of themselves as teacher
professionalsin Catholic settings;

whatimpact does thisrelationship have on PSTs’ views
andunderstandings about teachingina Catholic
setting;

whatimpact does thisrelationship have on their
developmentinthe APSTs, and transition to the
profession; and

whatimpact doesthisrelationship have on PSTs’ views
about theirlongevity in the profession?

The 2022 findings, and deeper exploration of voices across
thelife of the program,illustrate the benefits, aswell as
areasthatcanbe strengthenedinthe SPAprogram. A
summary of the key findings under sixthemesis outlined
below with more detailed discussion provided within the
report.

>THEME1- IMPACT OF THEPROGRAM ON PSTS’
CATHOLIC AND SPIRITUAL LITERACY

Aligning with previous yeartrends, the majority of PSTs from
2022 wentinto afaith-based setting, and a significantnumber
were employed by their SPAschool. The PSTsreported
feelingmore prepared forthe profession, whichinfluenced

theirjob applicationandinterview stages. The majorityhada
preference to findemploymentina Catholic setting.

Overall, there was significantreporting of increased active
engagementand greatlyincreased engagementacrossall
categories surveyedrelating to Catholicunderstandings. For
asmallnumber of PSTs, particularareas were stillachallenge.
Thesewere:

- Understanding how to establish positive relationships
including connections with parents, engagementin
the pastoral care of students and supporting their
spiritualand moraldevelopment;

Understanding the positive anthropology of the
humanbeing as the foundation forall Catholic
educationand pedagogy;

Understanding the connectionbetweenthe school/
college, theirlocal parish and the Archdiocese.

Spiritualand Pedagogical Companion experiences
contribute to PSTs’ understanding of Catholic school
contexts and the teaching profession. The Companions
were highly valued by the PSTs, and were successful
inmentoring the PSTs’ understanding of the teaching
professionand Catholic schooling contexts.

>THEME 2 - IMPACT OF PROGRAM ONPSTS’ LEVELS
OF ANXIETY ABOUT THETEACHING PROFESSION;

There was a significant shift from high levels of anxiety
before the PSTs’ involvement with the partnership to
minimal and no levels of anxiety after completing the PD
days and one day aweek experienceintheirschools.
Overall, by the end of the program, the PSTs suggested
having the opportunity to slowly ease into the school
community, get to know the culture of the school, the
needs of the learners and develop arelationship with their
supervising teacheroveralong period of time significantly
reducedtheirlevels of anxiety about headinginto the final
block placement, and their first year of teaching.

>THEME 3 - IMPACT OF THEPROGRAM ON PSTS’
SENSE OF BELONGING TO THE PROFESSION AND
PREPAREDNESS

The one day aweekandblock experiences assisted the PSTs
todevelop theirunderstanding of the teaching profession,
begintofeelwelcome atthe schooland the teaching
professionandunderstand the culture of the school. Itwas
alsoimportantfortheirbeginningunderstanding of Catholic
schoolsettings.
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Inadditiontothe Companion, leadership staffinschools
aswellas supervisingteachers play akeyrolein PSTs’
understanding of the teaching profession. The survey
results suggest the majority of PSTs feelthat school staff

are eitherveryimportant orsignificantlyimportant to their
understanding of becomingateacherandconnectingtothe
school.

>THEME 4 - IMPACT OF THEPROGRAM ON PSTS’
SELF-REPORTED COMPETENCY RELATED TO THE
APSTS AND TEACHING SKILLS

The dataindicated from the starting point of the project
tothe end of the project, PSTs’ competency withthe APST
standards significantlyincreased. Overall, there were a
significant number of focus areas that many PSTs felt they
excelledin by the end of the program, with the strongest
focusareasbeing:

. 2.20rganise contentinto an effective learningand
teaching sequence;

. 2.3Usecurriculum, assessmentandreporting
knowledge to designlearning sequences andlesson
plans;

. 2.6lmplementteaching strategies forusingICTto
expand curriculum learning opportunities for students;

. 3.2Planlessonsequencesusing knowledge of student
learning, content and effective teaching strategies;

- 3.3Include arange of teaching strategies;

- 3.5Demonstrate arange of verbaland non-verbal
communication strategies to support student
engagement; and

- 5.4Demonstrate the capacity tointerpret student
assessment data to evaluate studentlearning and
modify teaching practice.

Overall, there appearedto be apatternacross the focus
areasindicating the PSTs feltleast confident with their
knowledge around Aboriginal and Torres Strait Islander
subjectsand concepts.

Inaddition, the formative assessment tool, ‘professional
conversations’, developedforthe partnership were
highlighted by PSTs and the Companions as a useful
formative feedback tool preparing PSTs forreflectionon
the APSTs and for ‘real-life’ teaching conversations.

> THEME 5 - IMPACT ON SCHOOLS AND SCHOOL
STAFF

While the SPA programis focusing on PST outcomes, ithas
become evident through conversations with leadership
staff that the programalso has animpact onschoolsand
schoolstaff. Thisincludesthe PSTs being able to assistina
more integrated way compared to PSTs on shorterblocks
with events such as athletics carnivals, musicals and
liturgies. The PSTs were also valued fortheirrecency with
researchandtheoriesoneducation.

>THEME 6 - REFLECTION ONTHE REGIONAL MODEL
Overall, the Regional pilot was successful evenwith the
initialimpacts of COVID. The PSTs were able to connect
withtheirschool at the start of the year, and the two PSTs
involved inthe program are now employed at the Catholic
regional school.

> RECOMMENDATIONS

There are severalrecommendations coming out of

this pilot project, some of which are beingusedin
implementation forthe 2023 program and planning for
2024 (dependentonfunding).

- Explorewaysto strengthenemployment options for
recommended SPA graduates, especially forregional
BCE and Queensland Dioceses;

Explore ways toincrease regional SPAregistrations;

Increase options for BCE spiritual retreat connections
forPSTs as this provides an opportunity forPSTs to
explore spirituality and connect to BCE’s mission;

Explore funding to connectaPhD studentto the
project, preferably froma SPAschool(canbe part-
time). This will strengthenresearch outcomes, and
include SPA stakeholdersintheresearch. Thiscan
be supportedwithan ARC Linkage grant application
and/orIndustry scholarship (please see https://
www.acu.edu.au/research-and-enterprise/higher-
degree-research-hub/partner-with-us/industry-
scholarships-for-phd-students)

«SurveyAlumniparticipants about theimpact of the
programon their transition and views of longevityin
the profession. Keeping connections with the SPA
Alumniwillencourage their support as supervising
teachersinthe future;
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Develop ahandbook for Companions and shortvideos
to supportnew Companions;

Develop aone page flyerforPrincipals and
Supervising Teachers about the SPA programthatis
available online and sent to schools;

StrengthenThinkTank group to enablereflectionon
gapsidentified through theresearch findings;

Collectdatafrom2ndyearand 3rd year cohortsonthe
impact of the program forthemwhen enteringasa2nd
year PST;

Evaluate templates provided forschoollevel
Companion support of SPAPSTs. Update and simplify
if needed;

Develop anApp foronline components of SPA
mentoring training foruse with face-to-face training,
andforthose who cannotaccess the face-to-face
training;

Connecttothe ACU Faculty of Theology and
Philosophy to the SPAteam (ACU and BCE) to
strengthen allPST access to professionallearning
around Catholic Identity and spiritual literacy
conceptsandtheories;

Strengthentraining for Companions on preparing
schoolsand PSTs for professional conversations;

SPA Coordinatorand Dioceses Project Coordinators
togethervisit SPAschoolsin2023/2024 forfeedback
and evaluation purposes;

Develop ashort quantitative survey for SPAleadership
staff and supervising teachers to evaluate their
perspectives ontheimpact of SPA;

Host formalin person meetings/forums with principals
(particularly fornew and potential), eg. breakfast or
dinnerevents;

Create awardsformost engaged SPAPST, most
supportive supervising teacherand most supportive
SPAschooltorecognise the workand commitment by
PSTs and theirschools.



> Introduction and Context

>INTRODUCTION

Thisreportaccompanies the 2019-2021 Spiritual

and Pedagogical Accompaniment (SPA) Program

Report (https://acuspaprogram.edu.au/wp-content/
uploads/2022/09/ACU-SPA-evaluation-report.pdf) with
updatedinformationusing the 2022 findings aboutimpact

of the program on pre-service teacher preparation for

the profession. Italsoincludes greaterlinks to avariety of
stakeholdervoices about theimpact of SPAfromacross
thelife of the program. The SPA programfocuseson
strengthening PSTs’ understanding of Catholic spirituality,
mission, professionalidentity, and teaching practices. The
namewas amendedin 2021torecognise the interweaving
nature of spirituality across all subject areas, the multi-
faith context of students and teachersin Catholic schools,
and the supportthe Companionsinthe project provide to
the PSTsinboth spirituality and pedagogy.

The programwas piloted in 2019 with a small teaching and
learning development grant from ACU,in 2020 asmallBCE
research grantandhassincereceived Brisbane Catholic
Educationfunding from 2021 onwards. In2022 the
Toowoomba Diocese provided funding to pilot aregional
model. The program aligns with the Brisbane Catholic
Education (BCE) priority to develop and maintainan
employment force, while supporting schools and staffin
BCE’s priority area of sustaining strong Catholic identities.
The modelincludes PST’s having greaterinvolvement with
their SPAschool, strongerconnectionto the SPAschool
Diocese, more supportacross theirexperience fromthe
university throughthe university coordinator, and support
across theirexperience from a Spiritual and Pedagogical
Companion.

The aims of the program are to:

. strengthenpre-service teachers (PSTs’)
understanding of Catholic spirituality, mission and
identity;

. createstronglinks betweenuniversity systems,
Catholic school systems, and schools;

- enhance mentoring around spirituality, curriculum and
intellectual/reflexive engagement with educational
researchandtheory;and

- maintainastrongemployment force andretention of
teachersbyimproving the transitionfrom Initial Teacher
Education (ITE) programs to the firstyear of teaching.

Amajorcomponent of the partnershipis theinclusionof a
Spiritualand Pedagogical Companionwho guides the PST
through theirextended experienceina Catholic partner
school. The schooland cohort numbers have expanded
eachyearandin 2022 the projectbecame cross-
institutional with Queensland University of Technology
(QUT)and the University of the Sunshine Coast (USC)
openingthe programto their PSTs. Inaddition, the program
expandedin2022 for ACUPSTstoinclude asecondyear
program. These secondyearPSTs continue connected
tothe programintheirthirdyear,and thenengageinthe
embedded finalyear programin their final year of university.

Theresearch questionsinclude:

how can a partnership between a university, system/s,
school, and spiritual and pedagogical companion
contribute to PSTs’ sense of themselves as teacher
professionalsin Catholic settings;

whatimpact does thisrelationship have on PSTs’ views
and understandings about teachingina Catholic
setting;

- whatimpactdoesthisrelationship have ontheir
developmentinthe APSTs, and transitionto the
profession; and

whatimpact does thisrelationship have on PSTs’ views
about theirlongevityinthe profession?

>BACKGROUND

Australiaisbecoming anincreasingly secularized
society, creating challenges for Catholicinstitutions
(and otherfaith-based organisations)in general, and
Catholic educationin particular, to meet core missional,
vocational and cross-curriculum dimensions of their
raisond’etre as Catholic schools. Anumber of studies
since 2002 (includingMclLaughlin,2002; Hughes, 2007;
Mason, Singleton & Webber, 2007) have focused on
undergraduate and graduate teacher perceptions of
faith, spirituality and church. Gleesonand O’Neill (2017),
surveyed alarge cohort of ACU pre-service teachers
andteachers practisingin Catholic schools andraised
concernsrelating to teachers’levels of theological
literacy, particularly young teachers, and pre-service
teachers’ commitment to “faith-based purposes and
characteristics of Catholic schools”. (p. 66). Gleeson
etal.(2018) compared Queensland Catholic teacher
perceptionstoteachersin USA Catholic schoolsand
foundthatinboth contexts there hasbeen asteady
decline of Catholic students attending Catholic schools

H
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(withtwo of every 10 children being Catholicin the late
1990’s), adeclineinreligious teachers, and closures of
Catholic schools. These schools have had to adapt to
theirenvironments to ensure schoolsremain open, attract
funding, and attract quality teachers who are committed
to faith education. Teachersin Australian Catholic schools
arerenumerated with similarincome to the state schools,
howeverthisis not the caseinthe USAwhere theyreceive
significantlowerincome. Australian Catholic schoolsare
inpartfunded by Federal and State governments, whichis
not the caseinthe USA.

Inaddition, recent Australian census data (2021) suggests
anincreaseinthe Australian populationreporting ‘no
religion’ (38.9%), up from 30.1% in 2016. Christianity was
the most commonreligion with 43.9% of those nominating
asreligiousidentifying as Christian, adrop from 52.1%
in2016. While the Catholic faithis the largest Christian
denomination (20% of population) there hasbeena
decrease since the 2016 census (23%). The data also
indicated that affiliation with Christianreligions was more
oftenthe oldergeneration (average age 47), while younger
generations affiliated more with ‘noreligion’ (https://www.
abs.gov.au/statistics/people/people-and-communities/
cultural-diversity-census/2021). There has also been
amovement, particularlyinthe younger generation,
towards engaging with concepts of spirituality, but not
necessarily through organisedreligion (Hunt, C.,2021).
Erlandson (2000) coined the acronym SBNR, meaning
Spiritual But Not Religious, to describe this phenomenon.

The continuing implications of these findings for Catholic
education staff suggest that graduates cominginto

the Catholic education system, and graduate teachers
entering Catholic schools, appearto havelittle sense of a
Church connection orparish culture and evenless sense of
allegiance to Church teaching orthe ecclesial dimension
of theirrole. Thereasons forthe diminishing decline

in Church affiliation are endemic and deep-seated,
suggestingissues of fundamental meaning-making. For
some time now, researchers have identified this as the
source of crisisin theinstitutional Church.

Inaddition, the teaching professionis at acrossroads with
pressures around performative teachingmeasurements
(Goreetal.,2022), pandemics and other crisis (Oxley &
Ashbury, 2022), mental health concerns forteachers,
students andsociety (Kimetal.,2022),and teacher
shortages(Mason, 2015). Thisis not endemic to Australia;
itisaninternationalphenomenon (Ovenden-Hope, 2021).
To support the professional capacities of those coming
into the teaching profession, anew approachisrequired

thatenablesthemto connectataholisticlevel to the
profession. Thisneedsto be atalevelthatrespectstheir
identity formationnotjustas a part of aworkforce, but
asanimportant contributor to the future society and as
someone whois critically reflexive about the world and
their place within/beyondit. It also needs torecognise
the changing face of both organisedreligionand aworld
inwhichmany are spiritual, but not connected to an
institutional form of religion (Hunt, 2021).

Intrying toidentify what is needed to nurture young
adults (GenY/Millennials and iGens) to develop “amature
commitmentina tentative world” (Parks, 2011, p. 171), the
elementsthat seemto operate favourably towards such
acommitment, andinavariety of combinations, include
contactwith: “community adults who model commitment;
service opportunities; mentors and critical experiences
in college orgraduate school” (Parks, 2011, p. 6). In
addition, theresearchidentified ‘habits of mind’ nurtured
in a healthy community dynamic that characterise this
development. They are:

dialogue
- interpersonal perspective taking
« critical systemic thought

holistic thought (Parks, 2011)

Within this dynamic, mature mentors and the wider
community have auniquerole. The findings demonstrated
thatforthe 17-30 year olds (representing a significant
number of the cohort preparing forteaching orintheir
early teachingyears), strategic mentorshipisinfluential.

In Queensland, a priority of the Brisbane Catholic
Education Office (BCE)isto develop and support

staff and Catholic schoolstoincorporate Catholic
perspectivesinto curriculumand promotere-
contextualised Catholic world-views. Partnering with
Catholic Dioceses fora spiritual formation of PSTs aligns
withanumberof ACU’s strategic priorities and addresses
concernsraised by Gleesonand O’Neill,and others. This
project provides aninnovative and distinctive teaching
and learning formative experience within the Catholic
Intellectual teaching tradition for pre-service teachers
(PSTs) by providing targeted mentoring support through
a ‘Spiritualand Pedagogical Companion’ (referred to as
‘Companion’)who assists PSTs to understand the Catholic
intellectual tradition, re-contextualised Catholic world-
views and make meaning of theirownways toincorporate
these viewsinto theirown growth and pedagogical
expertisein Catholic schools. Italso strengthens the
university’s Catholic partnerships and provides PSTs with
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an authentic, contextualized and embedded Catholic
experiencereflecting ACU’s missionand core values.
The dataacross 2019-2022 indicates that this authentic
experiencein Catholic settingsis desired by pre-service
teachers, andisidentified as anaspect of the teaching
degree at ACU which setsitapart from otheruniversities.

Encouraging astrongteachingforcein Catholic schools
requires anapproachthatsupportsand encourages
pre-service teachers (PSTs) tounderstand what it means
toteachina Catholic school,including bringing Catholic
perspectivesinto theirteaching. Therecentreviewinto
ITE(DET,2022)and previous (eg. TEMAG, 2014) along with
researchersinthe field advocate for school-university
partnershipsthatassistin transitioning PSTs from
university programs to the teaching profession (Allen,
Howells, & Radford, 2013; Grudnoff, Haigh & Mackisack,
2016). The projectleader’s workin university-Catholic
system partnerships acrossthelasttenyears, suggests
that developing a strong connectionbetweenuniversities
and school; providing additional school experiences
inadditionto theirformal placement blocks; and
incorporating more supportive mentoring structures, can
strengthen PSTs’ connection to the teaching profession
(Gutierrez & Kostogriz, 2020; Gutierrez & Nailor, 2021).
Additional support mechanisms canbe provided to
assist pre-service teachersin transitioning to Catholic
schools, including support to explore one’s spirituality
and faithand what thismeansin a Catholic setting. There
islittle data available on the effectiveness of this holistic
model of mentoring for pre-service teachersin Australian
Catholic schools. These partnershipsrequire evaluation
tounderstandtheirimpactonpre-service teachers’
awareness and confidence with Catholic Intellectual
traditions, their ability toinclude these perspectivesinto
theirdiscipline area, theirown spiritual awareness and
growth, and assessing the partnership structuresusedto
develop PST professional skills needed for transitioning
intowork (particularly in the Catholic sector).

Thisresearch project concentrates onthe mentoring
aspect of PSTexperience, whichincludes enhancing
mentoring around spirituality, curriculum andintellectual/
reflexive engagementwith educationalresearchand
theory. Itisalso examines theintersection of educational
systems to deliver effective ITE partnership models. A
secondary benefit of the programthathasbecome
evidentisitsimpactonsupervising teachers’ critical
reflection about Catholic ldentity and spirituality, their
development as mentors for PSTs, and principals’
reflections onthe ways their school promotes Catholic
mission. The partnership between the university

researcher, the Catholic Dioceses and schoolsinvolved,
Spiritualand Pedagogical Companions and other
universities, creates high levels of complexity for
successful systemoperationand maintenance. Figurel
(seenextpage)isasimplistic representation of the
integralrelationships between all contexts. Itisimportant
torecognise partnerships as beingapart of a “fabric of
relations” (Alhadeff-Jones, 2008, p. 64) and adynamic
intersection of humaninteractionbetweenand among
systemsincluding “interconnected actors, shaped by
spatialand historical contexts” (Fransmanetal., 2021,

p. 331). Figure Trepresentsrelationships betweenkey
parties, while Figure 2 visually attempts to represent the
complexity of the fabrics of these partnerships and the
bordercrossing thatoccurs.

Therole and approach of the Spiritual and Pedagogical
Companionis pivotal and requires specific mention
regarding the parameters of therole. If spiritual formation
inthe Christian Catholic traditionis essentially about
‘growing people’;inanholistic way, respectful of where
people are at, connective torole and context, and that
thishappensin community, then we need to beintentional
about providing effective formation at every point
alongthejourney of the Catholic schooleducator. The
Companionforthe pre-service teacheris critical to that
arc of personal and professional growth (Gowdie, 2017).
Inthe exploration of reflective practice in the spiritual
domain, research shows us that systematic and personal
reflection about professional practice bothnurturesand
sustains the teaching vocationitself (Downey, 2006; Hunt,
2021; Neal, 2013; Rolph, 1991).

Accordingly, the SPA programhas anapproach that
meets theindividual whereverthey ‘are at’; uses narrative
inareflective praxis to help the individual make meaning
of theirown spiritual journey and connecting points

to the Catholic schoolfaith context and the teaching
profession. Itisarelational, process and person-oriented
role, companioning the pre-service teacherin theirown
meaning-making and community context.
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Spiritual and

Pedagogical
Companion

Figure 1: Theintegral relationship between all parties inthe SPAProgram Figure 2: Apossible visualrepresentation of the SPA partnership
complexity



> Methodology and data

>METHODOLOGY

Qualitative Intrinsic Case study and Quantitative
survey data

Theresearchteamwork with pre-service teachers
before, during and after their professional experiencein
aschool. Due tolimited school placement spots, andto
allow PSTs the choice to participate, PSTs apply tojoin
the partnership project, and we have acceptedvarying
numbers across 2019-2022 (see table below). In2022 a
number cap was decided by BCE for future applications,
being 40 finalyears and 20 secondyears (withsome
flexibility in finalyearnumbersif 2nd yearnumbers are
not met).

The methodology used to evaluate theimpactwasin

the form of a qualitative intrinsic case study, including
professional mentoring conversations, focus group
interviews, individual interviews, whole of SPA meetings,
and classroom observations (Bhattacharya, 2017; Stake,
1995). In2020 Due to COVID 19 alongitudinal REDCap
survey toolwasintroduced. Thisanonymous survey was
introduced due toincreasing numbers of PSTs, and for
developing abroaderunderstanding of programimpact.
With the inclusion of this survey tool, the project became
mixed method with both quantitative and qualitative
data.

The Participants

Afulllist of participantsin this program from 2019-2022
isincludedinthe Appendices (Appendix2). Belowisa
summary of the number of participantsinthe program
from 2022 and 2019-2021:

2022
FinalyearPSTs 35(33inBCE)
SecondyearPSTs 13 (alllocatedin BCE schools)

13(12forBCE schools, one for
Toowoomba Diocese school)

Companions

29 (from 28 BCE schoolsandone
Toowoomba Diocese school)

Principals

Avariety of religious backgrounds were supported, whichis
summarisedinthe chartbelow (please note, thisinformation
isfromthe finalyearcohort survey sonotallPSTs are
represented).

Table 1: Summary of Religious Affiliation across the
2022 cohort

Religious Affiliation Number

Catholic 20
Christian 2
None 2
Lutheran 1
Anglican 1
Hindu 1

2019-2021(AlIBCE Diocese, all final year PSTs)

PSTs 40
SupervisingTeachers 40

Companions 8 (some across multiple years)

Principals 22 (some across multiple years)

The PSTs were intheir final placement, which for this program
included aone day aweekvisitandblockplacements
varying fromfourto nine weeks (depending on theirdegree).
Avariety of religious backgrounds were supported, whichis
summarisedinthe chartbelow (please note, thisinformation
isfromthe survey sonotall PSTs are represented). Forayearly
breakdown, please see the Appendices:

Table 2: Summary of Religious Affiliation across the
2019-2021cohort

Religious Affiliation Number

Catholic 15
Non-practicing Catholic 1
Anglican 2
Christian 1
Methodist 1
Sikh 2
‘Spiritual’ 1
None 2

Participant reasons for joining the program

Our participantsreported anumber of reasons for their
interestinthe program. The 2022 responses have been
collated and summarised below. Theseresponsesrefiect
the 2019-2021data, including statements that mirror
previous cohort statements:
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To connect with Catholic Identity and Catholic
perspectivesinschools;

Be apart of a Catholic schoolcommunity across a
whole year of schooling;

AimingtoteachinaCatholic orfaith-based setting;

. Gettingtohave anembedded experienceinaschool
setting thatreflectstheirownreligiousvalues;

Gainadeeperunderstanding of whole school
procedures, practices and processes and the needs of
students through longitudinal experiencein school.

> DATA COLLECTION

Data Collectionin2022 occurred across several stages:

Stages of Data Collection
First stage - Prior to professional experiencein schools

- Surveydistributed to PSTs

- RecordedZoomgroup sessions

Second stage - During Professional Experience

- Surveydistributed to PSTs
- Observations of classroom practice (written data)

- Two Professional Conversations (written data)

Final stage - After Professional Experience

- Surveydistributed to PSTs

- EvaluationFeedback sought from principals and PSTs
viaemail

- Interviewwith Companions and Group interviews

> DATA ANALYSIS APPROACH

Qualitative data

Forthe purpose of this projectreport, thematic analysis
(Braun & Clark, 2012) was used to code the transcriptions
fromthezoom focus group meetings and written
responsesinthe survey, email evaluations and professional
conversationdata. Thematic analysis allows the
identification, analysis andreporting of themes that evolve
fromdata. Acrossthe datavoices, patternsandthemes
emerged which provide anunderstanding of the key impact
areas of the project, and areas for project modification.
Anynamesusedwithinthereportare pseudonyms.
Triangulation of the findingsis achievedin multiple ways.

First, the dataisacross multiple data sources, including the
longitudinal survey (whichisincludes both quantitative and
qualitative data), professional conversations, meetings and
interviews. Second, the dataisacross multiple participants,
including the PSTs, the Companions, leadership staff atthe
schoolsandthe supervising teachers. Finally, the datais
comparedacross cohorts acrossyears, allowing consistent
patternsand anomalies to beidentified.

Quantitative data

The survey datarepresentedinthisreportinclude those
PSTswhorespondedtothe surveyin2022 (n=27),and
comparestothe pattern of dataacrossthe 2020-2022
cohorts. Some PSTs only partially completed the 2022
survey, 20 completed all sections of the survey. This
represents aresponse rate of 77% and full completion
rate of 57%. Fosnachtetal.(2017) argue that surveys

with sample sizes below 500 require 20-25% response
ratesforconfidentanalysis. We et al. (2022) argue that
asthe participant cohortdecreases(eg.lessthan100
participants), response rateswillincrease, with a maximum
recorded caseintheirsystematic review of surveys sitting
at72.7%.Inconsideration of time poor PSTs completing
the survey, a77% responserateis exceptional. As our
cohortnumbersincrease, oursurvey analysis hasbecome
morereliable andvalid when collated across cohorts
(n=52), withavery highresponse rate when compared
across survey research contexts.

Several quantitative methods were used to analyse

the surveyresults. Wheneverresults frombefore the
SPAprogram were compared to results after the SPA
program, we used a paired (Student’s) t-test. This allowed
us to test the hypothesis that there exists a significant
difference betweenthe pre-SPAversus post-SPAscores.
Additionally, we used arepeated measures one-way
Analysis of Variance (ANOVA) to compare results over
multiple timepoints (e.g., pre-SPA, during-SPA, after-SPA)
and acrossdifferentcohorts(e.g.,2022 mid-year cohort
vs. 2022 full-year cohort). As with the t-test, the one-way
ANOVAresults aenable us to test the hypothesis that there
exists a significant difference between the pre-SPAversus
post-SPA scores, but unlike the t-test, the ANOVATresults
provide the additional benefit of testing these differences
across multiple groups and timelines.

Theseresults were tested andinterpreted underthe
assumptionthat the SPA program causally and favourably
influenced the key outcomes measured throughout the
survey. To aidinterpretability, we scale results from our
statistical analyses along standardized distributions
knownas Cohen’sd. The Cohen’sd compares the
distribution of scores oneach pre-intervention measure
with the standardized scores on each post-intervention



measure by providing an estimate of the differencein
standard deviation units. Results using Cohen’s d can thus
beinterpreted as astandardized effect size (see Table ).

Ally-axeshave beenadjustedtoaidininterpretation by
scalingtheincrementsinrelationto theregionandsize of the
effect; though, mostscaleswere presentedto participantsin
Likert-scale formranging from1(lower)to 5 (higher)inrelation
to five key themes:

Spiritual Literacy

Anxiety

Belonging

Professional standards

N N

Partnership growthandimpactonsystems

Ourresults acrossthese themes assume thatincreases to
the participants’ scores were attributable to the success
of the program, with the exception of the ‘Anxiety’ theme,
where negativeresults(i.e.,lowerscores)indicate a
reductioninanxiety, whichisdeemedto be adesirable
effectandremains acore goal of the SPAprogram.The
magnitude of the SPAprogram’s success (or lack thereof)
willbeinterpretedin proportionto the size, direction, and
significance of the effectin standardized units (Cohen’s d).
To testthe significant of these results, we use conventional
‘p-values’ whichmay be thought of as the probability

of the presentresults occurringinthe sample evenif

no such effectwere to truly existif similarinterventions
wererepeatedly applied to the population fromwhich

the sample wasdrawn. Thelargerthe Cohen’sdandthe
lowerthe p-valueisbelowthe prespecified significance
threshold of .05, the more likely the result willbe interpreted
asreflective of the true effect of the program. To further
assistintheinterpretability of theseresults percentage
scores areincluded suchthattheyrepresent therelative
proportion of the changeinscores before vs. afterthe SPA
program. Readers may notice that, forsomeresults, the
largest Cohen’s d effect size doesnot correspondto the
largest percentage change score. Thereasonisbecause
aCohen’sdeffectsize has been statistically standardised
toaccountforthevariability in the participantresponses.
The morevariable theresponses, the smallerthe Cohen’sd
andviceversa. Percentage change scoresdonotaccount
forvariability of theresponses across the preservice
teachercohorts. Therefore, it remains possible forthe
largest Cohen’s d effect sizes to correspond to the second,
third, fourth etc. largest percentage change scores when
comparing prevs. post SPAprogram.

Finally, beforeinspectingresults, we urgereaders to
exercise adegree of cautionwhendrawinginferences
about the quantitative findings as the sample size is small
andistherefore more likely thanlarger sample sizes to
produce statistical ‘flukes’ that canbe misleading. We

attempt to offset thislimitation by askingreaders to
interprettheresultsinanintegrated mannerwhere general
trends are compared acrossvarious themes and cohorts.

If the positive trends are observed across abroaderrange
of themes (e.g., Professional Standards, Belonging, and
Spiritual Literacy), readers could draw strongerinferences
based onthis corroboratory evidence comparedto
resultsthat showedisolated trends across these themes.
Appendix Acombines and comparesresults fromthe
present 2022 cohort withresults from previous years (2020
and 2021)to help verify and validate any trends. If results
tendto bereplicated across multiple years of the program,
we canbeincreasingly confident that they are not statistical
artifactsand areinsteadvalid andreliable indicators of the
positiveinfluence the SPAprogramhashad onthe PSTs.

Table 3: Cohens effect size

Significance Value
Small 0.2
Medium 0.5
Large 0.8

ETHICAL CONSIDERATIONS

Ethics approval was obtained from the University’s HREC,
BCE Research office and the Toowoomba Diocese
Research office.

ACU EVALUATION REPORT OF SPA PROGRAM 2022



ACU EVALUATION REPORT OF SPAPROGRAM 2022

> Key findings

Afteranalysing the various forms of data, there were
multiple themesrelating to theimpact of the project.
These most often aligned with the themes from previous
years as there are consistent patterns emerging across
the cohorts about theimpact of the SPAprogram. Each
cohort’s data providesideas aroundimprovements that
wouldincreaseimpactin futureimplementations of this
model, these are alsoincludedinthe findings. Overall, the
analysis was categorisedinto six main themes, with various
findings withinthese themes;

1) Impactofthe programonPSTs’ Catholic and Spiritual
Literacy;

a) PSTsexperiencedincreased engagementin
Catholicunderstandings;

b) PSTshadincreased employability and
preparedness for Catholic settings and preferred
togetajobinaCatholic setting;

c) Spiritualand Pedagogical Companion experiences
contribute to PSTs’ understanding of Catholic
school contexts and the teaching profession;

2) Impactof programonPSTs’ levels of anxiety about the
teaching profession;

a) Significantreductionin PST anxiety levels about
block placementand their firstyear of teaching;

b) ReductioninPSTanxietylevelaroundteaching RE or
embeddingitinto theirteaching area.

3) Impactofthe programonPSTs’ sense of belonging to
the professionand preparedness;

a) Theonedayaweekexperience helpedprepare for
theirblock placement and connect to their Catholic
school context and the teaching profession;

b) Leadership staffinschoolsaswellas supervising
teachersplay akeyrolein PSTs’ understanding of
the teaching profession.

4) Impactofthe programonPSTs’ self-reported
competencyrelated to the APSTs and teaching skills;

a) PSTswereabletoachieve an‘exceed’ categoryin
many of the APST Graduate Standards;

b) PSTsinpartnership programshave greaterengagement
withtheirschools duringunexpectedcrisis;

c) Someareasof APSTs have smallerincrease than
others, suggesting areasrequiring attention.

5) Impactofthe SPAprogramonschoolsandstaffin
schools

6) Reflectiononthe Regionalmodel

>THEME 1- IMPACT OF THEPROGRAM ON PSTS’
CATHOLIC AND SPIRITUAL LITERACY

PSTs experienced increased engagementin
Catholic understandings

The PSTs were asked across two points(startand
end)inthelongitudinal survey about theirgrowth and
engagementinvarious areas of Catholic understandings.
The following variables have beenincludedin the survey
from2020-2022to assess PSTs’ Catholic literacy:

1. Understanding the values and ethos of the Catholic
school;

2. Understanding the mission of the Catholic Church;

3. Understanding the sacramental, liturgical, ritual and
prayerlife of the school;

4. Understandingthat Catholic schools are places of
prayerand canencourage and participate in prayerin
classes, staff and student meetings;

5. Understanding how to establish positive relationships
including connections with parents, engagementin
the pastoral care of students and supporting their
spiritualand moral development;

6. Understanding how to articulate the Catholicidentity
of the College/school;

7. Understanding the positive anthropology of the
human being as the foundation forall Catholic
educationand pedagogy;

8. Understanding the connectionbetween the school/
college, theirlocal parishand the Archdiocese;

9. Understanding the commitment toreligious education
and the spiritual formation of students and staff;

10. Appreciate therole andinfluence they have as teacher
and person through theirteaching, actions, personal
andinterpersonal characterand outlook.

Survey Data - Quantitative findings

Overall, the PSTsreported significantincreasesin their
active engagementacrossall surveyitemsincludedinthe
Catholic and Spiritual Literacy theme. The graphs below
show theimpact on PSTs’ growth before and after the
programillustratinganincrease ofd =0.39t01.86, and
were highly significant (p <.O1forall statistical tests). This
suggests that the SPAprogramhad mediumtoverylarge



effectsacrosseachiteminthe Spiritual Literacy domain
for2022.To put thisinto percentage terms, we saw an
averagerelative improvement of 32.06% across the entire

range of surveyitemsinthe theme of Catholic and Spiritual

Literacy.
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Figure 1. AllPre-Post SPA Program Results for Catholic and Spiritual Literacy theme (increased)

Spirititteachrole_befq1d Spiriitteachrole_a Mediumto Very Large effect before vs. afterprogram (Cohen’sd =1.86t0.39,p<.001t0.095).
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Figure 2. Example of results from one of theitemsin the Catholic
Identity and Spiritual Literacy theme - Understanding how to
articulate the Catholic identity of the College/schoolbefore and after
theprogram

Forthevariableitemin Figure 2, which asked participants
“how this project has helpedyouto engage withand
embrace the culture of the Catholic schooland the particular
vision forthe Catholic schooleducator?”, the standardized
effect, Cohen’sd,is1.86 (verylarge) and statistically
significant (p <.001). Thisequatestoa79.30%increase in PST
scoresbefore comparedto afterthe SPAprogram for this
area of Spiritual Literacy and Catholic identity.

When comparing across cohorts, the 2019-2021
Evaluation Reportresultsindicated the following areas
remained a challenge forsome PSTs by the end of the
project:

understanding the values and ethos of the Catholic
school(5/21ranked low-mid);

understanding the sacramental, liturgical, ritual and
prayerlife of the school (5/21rankedlow-mid); and

« Understanding the connection between the school/
college, theirlocal parishand the Archdiocese (8/21
ranked low-mid).

Inthe 2022 survey, two respondents marked the majority

of variablesinthe mid-range (3/5), and three aslow (2/5).
These PSTswere unable to attend the PD days, and one did
notattend the firstweek of school (due to COVID). While
thiswasthe case, both PSTsreported anincreaseintheir
understanding from the beginning of the project. When
comparingacross the 2022 cohort, the dominant areas that
ranked inthe mid-lowrange forasmallnumberof PSTswere:

- Understanding the mission of the Catholic Church (5
ranked as 3/5);

Understanding the sacramental, liturgical, ritual and
prayerlife of the school (4 ranked as 3/5);

Understanding how to establish positive relationships
including connections with parents, engagementinthe
pastoral care of students and supporting their spiritual
andmoral development (2ranked as 3/5, Tranked as 2/5);

- Understanding the positive anthropology of the human
being as the foundation forall Catholic educationand
pedagogy (2rankedas 3/5,2ranked as 2/5);

Understanding the connectionbetweenthe school/
college, theirlocal parishand the Archdiocese (2
ranked as 3/5,1ranked as 2/5).

Whenlooking acrossthe 2020-2022 survey data, the
commonvariablesinthelow-midrange are:

- understanding the sacramental, liturgical, ritual and
prayerlife of the school (9/48 ranked low-mid); and

Understanding the connectionbetween the school/
college, theirlocal parish and the Archdiocese (11/48
ranked low-mid).

The data allows us toreflect onways that the partnership
couldenable strongergrowthinthese areas. In2022 the
SPA cohortenteringin theirsecondyear of theirdegree
were offered placesinthe ACU Signum Fideiprogram.
The Signum Fideiprogramincludes three modules
thatfocus on Catholic life and practice; faith formation
and ministryin Catholic schools; and youth mission
experience. The Signum Fideiprogramis availableina
contextualised way for2ndyear PSTs in the SPAprogram
(thatis, they cancomplete some componentsinthe
context of their SPAschool). Inaddition, BCE offered an
optional spiritualretreat for PSTsin 2022 to develop a
greaterconnectionbetween PSTs, their faith formation
journey and the mission of BCE. Due to COVID, some of
the 2022 PSTs were unable to attend the school based
professional developmenthosted by theirschools at
the commencement of the year, whichincluded their
spiritualretreat day/s. This may have impacted some of
theresponsesinthe 2022 year. Theinfluence of these
dayswasnoted by anotherPSTin the survey “I think
itisveryimportant forpreservice teachersinthe SPA
Programto take partinany type of Staff days/Professional
development days. Thiscanhelp the preservice teacher
getanunderstanding of how the schoolruns and the
values and the ethos of the school.”

Consideringtwo areas have repeated across cohorts from
2020-2022,itisimportant to continue discussion onways



to strengthen PSTs  understandings of the religious life

of the schooland connections between the school, their
local parishand Archdiocese. Possible ways to strengthen
these areas are addressedintherecommendations forthe
project section of thisreport.

Looking deeper using the qualitative findings

Across the qualitative data PSTs identified ways they
incorporated Catholic Identity and spirituality into their
teaching. The surveyresponsesindicated thatone
PSTfelt theirunderstanding of Catholic Identity and
spirituality were already very well formed. They stated:

Ihave beenworkingina Catholic school outside school
hours care for é yearsinvarying roles of responsibility
(e.g. Coordinator, Assistant Coordinatorand Educator)
and|feelthat this has builtmy understand of lifeina
Catholic primary school. Inparticular, the role of prayer,
relationships betweenvarious stakeholders and the
role of the parish withinthe school are areas | feellhave
engagedinregularly.

This PSThadranked 5/5 forall variablesin the survey
except for “understanding how to establish positive
relationshipsincluding connections with parents,
engagementinthe pastoral care of studentsand
supporting their spiritualand moral development”,
whichthey hadranked initially as 3/5. By the end of their
experience, allvariables were ranked as 5/5, indicating
the SPAexperience had addressed theirone area of
perceived weakness.

Other PSTswho thought they had a good understanding
of Catholic schooling felt theirunderstandingincreased
throughthe program:

Iwent to two Catholic schools solunderstood some
aspectsbutnotfromateacher's perspective.

Before joining this program I believe | had a fair
understanding of the Catholic identity and the culture
of Catholic Schools and the vision of a Catholic school
educatorhowever, itwas notas wellrounded asitis
afterbeing a part of the SPAprogram.

Inthe professional conversations, multiple PSTs, and their
supervising teachersidentified areas of religious life of the
school, Catholic Identity and spiritual formationthat the
PSTs were engaged withinthe schools. Some examples
raisedinthe conversations are listed below:

- Discussing spiritual development with staff members

. Creatingclass preparationonprayer

Involvementin Mercy Day and Bishop’s Inservice Day

Attending mass atlocal Catholic Community (regional
Diocese)

. Meditation

Embracing God’s willand loving nature and showing this
withthose inmy community e.g. elderly neighbours.

Loving myself and others

. Careforcreation-reuse, less plastic, getting back out
into Nature -iswhere | feel closest with myself and with
God - canthinkand breath

Participatinginprayerin PC of amorning

help designtheliturgy, write the prayers, setup/
organize the sacred space and prayertable and
practice the students who were leading the liturgy.

- Engaginginprayerevery morning
Modelling prayers of intercession

- Drawingonreferencesto Good Samaritan Story with
students’ everyday experiences

Engagementinschoolfeastday

Professional Learningin school charismwith school
founders, Canossian Sisters

« Greaterunderstanding of schoolvisionand charism -
serving the poorand community

Alleluia Eggs- students have created ways they can show
courage, honesty, forgiveness andlove to othersinthe
classroom, outside the classroom and outside of school.

Observed Story telling- School Principal
demonstrated away of engaging studentsin parables
using story telling.

- ObservedMiniLiturgy with APRE (Lent, discussing
whatlentiswith small groups of students)

The Pre-service teachersalsoreflected ontheirownfaith
journeys and how itintersectswith theirrole asateacher
ina Catholic school. Forexample, one PSTidentified their
place asarole modelinaCatholic school setting:

Ina Catholic school environment students grow and
learninanenvironment that nurtures the gospelvalues
ofrespect, compassion, inclusion andjustice and
actively engagesin Catholic Social Justice teachings
such as dignity of the human person, and solidarity. As
arole modelforthese values, Iwillbe best placed to
assist students to reach their full potential.
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Anotherreflected onthelinks between theiruniversity
theology studies and theirschool experience:

Recentlyldidaunitonthe Eucharist at uni(theology
basedunit). Relateitback toprac andhowlam
understanding the true message of the parables and
how torelate that backinto kid friendly language.

AndanotherPSTreflected onintegrating Catholic social
teachingsintohersecondary teaching area (whichwas not
RE):

Iwas able to strengthen my understanding of the
Catholic social teachings andreally integrate into the
curriculumthat/was teachingin the classroom. | believe
italso helpedme growas aperson, aslwas able to
reflect on my spirituality and understand how important
thatactuallyisinaschool, whichlIthink alot of students
missoutonthatpartordon‘tgettoseethevalue thatit
canhave, integrating thatinto the curriculum.

Aspart of the SPAprogram, we encourage PSTs to make
links between theiruniversity studies, Catholic Social
teaching, and practice (ho matter what theirdiscipline area
is). Itisencouragingto see PSTreflections suchasthese.

Athirdfelt theirincreasingreligious knowledge was
helpingthemto engage theirstudents astheywentona
learningjourney together:

Growing my religious education knowledgeis also
powering me forward inmy spiritualjourney aslam
learning along with the students and understanding
ways to engage studentsinreligious education whilst
demonstrating the intricacy of faithand how our
everyday actionsreflect God's love.

PSTs alsoreflected ontheimpact of the program on their
personal spirituality journey. The statements below from
fourseparate 2022 PSTs are samplesreflecting similar
sentiments across the majority of the PST cohorts:

Being part of thereligious life of the schoolinsucha
practical way, has given me opportunities to explore
my own spirituality and seeing how people like Mary
MacKillop are still so relevant today - especially inmy
life as aneducator.

Reflecting on my own experience has caused me to

be reflective of my own spirituality. Gives greater
understanding to why you go to mass and the purpose,
more than going through steps.

lam growingin my spiritual journey through being at
my SPA school. | envisage my spiritual journey to follow

the same values and show compassion, wisdom,
integrity and hope in my everyday actions andreflect
onthesevalues when|feelchallengedandout of my
comfortzone.

laccompanied staff and students to the Cathedral for
the Mass today held by the Archdiocese. | foundita
very moving experience and wonderful to see so many
there who shared theirlove for Mary MacKillop and the
Sisters of Saint Joseph.

These PSTs were able to make links between their
experiencesintheirSPAschools, and withthe support of
the school staff and their Companion, strengthen their
own spiritualidentities.

APREs alsonoticedtheimpact of theincreased engagement
withthereligiouslife of the school,commentingonthe
religious scaffolding that occurs forPSTswhile they areintheir
Catholic schoolsetting. Two APRE comments are below:

It‘'s giventhem an extended period of time in a Catholic
institution. Itallows the preservice teacherto planwith
the teachers around the religious life of the school.

It allows themto see those events unfoldand be
immersedwithin the community during those events. |
think it also allows them to see teachers’faithinaction,
and/think that‘s reallyimportant too because we do
ourbest, you know, every day to mirror the missionand
actions of Christ, and|Ithink that is areal difference
within a Catholic setting, it allows the preservice
teacherto beimmersedinthatrole foralongerperiod
of time, sowhen they are looking at work withina
Catholic school, they‘re more ready fora position.

Sometimesonaprac, youwon‘tgettonecessarily see
those [religious life of school]important parts. The
expectationina Catholic schoolis thatyou‘re part of
that. Youknow how tolead prayerinthe classroom.
You know how to help support studentsinaliturgy or
amass. So, ourstudents that have beenwithus since
the beginning of the year, have been able tobe apart
of allthose daytoday, week-to-week and all the big
eventsinthereligious life of the school.

Anotherfurthercommented onthe opportunity for PSTs to
reflectand connectwith theirown faiths:

They gettolive alittle bit of theirown faithand connect
with theirown sense of spirituality within the domains
of the Catholic and Lasallian faith.

The comments by APRE’s echo the PSTs’ feedback about
the opportunities the SPA program provides to engagein



anextended experienceinthereligious life of the school,
and the support provided by staff in the school to do this.

OtherPSTsidentified some of the challenges they faced
whentrying to engage with the religious life of the school.
Oneidentified theirown time limitations, and suggested
schools should place more expectation on staff to attend
community prayer:

Iwas happy to be involved with Pastoral Care, camp,
charity drives and staff Twilights. Iwould have loved
to have beenmoreinvolvedin the Prayerlife of the
school. | feellmay have beentoo busy but wanted
togo. Community Prayerat my new schoolis an
expectationwhichis goodforme,andlneedtolearn
tobe more organisedso that/canattend.

Two discussed the steep learning curve whenteaching
religion, or preparing forreligious events such as liturgy:

Thisis the first time I‘'ve had to teachreligion, [it was]
very daunting, eventhoughlgrewup in Catholic
schools, it'scompletely different having to teachit.
I find myself second guessing whatI‘'m teaching and
trying to make sure I‘'mnot saying the wrong thing.

Itwas all asteep learning curve and | didn‘t realise how
much preparation needs to gointo liturgies /prayers
to make themrelevant for the students.

While these events were steep learning curves, these PSTs
discussedthe support of staff such as theirsupervising
teacher, the principaland the APRE who scaffolded their
preparation, and provided encouragement.

Overall,the PSTsinthe SPAprogramwere encouraged to
engageinthereligiouslife of the schoolandreflect on their
ownspiritualjourney. Theyincreased their spiritual literacy
throughdiscussions with staff at the schooland their SPA
Companions, connecting university studies to their practical
experiences, and attending professional learning events
(such as the ACU/BCE Mentoring Day, Twilight professional
learning events and Spiritual Retreats). The survey data
suggests theirspiritual literacy significantly increased across
allincludedvariables fromthe commencement of the SPA
programto their finish date with the program.

PSTs had increased employability, preparedness
for the profession and preferredtogetajobina
Catholic setting

The PSTswho completed the programacross 2019-
2022 were asked to provide details of employment after
theirtimeinthe SPAprogram. Fromthe 75 participants,

we obtained datafrom 47. Of the data available, 72%
confirmed employmentinaCatholic Dioceses, 83%ina
Catholic setting,and 85%in a faithbased setting. Twelve
confirmed employmentintheir SPAsetting, including the
two PSTswho were a part of the Toowoomba Diocese pilot.
Thisis extrapolatedin the table below:

Table 4: Employment settings 2019-2022
(from available data)

School Setting Number of PSTs

BCE school(12employed at 27
SPA school)

Rockhampton Diocese 3
Toowoomba Diocese 3
Archdiocese of Brisbane RI 5

Catholic school

Interstate Diocese 1
(Broken Bay)

Northern Territory Christian 1
School

QLD state school 4
Remote school (state) 2
Returned tohome country 1

Inthe survey andinterviews, many PSTs expressed a
preference to teachinaCatholic school. The employment
resultsindicate successful placement of the graduates
into Catholic and faith-based school settings. Three PSTs
highlighted the significant benefit of the program for
“gettingajobinBCE”, “preparing for getting ajob” and
“preparing forjobreadiness”.

Theleadership staffinschoolsindicated aninterestin
employing SPAPSTsin theirschool, as they knew the PSTs
betterand were able to spend theirextended timein the
school preparing them forthe particular school context.
Evenif they were unable to employ the PST, it meant they
could act asreferees and make balancedjudgementsin
recommendations. One Deputy Principal stated:

we getabettersense of who theyareasa-asaperson
andwho theyare asateacher. So,whenitdoescome
to that time where they‘re looking to seek permanent
employment somewhere, we feel very confidently that
we can make ajudgment and arecommendation to
theirpotentialemployer.

Feedback from principals across theyears hasincluded
some frustration over employment systems and wanting
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tobe able to confirm contracts sooner. Some principals
were unable to provide a contract foremployment before
PSTstook onapositioninotherschools. Thisformed
apart of the stakeholder partnership discussion, and
efforts have beenmade to help streamline this process,
aswellas provide opportunities for SPAPSTs to apply for
BCE and Catholic Dioceses positions.

Spiritual and Pedagogical Companion
experiences contribute to PSTs’ understanding
of Catholic school contexts

The Companionis anintegral component of this
partnership. Experienced Companionsinthisrole
interacted with the PSTs along theirwhole SPAjourney
viaemail, voice calls, video calls, face to face meetings,
classroom observations and formal professional
conversationmeetings. The PSTs and their Companions
have first contactlateinthe yearpriorto their SPA
experience. They then continue to companion the PST until
they graduate (whichincludes those who enterin their2nd
year of the program). Inaninterview witha Companion, she
described and defined what therole meanstoaPST:

young people want someone who will be a spiritual
companion, acompanionalong their spiritual journey.
Someone who's a bitlike a witness, enthusiastic,
humble, authentic, and most of all, compassionate, and
who will be with them as they explore their own spiritual
identity. So, we dothatinlots andlots of ways, but|
think the mostimportant point of ourcompanioning or
ouraccompanimentisit’'s steady andit'sreassuring...
ouraimisto provide opportunities whenyou‘reinthe
schooltobeable to ask your questions about your
spiritualidentity andjourney, yourconcerns, to be

able to give voice to those, andyoursurprises, and to
be able to do thatinanatmosphere orenvironment
that's safe and supportive foryou. Nothingisimposed.
Everythingis aninvitation. And, the companion, your
companionwillhonouryour questing, yourenquiring,
yoursearching and your questioning.

Survey data from this project highlights the successful
contributionthe Companions made to the PSTs’
understanding of Catholic schooling contexts across the
year. Datawas collected during two separate stages of
the projectto ascertain the longitudinalimpact. The first
datacollectionpoint occurred afterthe one-day aweek
experiences, and the second at the end of the partnership
project. Table 5illustrates, forthe majority of PSTs who
finished the survey (84%), the Companionwas very orhighly
successfulin contributing to theirunderstanding of, and
belongingto, their Catholic school setting.

Table 5: 2022 cohort - How Spiritual and Pedagogical
Companion mentoring experiences contributed to
understanding of becoming ateacher and connecting to
their school (1= no success, 5 = highly successful).

Seconddatapoint

Area 1 2 3 45 1 2 3 45
developingyour 1 1 10 9 3 5 1
understanding

of Catholic

school context

One of the PSTs’ comments provided adeeper
understanding of how the Companion assists with PSTs’
spiritualreflection and growth:

spirituallyand as part of this program, | have - | have
grown alot more spiritually as welland that‘s something
thatldiscussed withmy companionandthatl‘ve noticed
from - fromwhere | startedto wherelamnow, andthe
connections that|canmake inmy own faithas welland
having that companion there whenwe had a discussion
aboutwhere my thoughts were andhow | was feeling
andthinking, she kind of helped openthatup andput the
right words out forme tounderstandas well.

The Companions provided an experienced andrefiective
voice forthe PSTs as they developed theirunderstanding
of the events occurringintheir Catholic school setting,
how to engage with the Catholic mission of theirschool
andDioceses, howtoincorporate theirunderstandings
into theirclassroom, and how to make links with theirown
spiritualjourneys.

Theme 1 Summary

The evidence in this theme mirrors the 2019-2021
Evaluationreport furtherdeepening the finding that the
SPAprogram has contributed to greaterunderstanding
and engagement with Catholic and spiritual literacy and
hasincreasedthe likelihood of PSTs seeking employment
ina Catholic orfaithbased setting. The extended period
of timein their Catholic SPAschool, and the model’s
designtoinclude a Community of Practice style of
supportacross the year from their Catholic school
setting, their Companion, the university coordinatorand
Catholic Diocese, have been the contributing factors to
this success. Some areas can continue to be enhanced
and strengthened for future implementation, such as the
areasidentified asweaknesses forsome PSTsin Catholic
literacy.



>THEME 2 - IMPACT OF PROGRAM ON PSTS’
LEVELS OF ANXIETY ABOUTTHE TEACHING
PROFESSION

Significantreductionin PST anxiety levels about
block placement after attending PD days and 1
day aweek experiencein school

The SPAprogramaimsto provide alevel of support that
helps PSTs transitionfrom their pre-service experiences

to having full, unsupervised control of theirown classes. It
alsoaimsto help them prepare for Catholic and faith-based
settings through critical reflection of their own spirituality,
andlearningmore about Catholicism and missionwork. As
argued by Hunt(2021), creating aclearconnection between
criticalreflection, spirituality and professionalidentity can
improve one’s well-being and feelings of belonging.

Anumberof program elements have been designed

to assist withareductionin PST anxiety, and the results
fromthe dataindicate these are having a significant
impact. The partnership modelincludes the PSTvisiting
theirschoolin Nov/Dec prior to the partnership year,
attending the professional development days priorto
the start of the schoolyearin January, volunteeringone
day aweekleadingup tothe PSTs’ block placement/s,
theirblock placements, and then continued one day a
week engagement until the end of their course (either
July orDecember). The survey datademonstrateda
significantdrop in PST perceptions of anxiety afterjoining
the partnership, attending the PD days at the beginning
of theyear,and the one day aweek experiences. Ithas
beennotedthat PSTs can experience significant levels of
anxiety leadingup to and during the initial stages of their
block placement periods (Gutierrez& Nailor, 2020). The
analysis fromthe survey indicated that 2022 data mirrored
the 2020-2021survey datain thatthe majority of PSTs
were initially experiencing high levels of anxiety, which
reduced afterthe PD days and spending 1day aweek at
theirschools. The graph below shows the shifting level
of anxiety as the PSTs had more experiences with their
schools.

Overall, the survey datademonstrated a significantdropin
PST perceptions of anxiety about the teaching profession
afterjoining the partnership, attending the PD days at the
beginning of the year, and the one day aweek experiences.
As PSTs had more experiences with theirschools and

were provided support through the SPAprogram, we

saw consistently large declinesof d =-0.91t0 -0.99,
andtheseresults were highly significant (p <.0O1forall
statistical tests). The graphbelowillustrates the declining

trends across various timepointsin the SPA survey, with
adownward sslope fromleft toright of pageindicatinga
reductioninthe PSTs anxiety before comparedto afterthe
SPAprogramin2022.To put thisinto perspective, we saw
anaveragerelative declinein PST self-reported of -40.44%
across the entirerange of surveyitemsinthe theme of
Anxiety about the teaching profession.
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Figure 3. Example of ANOVA results fromthe Anxiety about the
Teaching Profession Theme Across key SPA Program Milestones.

Figure 3shows amoderate tolarge effect throughout

the model of multiple timepoints (repeated measures
ANOVA, F(3)=17.39,p <.001,n2 = 0.401). These results
furtherstrengthenthe veracity of these findings because
they show stepwise pattern of declineinscoresonthe
anxiety-relateditems following each key milestonein the
SPAprogram. If suchadeclineinanxiety was simply due to
the ongoing exposure of the PST to theirschools, thenone
would expectamore gradual and perhapsless dramatic
declineinscoresovertime.

Looking deeper using the qualitative findings

While the survey represented significant changes, there
was oneresponseinthe survey thatindicated the one
day aweek experience canbe variable dependingonthe
readiness of the school to take them:

My school did not have a timetable prepared forme to
follow during my first week ormost of termone. This
lack of preparation made me extremely anxious to
attendthe first week and my scheduled day after that.

This contrasts with other statements suggesting the PD
days andthe 1day aweek experience wasinvaluable and
reduced theiranxiety about the placement block and their
remaining timein their school:
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I did not feelanxiety at allinrelation to placement.

The weekly visits let me be free of anxiety by providing
awiderange of opportunities to beinvolvedin
teaching andlearning opportunitiesin diverse
classroom environments.

These professional development days have been
invaluable in allowing me to develop a deeper
understand of the values, mission and ethics of the
school. I feltsomuchmore prepared enteringinto the
first week of school having learnt about the school’s
faith, in particular. Meeting all the school staff before
commencing the first week of school greatly reduced
my anxiety of not knowing anybody andlearning
staff'snames.

It [the PD days] was a great experience and one of the
reasonsthatlwantedtojoininthis program.

One PSTidentified themselves as an ‘anxious person’
and that the experiences helped themto be supported
through theiranxieties about headinginto schools:

Whenyou are ananxious person, generally, these
experiences can be extremely difficult. While lam still
ratheranxious about the “everyday” of schoollife, |
have found that with alittle bit of courage and support
from otherteachers, this experience can be what you
make it. Thanks to the welcoming nature of everyone

I have spoken with and own willingness to enquire, |
have found myselfin avariety of difficult classroom
experiences, excursions and sports days, and there
are stillopportunities to engage further. I'm still fairly
anxious, butlfeelmore supportedandwelcomed than
Ihave on some previous placements.

Across the cohort, theseinitial experiences with their
Catholic school setting helped toinducttheminto the
school, meet staff, meet students and have experiences
across thelife of aschoolthathelpedto begin their
understanding of the larger picture of schoollife.

Significant reductionin PST anxiety levels about
teachinginaschool before SPA program and after
SPA program

The PSTs were also asked at the end of their SPA
experience torank theiranxiety levels aboutheadinginto
aschoolforteaching. Again, theresults fromthe 2022
cohortmirrorthe 2020-2021cohortsinthat the changein
self-reported anxiety levels before and afterengagingin
the SPAprogram are significant.
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Figure 4. Example of results from one of the itemsin the Anxiety about
the Teaching Professiontheme.

Asisrepresentedinfigure 4, the standardized effect,
Cohen’sd,is-0.99 (large) and statistically significant (p
<.001). Thisequatesto a41.30% decrease in PST scores
before compared to afterthe SPA program foranxiety
about the teaching profession. Overall, this data collected
fromcohortsacross 2022 indicateslarge effectsin
decreasing anxiety about the professionbefore versus
afterPSTengagementinthe SPAprogram(Cohen’sd =
0.99t00.91,p<.007).

Looking deeper using the qualitative findings

The comment datafromthe survey andinterviews
provided amore detailed picture of why there was a
significant shiftinlevels of anxiety. One PST’'scomments
inthis section of the survey stated:

Has beenamazing! Everyone should doit!!!

Inaninterview, one PSTidentified classroom management
as one of the things that made her the most anxious
aboutheadinginto aclassroomsetting. Shefeltthe
program provided opportunities to build herconfidence,
develop strongrelationships with students and behaviour
management strategies:

asapre-service teacher, that made me the most
nervousinaclassroomsetting. Withthe SPA program,
becauselwas able to beinvolved with the school over
along periodoftime, lwas able to build my confidence
and self-belief that|couldimplement some behaviour
management strategies...also, because the students
had arelationship with me and|was able to build that
relationship with the students, it felt like areal situation



where [ coulduse that to my advantage and formy
strategies, andalso, with my consistency.

This PSTfound the ‘real situation’ of schooling that SPA
provided enabled herto overcome her greatest anxiety
around managing classrooms.

Inanotherfocus groupinterview, a PST discussed with

her supervising teacherhow the supervising teacher’s
support helpedherunderstand how tolook after herwell-
beingand mental health, and torecognise the support of
the communityinaschool:

You'‘ve definitely supported me all the way through,
which has been fantastic. And, lhave learntalot of you
know, values. Things thatyoudon‘tlearnatschool,
like yourmental healthand wellbeing. And, spirituality
andthat community. That sense of communityinthe
schoolas welland outside of school. I think you‘ve
really shown me what that’s like.

Inthe same conversation the supervising teacher
identified what she saw as some of the benefits of the
programin assisting PSTs with anxieties that she had when
she first started teaching:

Ithink too, myself coming out of University, the
scariest thingis the first day of school. Parent teacher
interviews. All of those things that the mentorship
programhas given you the opportunity to experience,
Ithink that's invaluable.

The supervising teachers canrelate tothe PSTs and
across thelife of the program many have commented
ontheimportance of the extended experiencesinthe
schoolinhelpingloweranxiety about transitioninginto the
profession

Theme 2 Summary

Having the opportunity to slowly ease into the school
community, getto know the culture of the school, the
needs of the learners and develop arelationship with
theirsupervising teacheroveralong period of time
empowered the PSTs to address and experience aspects
of being ateacherthat created anxiety. Thisimpacts
positively on theirwell-being and feelings of belonging
in Catholic school settings as well as the teaching
profession, whichis discussed furtherinthe next theme.

>THEME 3 - IMPACT OF THEPROGRAM ON PSTS’
SENSE OF BELONGING TO THE PROFESSION

The SPAprograminvites PSTs to develop a strong
connectionto the teaching profession. Thisincludes
developing theirconfidence about who they are
becomingasateacher,andunderstanding all elements of
whatitmeanstobeateacher(notjustwithinaclassroom).
The survey data suggestedinsignificantimpact around
PSTs sense of belonging to the schooland the profession.
The graphsincludedin this theme show the SPA program
impact onstrengthening the PSTs’ sense of belonging
before and afterthe program with smallbut non-
significantincreases acrossitemsranging fromd=0.14
10 0.32(p>.05). This suggests that the SPAprogram, in
mostinstances, had a smallto medium effect acrossthe
itemsinthe Belongingand Becoming domain for2022.To
put thisinto percentage terms, we saw an average relative
improvement of 7.563% across the entirerange of survey
itemsinthe theme of Belonging and Becoming. This data
did not align well with the qualitative datain the survey,
professional conversations, orinterviews. In2022, the
survey teamreassessed the variables and structure of the
survey and made significant changes to provide clearer
instructions andvariables forthe 2023 SPA cohortsinthe
hope that the quantitative and qualitative databecome
betteralignedincohorts moving forward. We will assess
thiswhenanalysing the 2023 data. While thisis the case,
itisstillimportantto presentthe 2022 quantitative survey
data, and thisis splitinto theimpact of the Companionand
of the SPA school/school staff, whichis discussedin the

following two sections.

The impact of the Spiritual and Pedagogical
Companion

The Companion provides supportin the form of informal
and formal conversations around Catholicidentity and
mission, spiritual development and pedagogical advice.
They alsovisitthe PSTs during their placements to observe
theirteaching, and hold the formal conversations at the
schoolwiththe PSTs and their supervising teachers. The
table and graph belowindicates the combinedimpact

overall of the Companions.
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Table 5: How SPC mentoring experiences contributed to
understanding of becoming ateacherand connecting to
theirschool (1= nosuccess, 5 = highly successful). First
datapointearly inyear, second data point during finalblock
placement, using data from completed survey responses.

Seconddatapoint

Area 1:2:3:4:5 i1:2:3:4:5

developingyour 1 4 4 8 1 6 10

understanding
of theteaching
profession

helpingyou 1:2:3:11 153013
feelwelcome

to the teaching

profession

helpingyou 1 1
understandthe
particular culture
atyourschool
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Figure 5. Results from SPCitemsin the Belonging and Becoming
Theme: Before vs. Afterthe SPAProgram (increased) theme.

Note. Fortheseitems, the standardized effects, Cohen’sd, ranged
from 0.27 (farleft), 0.14 (middle), 0.32 (right). None of these results
were statistically significant (p >.05).

Ascanbeseeninthetable, there was ashiftfromearlyin
theyearto the second datapoint. By the commencement
of the final placement block, 94% of the PSTsrated

the Companion asvery successful or quite successful
developing theirunderstanding of the teaching
professionand helping them feelwelcome to the teaching
profession. 82% of the PSTsranked the Companion
asvery successful or quite successfulinhelping them
understand the particular culture at theirschool. By the

second datapointno PSTs were ranking Companionsin
thelowrankings.

Looking deeper using the qualitative findings

Theinterview and survey comment datareflected similar
sentiments discussed by PSTs from 2019-2021. The 2022
cohort of PSTs valued having an external support person,
especially leading their professional conversations, as
they provided an additional experienced voice and helped
themtofeelmore at ease about placement experiences:

Having my SPA companionreally gave me that
extralevel of supportand, especially having those
professional conversations with her, really helped me
to develop wholamas ateacherandwhat/|canexpect
to experience whenl‘mout there as a graduated
teacher. If lhad any questions orconcerns, she was
always there and available forme to call. And, in the
classroom, she gave a different perspective to what
my mentorwas seeing as well, so that was really
beneficialandlreallyleaned on herduring times when,
Isuppose, lwas struggling to find the balance.

My Companion has been fabulous. She has made
herself available to me to ask her questions and to
engageindiscussions with her.

Anotherimportant skill alsoraised by PSTs across the life
of the program so far, is that the Companions scaffold
theircritical reflexivity. Critical reflexivityis anecessary
skill for survival and effective teaching/learningin the
teaching profession. Itisespeciallyimportant forthose
infaith-based settings asthereisaneedforteachersto
reflect onandrepresent the mission of the schoolin their
own teaching and professionalbeing as ateacherin that
school. They alsoneedtoreflect ontheirown spirituality
and how thisimpacts theirconnectionto the school,
community and the world. The comment below suggest
the Companions help them during this stage of their
reflective journeys:

Ithink with - withthe companioncomingin, she's
definitely helpedus think more critically andreflect alot
moreaswell. And, it'sbeen commentedyouknow, some
of the questions that requires alot of deep thinking, and
justnutting out you know, the information that‘s goingbe
helpful as part of ourjourney as teachers. As agraduate
teacher. And, youknow thatreflection.

Reflexivity, not only on practice, but also onidentity,
may be a key towell-being and sustaining acareerinthe
teaching profession. The comments from the PSTsin
this program suggest the Companions scaffolded PSTs’



abilities to pause and consciously reflect.

Impact of school and leadership staff

The surveyincluded four points of data collectiononthe
impact of school staff onthe PSTs’ understanding of what
itmeanstobeateacher, and particularlyinthe context of a
Catholic school(see graphs below).
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Figure 6. Repeated Measures One-Way ANOVAT1. Comparison of
Preservice Teachers’Sense of Belongingand Becoming Across
TimepointsT1to4(2022)

Figure 6 showsresults from the repeated measures
ANOVAforthe followingitem “developing your
understanding of the teaching profession”, with the first
pointasking about the contribution of the PD days, the
second pointrelating to the 1day aweek experience, the
third pointrelates to the block placement experience and
the fourth pointis aftertheirblock placement. Ascanbe
seen, the change ateach time pointis very minor, with
statistically insignificant changestoreporton.
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Figure 7. Repeated Measures One-Way ANOVA 2. Comparison of
Preservice Teachers'Sense of Belonging and Becoming Across
Timepoints1to4(2022)

Figure 7 showsresults fromthe repeated measures
ANOVAforthe followingitem “helping you feel welcome
atthe school”. Again, there areinsignificantchangesto
reportacross the time periods.
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Figure 8. Repeated Measures One-Way ANOVA 3. Comparison of
Preservice Teachers’Sense of Belongingand Becoming Across
Timepoints1to4(2022)

Figure 8 above showsresults fromthe repeated measures
ANOVA forthe followingitem “helping you understand
the particular culture at your school”. Again, there are
insignificantchanges toreportacross the time periods.
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Figure 9. Repeated Measures One-Way ANOVA 4. Comparison of
Preservice Teachers‘Sense of Belongingand Becoming Across
Timepoints1to4(2022)

Finally, figure 9 above showsresults from the repeated
measures ANOVAfor the followingitem “helpingyou feel
welcome to the teaching profession”. Again, there are
insignificant changestoreportacross the time periods.

Looking deeperusing the qualitative findings
Becoming a part of the school community

Acommontheme amongstthe 2022 PSTsrelated to their
feelings of being valued and welcomed into theirschool:

| feelwelcomed andvaluedinmy partnerschool.

I felt more comfortable and | felt valued, | suppose, as
amemberof theschool. And, that really helped me to
then, as|said earlier, develop my confidence and feel
comfortable.

Many suggested the support provided and feeling
welcomeintheirschools meant they felt comfortable
approaching awiderange of staffinthe schoolto seek
advice, guidance, feedback aswellas supportto collect
dataand materialsrequired fromtheir practice for
university assessment tasks:
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having those levels of support was extremely
beneficialandjust knowing that you have people that
you cantalktoand - foradvice and guidance and
feedback, was not something that|could get froma
shorterblock.

[ found that|was farmore comfortable reaching out
to teachersinotheryearlevels andleadership staff
having been part of the SPAprogram, which assisted
meincompleting my QTPA [Queensland Teacher
Performance Assessment].

The comments fromthe 2022 cohort were also visible in the
2019-2021cohorts. The majority of PSTsinthe program feel
like they are of greaterworth to the schooling community as
theytoo areinvited to become apart of that community.

Animpactof beingvaluedand havingtime toincrease
theirinteractions with a greaternumber of staff across the
schoolcreates afeelingof the PSTasbeingmorethana
guest. Rather, forboththe PSTand the school staff, they
feelmore like a staff memberwhoisinvolvedinall activities
of the school. Thisisacommontheme across the datafrom
2019-2022, and the use of the concept ‘staff member’
or‘part of the staff’isapparent across all stakeholder
language. Thiscanbe seeninthe commentsbelowbya
PST, Deputy Principal, APRE and supervising teacher:

Ihave truly beenembraced by my partnerschool as
amember of staff. It has allowed me to develop not
only professional relationships with the leadership
teamand my mentorteacher, but also otherteachers
andschool officers from other grades within the
school. Ineverfeelanxious about asking questions
orvolunteering forroles because lknow thatlam
regarded as afellow staff member. (PST)

they are seenasjustany otherstaff member. It's not
that sort of badge of apre-service teacher. They‘re very
much a part of the community. And, I think that's really -
that - fromaleadership point of view, that's absolutely
the real benefits of aprogramlike this, because they
-theyfeelvalued, and we - we also gain from their
experiences as wellalong the way. (Deputy Principal)

They really feellike they‘re part of the furniture and
part of our family and, | think we‘ll always have that
ongoing connection with them. (APRE)

the schoolreallyembracedheras well,asmuch as
sheembracedthe school. She was part of the school
assemblies, the schoolmass, everything really, and knew
everything that was going on. (Supervising teacher)

Anotherconcept apparentinthese statements are the
way schools ‘embrace’ the PSTs and PSTs ‘embrace’ their
schools. Thisisaconcept thatrelates to Catholic social
teaching,inthe sense that we develop our connections as
acommunity and embrace alltoliveinharmony and love
with each other. It createslinks between spirituality and
looking aftereach other’'s well-being.

Inaninterview, one of the Companions summarised that
level of support and the notion of embrace through the
words ‘wrap themselves around you’ that are akey to the
SPAprogram:

Ithink thatis one of the keys to this program, that you
belong toacommunity who wrap themselves around
you fromthe beginning of the yearright through not just
the school, ACU, BCE, your mentor, your companion,
andwe‘re there to supportyou. (Companion)

The way the programis designedto try to provide multiple
layers of support across awiderange of voices. Thisaimis
reflectedinthe Companion’s statementabove.

While many PSTs, staffinschools and Companions praise
the value of this program for theirunderstanding and
connectionto Catholic school contexts, some comments
from PSTs suggest, forvaryingreasons, that thiswas not
the experience they had. Forexample, due to COVID,
several PSTs were unable to connect with theirschools at
the start of the year, andit createdissuesin the first few
months of school. One PST stated:

Covidwas amajorissue atmy schoolaslamsure it
was at allschools. Due to there being between 12-20
teachers off aday due to covidit was a difficult task to
accommodate me at the school. Whichlunderstand.

Many PSTs, Companions and principals emphasise the
importance of the PD days and the firstweek of school to
help PSTs meet staff, understand the values and mission
of theirschool, and form aninitial bond with the studentsin
theirclass/es and theirsupervising teacher. Many schools
made an extra effort to connect their PSTs online to the PD
dayswhichwere pivoted due to COVID. As one PST stated:

| found that my schoolwas able to pivot very quickly
and effectively with the sudden changes due to
COVID-19. Iwas able to be involvedin all professional
development days and attend the full first week of
school, both of whichwere invaluable experiences.

Aswe move out of theimpact of COVID lockdowns, we
hopetoseeallPSTs being able to engage againwith the
PD days and first week of school.



OnePSTappearedtohave anegative startto theirschoolyear,
andtheiroverall surveyresults suggested the experience did
notachieve the hoped outcomes. Theircomments about their
early experiences with theirschoolwere;

My schooldid not have a timetable prepared forme to
follow during my first week or most of termone. This
lack of preparation made me extremely anxious to
attendthe first week and my scheduled day after that.

And that the one day aweek experiences were not as they
hadhopedinrelationtounderstanding concepts around
becomingateacher:

due to the disorganization of my placement school,
| feelthat | have notyet beenable to develop my
understanding of these concepts.

Atlaterpointsinthis PST’s survey, they commented
positively onthe support they received from their
Companion, the university coordinator, and the Head of
Teachingand Learning at theirschool, however their final
rankingsinthe becomingandbelonging section of the
surveyincludedthe lowestranking available for “sense
of professionalidentity as ateacher”, “ability to meet

the Graduate APSTs”, “ability to excelin the Graduate
APSTs” and “understanding of the teacher’srole beyond
the classroom”. One other PST alsoranked the APST and
teacherrole beyondthe classroomvariables low, yethad
positive comments about their supervising teacher, the
university coordinatorand the way the schoolmade them
feelwelcome. Theyranked theirsense of professional
identity at 5/5. While thisis a smallnumber of PSTs, and
they didinclude comments on some positive outcomes
of the program fortheirbecomingandbelonging, itis
importanttoreflect onthesevariables, especially the
APSTs, which are discussed furtherin Theme 4.

Therole of staff in the schools

The qualitative data for this section of the survey provided
more significantunderstanding of how the staff were
importantand who were considered key staff members
forthis program by the PSTs. The PSTs were asked to list
staff who wereimportantinhelping them feelwelcome
tothe schooland played akeyrole in developing their
understanding of the teaching profession. Staff listed

mostintheresponseswere:

Table 8: Important school staff inthe program

Staff Number of times
mentioned
Supervising Teacher 13
Otherteaching staff (particularly 7
insame yearlevel/CPA area)
Principal 7
APRE 5
STIE (SupportTeacherInclusive 4
Education)
PLL (Professional Learning 4
Leader)

Asoutlinedinthe Companionand APRE comments below,
the PSTsin this program have opportunities to work with
numerous staff and community members:

eachpreservice teachermeetsand gets toknowand
work collaboratively with anyone in the schoolwho
issupporting theirstudents. So, it couldbe primary
learning leader, could be the head of departmentin
asecondary, could be the campus minister, speech
therapist, the community elder from the First Nations
community. It couldbe the support teacherinclusive ed.
Whoeveris there who knows the students and canhelp
the preservice teacheras they teachandhelp engage
thoselearners. (Companion)

being able to work with myself during Religious
Educationplanning, they look athow the Religious
Educationcanbe entwinedinto the otherareas and
domains of teaching. So, they‘re working with the
primary years learning leaders. When they're taking
the children overto Mass, they get to meet Father
andimmerse themselves within that spiritual domain.
Here we have ourLasallianleaders as well, whichis
ourlLasallian Charism. So, they do get to work with

avariety of different people within the community,
and also having a connection to our sustainability and
environment. They work with ourIndigenous brothers
andsisters. They're verylucky to have suchadiverse
range of people to work with.(APRE)

Akey staff memberinthe schoolis the PST's supervising
teacher. Thisis the person who they will spend most of the
SPA experience with, soisvital to helping them develop
theirunderstanding of the teaching profession (especially
ina Catholic setting) and the skillsrequired, as well as
encouraging the PSTs to develop their sense of identity

as ateacherprofessional. Not surprisingly, the PSTs’
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supervising teacherwas the most mentionedimportant
staff memberwithcomments from PSTs such as:

My supervising teacherhas been great throughout my
placement with constant guidance and feedback.

My supervising teacher has truly gone above and
beyond to ensure | feltwelcomedinto the classroom
andthe school. Iwas essentially treated as a co-teacher
andthis allowed me to gainatrueinsightinto the
teaching profession.

Supervising Teachers - providedincredible
opportunities forme that | have not experienced
before (excursions, schoolinvolvement, assembly
participation, etc.), feedback and guidance.

My supervising teacherhas been an excellent mentor,
helping me with developmentin areas that will benefit
me the most wheninthe profession, providing me
with actionable constructive feedback and being very
welcominginto the schoolcommunity.

My supervisorhas beeninstrumentalin my

development. She allowed me the space to take on
therole of teacherandactintherole of teacher. This
enabled me to mark all the criteria for my placement
(everysingle standard) as achieved.|lamso grateful.

Inmost cases, the supervising teacherwaswelcoming,
provided space forexploration of teaching pedagogies
and skillacquisition, and assisted them with understanding
the bigger picture of schools as communities.

The Principal, APRE, learning support and other staff
were also mentioned as having a significantimpact on
feelingwelcomeinthe schooland providinglearning
experiences. The PSTs were able to engage withmany
staff across the school, including close support from
leadership staff. PSTs commentsinclude:

Principal, APRE and my supervising teacherwere all
referees onmy resume and helped significantlyin
placing ajobinanother BCE school.

The Principal, STIE, PLL and the other prep teacher have
allbeen extremely helpful while on block placements.
Alldidregularcheckins, offered advised, and worked
withme to assist the diverse learnersinthe class.

The teaching staff made me work in a welcoming
environmentandtriedto supportme asiflhadbeena
registered teacherworking at the school.

I foundthat the PLL, STIEand APRE were particularly
influentialin my experience as they were more than

willing to share their time and knowledge whenever|
had questions.

Engaging with the educators every day is empowering
me onmy spiritual journey as everyone s so friendly,
welcoming, encouraging and supportive. especially
the Principal - from the start has been so lovely and
helpfuland has provided me with so muchinformation
whichis building my confidence and pushing me to be
abettereducatorandpersoninmy day-to-day life.

Having accesstoleadership staff and thelearning support
officers provided PSTs with a strongerunderstanding

of theinterrelationship betweenvarious staff who work
inaschool. Itisencouraging to hear PSTs speak about
therelationships they developed withleadership staff,
asofteninshort placement blocksitis not possible to
connectinthisway due to timerestrictions.

Summary forTheme 3

When combining the quantitative and qualitative data
formost PSTs found the school staff supportive and
welcomingacross the whole school. Acontributorto
assisting supervising teachersinworking with adultlearners
isthe mentoring programrun collaboratively by the Diocese
representatives and university coordinator. In2022 the
intentionwas torun this PD face to face, howeverdue to
COVIDithadto be pivotedto Online. The mentoring PDis
discussedinfurtherdetailinTheme 5.

The projectteam hasreflected ontheimpact of thisforthe
program and offered both face-to-face and Online training
in2023. To furtherincrease communicationloops between
PSTs, Companions, schoolsand Dioceses, the SPAprogram
istrialling the use of amembership database in2023. This
themerequires sharedresponsibility acrossleadership,
school-based mentors, Companions, other staffinthe
schoolandthe university. Improving professionallearning
around andragogy and mentoring and developing more
effective communication systems will assist with this area.

>THEME 4 - IMPACT OF THEPROGRAM ON PSTS’
SELF-REPORTED COMPETENCY RELATED TO THE
APSTS AND TEACHING SKILLS

PSTs were able to exceed in many of the APST
Graduate Standards

Both the quantitative and qualitative datafrom 2022 of
the SPAprogramindicate a substantialimpactonthe
PSTs’ competencyrelated to the Australian Professional



Standards for Teachers (APSTs) and their teaching skills.
Thiswas also evidentinthe 2020 and 2021 survey results.
The PSTswere asked toreflect on how well they met
each of the APSTs at the Graduate level using a four point
scale before entering the program and thenagain at the
end of their SPA experience. The scaleincluded 1=still
developing; 2=just met; 3=met; and 4=exceeding. The
graphs below show theimpact on PSTs’ growth before

APST 1 Before SPA (Average] - APST 1 Affer $PA [Average)
4

r
APST 1 Before SPA (Average) APST 1 After SPA (Average)

APET 3 Before 204 (Average] - APST 3 After 592 [Average)
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APST 5 Before SPA Average] - APST § Affer $P4 [Average)
4.0

15 -

APET § Befora SPA (Average} APST 5 After SPA (Average)

and afterthe programillustrating averylarge increase of
d=1.281t02.62,andwere highly significant (p <.001forall
statistical tests). This suggests that the SPAprogram had
very large effects across eachiteminthe theme on APSTs
(graduate)for2022.To put thisinto percentage terms, we
saw an averagerelative improvement of 41.90% across the
entirerange of survey items that asked PSTs torate their
competencies across the each of the APSTs.
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Figure 7. AllPre-Post SPA Program Results forthe PSTs* Self-Rated Competency Across each of the

Australian Professional Standards for Teachers (increased)

VeryLarge effect beforevs. afterprogram (Cohen’sd =1.28t02.62,p <.001for all statistical tests).
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The APSTwiththe largest growth was APST 2: Know

the contentand know how to teachit. Forthisitem, the
standardized effect, Cohen’sd,is 2.62 (verylarge)and
statistically significant (p <.001). Thisequatestoa 37.74%
increasein PSTscores before comparedto afterthe SPA
program for APST 2 (Know the Contentand How to Teach It).

3.8

24 - o

I 1
APST 2 Before SPA (Average) APST 2 After SPA (Average)

Figure 8. Example of results from one of the items for APST 2.

When examining the end-point survey in more detail (see
Appendix 3) theresults are similarto the 2020 and 2021
data. Onaverage 54% of the PSTs felt they exceed the
requirements forsome APSTs, and 43% felt they had ‘met’
the standard focus areas. NoPSTsreported that they had
not met any of the focus areas. Across the standards,
focus areas that were selected with meeting or exceeding
amountedto 23 of the 33 focus areas, whichisanincrease
onpreviousyears. Thefocus areas thathad 69% and over
of PSTsreporting exceeded were:

2.2 Organise contentinto an effective learningand
teaching sequence;

«  2.3Usecurriculum, assessmentandreporting
knowledge to designlearning sequences andlesson
plans;

«  2.6ImplementteachingstrategiesforusingICTto
expand curriculum learning opportunities for students;

3.2 Planlessonsequencesusing knowledge of student
learning, content and effective teaching strategies;

3.3Include arange of teaching strategies;

3.5 Demonstrate arange of verbaland non-verbal
communication strategies to support student
engagement; and

5.4 Demonstrate the capacity tointerpret student
assessment data to evaluate studentlearning and
modify teaching practice.

Allfrom Standard 2 overlap with the results fromthe
2020 and 2021surveys. The additional areaslisted are

new areas categorised as ‘exceeding’ by the majority of
PSTs. The next highestfocus area “6.3 Seek and apply
constructive feedback from supervisors and teachersto
improve teaching practices” wasranked as exceeding by
62% of participants. Itis promising that no PSTs felt they
were stilldevelopingin any areas, and very few felt they
wereinthe category of justmet’. Those that did select
‘justmet’ did so only forasmallnumber of the focus areas.

There are areas thatrequire reflection and consideration
forfutureimplementation of the program. Overall, the
focus areasreceiving aranking of ‘just met’ formore than
one PST(2)were:

1.4 Demonstrate broad knowledge and understanding
of theimpact of culture, culturalidentity and linguistic
backgroundonthe education of students from

Aboriginaland Torres Strait Islanderbackgrounds; and

. 2.4Demonstrate broad knowledge of, understanding
of andrespect for Aboriginaland Torres Strait Islander
histories, cultures andlanguages.

These two focus areas also had the smallest numberin
the ‘exceeding’ column. When comparing this result
across theyears of SPA, thereisaclearpatternindicating
PSTs feelleast confident with theirknowledge around
Aboriginal and Torres Strait Islander subjects and
concepts. Inthe 2022 cohort, there was amore balanced
view around competencies of working with parents/
caregivers (1‘justmet’, 6 ‘met’and é ‘exceeded) thanin
the previousyears. Inaddition, allPSTsindicated ‘met’
or‘exceeded’ forfocus areasrequiring consideration of
inclusivity/differentiation, which was identified with some
PSTsinpreviousyearcohorts asanarearequiringwork.

Looking deeper using the qualitative findings

Some of the PST, Companion, and school staff comments
provide aninsightinto the broadrange of experiences that
help PSTs meet and exceed the standardsin this program.
One PSTdiscussedtheirinvolvementincommunicatingwith
parents/caregivers and families:

becauselwasinvolved overseveralmonths, |was able
to experience beinginvolved with parents and carers
so, lactually had the opportunity to email families and
give them feedback on how their child was doing. |
was able to beinvolvedinthe motherand daughters
gardenparty so, where the mothers came for Mother's
Day andthe students were gettingitallready and
talking to the parents and seeing how the teachers
alsointeract with them and what a nice community it



feltlike. And, it was also with phone calls and | was able
toinvolve myselfinthe studentlearning conferences,
where the parents and the students and the teachers
come togetheronline and discuss student outcomes
and how they‘re doing and some feedback, which was
really great to experience.

ThisPSTwas able to experience awiderange of contexts
inwhichteachers engage withandreportto parents/
caregivers. These events allowed the PSTto observe
events that were buildingrelationships, ratherthanjust
witnessing quick parentinterviews. As stated, the PSTwas
able towitness the “nice community”,and amorerelaxed
environment of interaction.

Othervoices discussed the various ways PSTs engage that
help them successfully achieve and exceed the APSTs. One
Companionstated:

You‘re learning about how to plan andimplement
effective learning andteaching, you‘re learning how to
assess, how to provide feedback, how to moderate,
andreport.

The schoolstaff also discuss the way the program enables
PSTstoseethelife of ateacheracrossasemesteroryear,
which allows themto have amorerealistic sense of what it
meanstobe ateacher,and concentrateinaholisticwayon
developingtheirgraduate competencies. Forexample, a
supervisingteacherargued:

by being hereinJanuary for our professional
developmentdays, where we‘ve introduced, say, for
example, a new writing program, a whole school writing
program, she‘s been able to dip inandout of that during
hertime at the College, and actually see the growthand
the benefits that - that are taking place in the students®
writing, and - and then also benefiting by experiencing
that particularprofessional developmentand, you
know, the coaching that goes withitalong the way. So,
it's-soit'smanylayeredinthatrespect. And, we know
that, you know, teachingis aprofessionthat - that does
have, youknow, a certain workflow. We have ourvery
busy times andthen things ease off foralittle bit. So, it
gives abitmore of arealistic sense of what workingas a
teacheris like when thatis your permanentjob and you
do that forthe entire year.

ADeputy Principalechoedthe supervising teacher’s
sentiments. They suggestedthatin short placements PSTs
canget ‘boggeddown’inoperational aspects of schoollife,
howeverinthe SPAprogramtheyinstead are able to move
beyondthose andfocus ondeveloping theirteaching skills:

Iwould suggest that there are many operational parts of
aschoolthatyoucangetboggeddowninwhenyou're
there forjustashorttime. You know, how doImarkthe
roll? Where do | find first aid? You know, all of those nitty
gritty things that are superimportantinbeinginanew
working environment, they become second nature to
you overthat period of time andyou canreally focus on
the core business of being a great teacher.

Additional Support Mechanisms such as
Formative Assessment Tools and mentoring
approach enhanced PSTs’ reflection on APSTs and
their development as a teacher

Another critical component of this partnership modelis
the formative assessment tools designed by the program
coordinatorand collaboratively improved with the team
of Companions and BCE leadership staff. These tools
include observationtemplates, initial feedback on areas
relating to the APSTsin consultation with the PST and
theirsupervising teachers, and a two-stage professional
conversation process. Allof these documents were
discussed withthe PST and their supervising teacher prior
to placement. They provide formative support and goal
settingas PSTs move through the placement andinto the
jobinterview process. The ‘professional conversations’
were highlighted by PSTs and the Companions as a highly
significant distinguishing feature that separates the
formative feedback providedin this partnership model
versus standard professional experience blocks.

Professional conversations aim to ‘develop skillsin the
critical analysis of practice, visionand beliefs, and in the
ongoing formative evaluation of teaching and learning’
(Leonard, 2012, p.48). The partnership project template
utilised the APSTs and GTPA (final capstone assessment)
criteria “as aset of cuesforcritical investigation and
evaluation, and not simply as a set of competencies to be
displayed and observed.” (ibid). PSTslead and engage

in constructive discussion with their school mentor,
university representatives and leadership mentors. This
formative tool aligns seamlessly withinaliving curriculum
model. Itis,however, resource heavy and time consuming,
meaning it canbe difficult foruniversities to take up on
alargerscale. Depending onthe support provided by

the Companion and supervising teacher, itcanalso be
demandingonthe PSTs as they decide what they want to
focusonand goabout the task of collecting evidence that
they canreceive feedback onduring theirmeetings.

The PSTs’ explorationandreflectiononthe APSTs was
evidentintheir professional conversations. One PST
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developed arefiectionsheettoreflectonherstrengths
and weaknesses across allfocus areasin the standards.
She brought this sheet to the professional conversation to
discuss andreceive feedback. Anotherdedicatedtimein
the professional conversation toreflect on herstrengths
andweaknessesin APSTs1,2and 3. One PSTdiscussed
how she was keeping a table of the APSTs and examples
from herpracticeinacolumnnexttothe focusareas. She
also discussed how she was focusing onways to combine
contentdescriptors and teach more thanone concept
perlesson. Below are two more examples of PSTs who
focused onspecific areas that demonstrated their growth
inrelationto the APSTs:

PST1

Significant growthinunderstanding how the
classroomoperates onadaily and weekly basis;

Willingness to take on feedback toimprove practice;

Greaterunderstanding of thereasons behind teacher
practices;

- Learnsfrommentorteacher’s practicesandthen
modifies class systems to enable themto work for her;

Experience of volunteering one day aweek has
ensured greater growthin teaching practicesand
knowledge of students and how they learn;

- Goodunderstanding of how a Catholic schoolworks
and the story behind the school;

Able to see how the values of Catholic teaching
support positive studentbehaviour.

PST2

Opportunity toreflect onchallenges eg.

- Studentschattingandnotcoming backto taskwhen
asked.

> Workingonletting students discuss the topics
(think, pair, share)

> Getthemmoving/handsonactivities.

- Beingabletomove onduringlessons, veeraway from
lessonplan.

> Needtomoveonifclassisn'tresponding.

> Differentiate forstudentswho aren’t engaging.

The professional conversations provide a space for PSTs
toreceive advice and feedback from multiple voices. It
also provides asafe space to practice preparing forand

leading conversations about their practice. Asone PST
stated “the professional conversations were a great
experience. They provided an excellent opportunity for
me to practice formy QTPA panelinterview”.

Companions and Supervising teachers alsocommented
onthe professional conversations as atoolforformative
learning, preparation forreallife teaching conversations,
andas a‘lovely’ opportunity tomeetand chat. A
Companionstated:

We've had students say it's helped with their
interviews. So, because they are able to talk about

all of that, and they‘re not afraid to talk about it with
peers and colleagues and othereducators. Theylearn
very quickly that what happensintheirclassroomis
everybody‘s business. We all are there to help and
share the wisdom, and I think those professional
conversations are amazing.

One of the supervising teachers also emphasised the
supportive environment:

itwas asupport, youknow, anditwas -itwasa
conversationamong myself as hermentorand also with
her Companion. And, | suppose there's - there's that
extrasupportaswell. Youknow, andit'salso asecond
opinion-Ifound it was - it was definitely worthwhile.
And, you leave that conversation with, something to go
on, something to work on for the next, couple of weeks
orthe nextcouple of months. So, thereis alwaysroom
forimprovementand there's always something to grow
on, andlfeltthat the Companionreally helpedus with
that.

And anotheridentified theimportance of having that time
setaside foraconversation:

itwas a conversation, and it was always a lovely, you
know, time to just sitand meet and chat about what
was going welland what neededtoimprove.

While it can be difficult to find time in the busy school day
to ‘sitand chat’, these conversations are critical for the
PSTstoengageinasupportedreflexive process. This
space enablesthe Companionand supervising teacher
to provide scaffolds, pastoral care, and suggestions for
future actionto the PSTs.

Feedback from Companions and PSTs suggest continued
communicationto prepare PSTs and supervising teachers
forthe professional conversations areimportant. In

2022 the university coordinatorranawebinar for PSTs,
Companions and Supervising Teachers dedicated to



the Professional Conversations. To ensure Companions,
PSTs and Supervising Teachers could see a professional
conversationinaction,amock professional conversation
was recorded by avideographerand uploaded onto
ashared programsite. Inaddition, the template was
updated and some minorelementsremoved. Feedback
recentlyreceived suggests furtherrefinement of the
template would be useful to simplify the instructions for
PSTs, Companions and Supervising Teachers.

>THEME 5 - IMPACT ON SCHOOLS AND SCHOOL
STAFF

While this program focuses on PST development, across
the years multipleimpacts have beendiscussed by the
various staffin SPAschools. These have mostly been
commented on by leadership staffinthe schools, for
example one Deputy Principal stated:

the benefits are foreveryoneinvolved, notjust the
student coming from the university, but also our
students here and our staff as well.

Another Deputy Principal felt knowing the PSTs were going
toberegularlyintheirschools enabled themto planfortheir
presence and that they could assistinschool activities:

it'sbeen great, becausel‘'ve been able toplan fortheir
presence here andinclude themin - youknow, ifit's
an athletics carnival or - oranothersignificant event at
the college, interms of our staffing of a day like that,
we know that we canrely onthat personto be here
andbeinvolved, and - andnotjustbe thereona-you
know, observing what goes on, butactuallybein-in
the activities andinit with the students andinit with -
with their colleagues here.

An APRE commented onhow the PSTs brought newideas
to theirschooling community, and the ways staffin their
schoolcould engageindialogue about concepts the PSTs
were learning atuniversity:

They‘ve [PSTs]also brought newideas to our
community. So, it'sbeengreatforourteachersto
stretch ourthinking and see different ways of being
inthe classroom. Forsome of us, it's been a while
since we‘ve beeninthe classroom[asinuniversity].
And, to be able to have that two-way conversation
anddialogue, andit'sreally enhanced our students’
learning as well as ourteachers’learning. APRE

Itisencouraging to see thereciprocal nature of the
relationship between the school staff and the PSTs. This
valuing of the PST deepens theirconnectionto the school
and theiropportunities forlearning.

To develop a greaterunderstanding of theimpact of
the program on schools and school staff, data will be
collectedin2023 from school staff whichwillinclude a
focus ontheimpact of the programonschools.

Mentoring Day PD

Due to COVID, the Mentoring PD was pivoted to fully
online, withalive eventatthe end. Intotal,acombination
of 19 PSTs and Supervising Teachers completed the
training. Out of these, only fourresponded to evaluation
survey. When compared tonumbers atthe face to face
sessionfor2023 (inexcess of 50),19isalownumber

of attendance. In2022 the feedback fromthose who
respondedwas overall very positive with most selecting
strongly agreed that the modules were engaging and
helpedthemreflect onthe material. Inadditionsome
commented that the ‘Spirituality and Religion’ module
“provided an opportunity fordeep refiection”, that the
Mentoring Theories module “aligned well to current ways
of working with others”, and that the breakout sessionsin
the ‘Live’ module “were a great opportunity to connect
with others and heartheirstory”. Some feedback for
improvementsincluded ensuring no material is doubled
up fromtheintroductory and advertising materialin the
module, and allow more timein the breakout rooms for
reportingback onwhatwas achieved.

>THEME 6 - REFLECTION ON THE REGIONAL
MODEL

In2022 the SPA program expanded to the Toowoomba
Diocesesand aregionalmodel was piloted. Two PSTs
were placedinaregional schoolwithinthe Toowoomba
Dioceses. Theregionalmodelincludes attendance at the
schoolforthe PD days and the first week of school at the
commencement of the schoolyear, connecting to the
Supervising Teacherandif possible the classonaregular
basis viaonline video communication prior to theirblock,
completing their final placementblockin theirregional
school, and then continuing to connectviavirtual tools
until they complete theirdegree.

Dueto COVID, the PSTsinthe 2022 pilot were able to
attend the PD days and the first week of school, however
only students of emergency workers were at the school.
The PSTs commented on thisin their survey responses:

Becauselamplacedin[Regional Town]lhadto
commit forthe two weeks no matter what they looked
like. The PD days went ahead as normal but the first
week of schoolwas postponed so only the children of
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essentialworkers were allowed at school. However,
it was definitely still very beneficial to go out and
experience this, | took away so much.

Iwas able to attend the first week of school but there
were no studentsin classrooms (otherthan essential
worker's children). This changed the experience forme
aslwas traveling from Brisbane to [regional school].

The online connection during the yearwas successful for
oneof the PSTs, who was able touse Zoomto connectand
present smallteachingactivitiesforherclass. The other
PSTdid nothave as much success and commentedthat the
“video calls have been difficult due to my unischedule and
work as|save formy trip toRoma”. It seemed finding the time
toconnectwasabarrier forthis PST, not use of technology.
Asthevirtualconnectionwas utilised by one PST, this will
continue to be anoptionexploredintheregionalmodels.

Boththe Companionandthe Principal provided feedback
onthe program. The Principal commented onthe
structure of the SPA program and the benefit of having
accommodation next tothe school:

We are very happy with the current structure for
[Regional School] whereby we have the SPA participant
inthe first two weeks of schooland thenaplacement
ineither Semester1/2. Students like the experience of
settingup a classroom and the associatedroutines. The
lengthy block also allows forengagement in spiritual
and extra- curricularactivities to compliment the
classroom experience. The house has been excellent
andthatit supports alengthy placementplus also
organising housing at the beginning of the year.

Having the nearby accommodationhasbeenanincredible
resource and support forthe PSTswho canwalk to
schoolandshare aspace with other PSTs for support.

The Companionis closely connected to theregional
community and provides opportunities forthe PSTs
tobecome apart of the schoolandlocal community
through activities such as attending theraces, staff social
dinners and tours. The Companionalso highlighted the
importance of the first two weeks:

they have witnessed how a teachersets up a classroom
atthe beginning of the yearandthatis paramount. Those
two weeks at the beginning of the year are fantastic.

She alsocommented on the significance of providing
space forPSTs to getto know the schooland community
before theirplacementblock, particularly forregional
settings where anxiety about new settings and
communitiesis heightened:

They‘ve neverdriven outside of Brisbane very far, so
to deal with all of that, let alone meeting new staff,
becoming part of acommunity. Umm, where the SPA
programisideal. All of that‘s been taken care of. They
knew. Know the teaching community. They know

how the schooloperates. They have beeninvolved
inthe socialaspects and sporting aspects of the
Community..So much of that anxiety is taken away,
andthey canfocus onwhat they‘re paidto do, teach
kids, getto knowkids, develop arelationship instead
of having to, you know, cope with all of that other stuff.

Completing aplacementinaregional orrural setting can
be daunting forany teacher, letalone PSTs. Having the
initial contact with the Companion and Principal prior to
heading to the school, then first two weeks of schoolin
whichthereisno pressure tohavetoteachaclassand
they canbecome comfortable inthe regional context,
followed by regular contact with the Companion and their
supervising teachers has a significantimpact on their
anxiety and connectionto the schooland town.

Theimpact of thisapproachwas apparentinananecdote
the Companion shared about meeting the PSTs parents
atasocialeventonce the PSTs had transitionedinto their
teaching positions atthe school:

We had arace meeting and the girls were attending
andtheirparents came up to me and hugged me
andkissed melike lwas the longlost member of the
family. Forallthat | had done fortheirdaughtersin
establishing themin theirschool, but also taking away
allthe fear factorand them goingin knowing and being
comfortable. Andtheneasinginto theirclassroom
without all of these otherworries and things that they
hadto dealwith. So that to me s the real story of the
charism of a Catholic school.

This captures the hopedintention of this program,
providing support, pastoral care and opportunities for
PSTsto connectsuccessfully to the teaching profession
and surrounding community, and doing that by putting the
charism of a Catholic schoolinto practice.

Both PSTsinthe pilotended up accepting employment
positionsintheirregional Catholic school. They stated
that they enjoyed the country experienceinagroup
conversation “we loved ourtimein [regional town]”,
“country towns are an amazing way to experience things
inschools and outside inthe community that you wouldn‘t
gettoinBrisbane”. The PSTs continue to be connected to
the Companionwhois currently supportingmore PSTsin
theregional Catholic school that they are employed at.



They have engaged with the lifestyle of a small country
town and formed strongrelationships with the community
withinand beyond the school.

>KEY CONCLUSIONS

The purpose of the Spiritualand Pedagogical
Accompaniment projectistoenhance pre-service
teachers’ preparednessforteachingin Catholic school
settings, as well as provide a space to explore their
spirituality. The findings of the evaluation haveillustrated
the benefits, as well as areas that can be strengthened. A
summary of each themeis outlined below:

Theme 1 - Impact of the program on PSTs’
Catholic and Spiritual Literacy

The majority of PSTswentinto a faith-based setting, and
severalwere employed by their SPAschool. The PSTsreported
feelingmore prepared forthe profession, whichinfluenced
theirjob applicationandinterview stages. The majorityhada
preference tofindemploymentina Catholic setting.

The majority also experiencedincreased engagementin
Catholicunderstandings. Overall, there was significant
reporting of increased active engagement and greatly
increased engagement across all categories surveyed
relating to Catholicunderstandings. Forsome PSTs,
particularareas were stillachallenge. These were:

- understanding thevalues and ethos of the Catholic
school;

- understanding the sacramental, liturgical, ritual and
prayerlife of the school; and

- Understanding the connectionbetween the school/
college, theirlocal parish and the Archdiocese.

Spiritualand Pedagogical Companion experiences
contribute to PSTs’ understanding of Catholic school
contexts and the teaching profession. The SPCswere
highly valued by the PSTs, and were successfulin
mentoring the PSTs’ understanding of the teaching
professionand Catholic schooling contexts. Some
specific areasidentified were:

- knowledge and experience of BCE systems and
resources

- havinganexternal support person, especially
leading their professional conversations, provided an
additional experiencedvoice and helped themto feel
more at ease about placement experiences

- scaffoldedthe PSTs’ critical reflexivity skills

Theme 2 - Impact of program on PSTs’ levels of
anxiety about the teaching profession;

There was a significant shift fromhigh levels of anxiety
before the PSTs’ involvement with the partnership to
minimal and no levels of anxiety aftercompleting the PD
daysandone day aweek experienceintheirschools.
Overall, the PSTs suggested having the opportunity

to slowly ease into the school community, get to know
the culture of the school, the needs of the learners and
develop arelationship with their supervising teacher over
along period of time significantly reduced theirlevels of
anxiety about headinginto the finalblock placement, and
theirfirstyear of teaching.

Theme 3 - Impact of the program on PSTs’ sense
of belonging to the profession and preparedness

The one day aweek andblock experiences assisted the
PSTsto develop theirunderstanding of the teaching
profession, beginto feelwelcome at the schooland
the teaching professionand understand the culture of
the school. Itwas alsoimportant for theirbeginning
understanding of Catholic school settings.

Leadership staffinschools aswell as supervising teachers
play akeyrolein PSTs’ understanding of the teaching
profession. The survey results suggest the majority of
PSTsfeelthat school staff are eitherveryimportant
orsignificantlyimportant to theirunderstanding of
becomingateacherandconnectingto the school.

Forthe PSTs’, their supervising teacher was the most
mentionedimportant staff member. Otherteaching
staff, the Principal, the APRE, and various learning
supportleadership staff were also mentioned as having
asignificantimpact onfeelingwelcomeinthe school,

and providinglearning experiences. Otherstaff and the
Principal were the second mostimportant staff mentioned
by the PSTsinthe survey. The extended timeinthe schools
enables PSTs to seek supportandlearnfrom avariety of
leaders and staff withinthe school context.

Theme 4 - Impact of the program on PSTs’ self-
reported competency related to the APSTs and
teaching skills

The dataindicated from the starting point of the project
tothe end of the project, PSTs’ competency withthe APST
standards significantlyincreased. Overall, there were a
significant number of focus areas that many PSTs felt they
excelledinby the end of the program, with the strongest
focus areasbeing:
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2.2 Organise contentinto an effective learning and
teaching sequence;

2.3 Use curriculum, assessment andreporting
knowledge to designlearning sequences andlesson
plans;

2.6Implement teaching strategies forusingICT to
expand curriculum learning opportunities for students;

3.2 Planlessonsequencesusing knowledge of student
learning, content and effective teaching strategies;

- 3.3Include arange of teaching strategies;

3.5 Demonstrate arange of verbaland non-verbal
communication strategies to support student
engagement; and

5.4 Demonstrate the capacity tointerpret student
assessment data to evaluate studentlearning and
modify teaching practice.

Overall, there appeared to be apatternacross the focus
areasindicating the PSTs feltleast confident with their
knowledge around Aboriginal and Torres Strait Islander
subjectsand concepts.

Inaddition, the formative assessment tool, ‘professional
conversations’, developedforthe partnership were
highlighted by PSTs and the Companions as a useful
formative feedbacktool preparing PSTs forreflection
onthe APSTs and preparing them for ‘real-life’ teaching
conversations. Many PSTsreported both personaland
professional growth during this period of time and were
incredibly grateful to theirschools for the support. In
addition, the Companionrole wasincredibly important
duetothe supportthey providedtoeachPST.

Theme 5 - Impact on schools and school staff

While the SPA programis focusingon PST outcomes, ithas
become evident through conversations with leadership
staff that the program also has animpact onschoolsand
schoolstaff. Thisincludesthe PSTsbeing able to assistina
moreintegrated way comparedto PSTs on shorterblocks
with events such as athletics carnivals, musicals and
liturgies. The PSTs were also valued for theirrecency with
research and theories on education.

Theme 6 - Reflection on the Regional Model

Overall, the Regional pilot was successful evenwith the
initialimpacts of COVID. The PSTs were able to connect
withtheirschool at the start of the year, and the two PSTs
involvedinthe program are now employed at the Catholic
regional school.



> RECOMMENDATIONS

Recommendation

Increase numbers
attending the
BCElead Spiritual
Retreat

Track employment
status of PSTs and

remain connected
to AlumniPSTs

2022 Reflection

In2021aspiritual retreat had
beenplanned (the firsttime
running thisevent). Ilthad to
be cancelled due to COVID.
The Spiritual Retreatin2022
was very positively received by
those who attended. Approx
2 Companionsand 8-9 PSTs
attended. Theaimfor2023
istoincrease these numbers
asthisisanimportant event
for PSTs faithformationand
connectionto BCE.

Thisyearthe project
coordinator started to track
employment status forthe
PSTs thathad provided their
personalinformation.

SPA graduate names were
provided to BCEHR for
employment opportunities.

Several Alumni SPAPSTs were
nominated for ECT awards at
the BCE Awards night.

2023 Implementation

Theretreatis plannedfor

the middle of theyear.
Registrationnumbers are
significantly higherthan2022.

Reflected onwaystoincrease
responses fromPSTsabout
theiremployment. Includeda
fieldinthe applicationsurvey for
personalemail contact details.
Thiswillincrease the abitlity to
followup withPSTs at the end of
2023 andstartof 2024.

Added Alumnito the
membership database.

Created anAlumnisurvey and
willbeinterviewing selected
Alumni SPA cohort.

Recommend continued work
withBCEHRforemployment
opportunities forPrincipal
recommended SPA graduates
(suggestion-setupashort
survey forPrincipals about SPA
graduates, send early tomeet
employmenttimelines).

Recommend planning foran
Alumnieventin2024.

2024 Planning

Advertise more widely to
encourage higherlevels of
participation. Exploreif there
arelinks between attending
theretreatand employmentin
BCE schools - does theretreat
increase PST’s feelings of
connectiontothe Dioceses?

Planan Alumnievent toremain
connectedtothe SPA Alumni.

Strengthen employment
options forsuccessful SPA
graduates. Explore ways
to attract SPAPSTs to hard
to staff BCEand Regional
Dioceses SPAschools.
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Recommendation

Provide greater
mentoring for
new SPCsjoining
the projectasit
expands

Setup alLeadership

Think Tank

Extend the
programto other
cohortsin the
educationdegree
to allow gradual
development
across PST
degrees.

2022 Reflection

Alead Companionwas
broughtinto the projectto
provide additional leadership
and supportabout therole.

Anadminpersonwas brought
into the project to support
withuniversity processes.

Companionfeedbackhas
suggested both staff have
providedinvaluable support
inunderstanding therole and
trying to navigate university
systems.

Regularmeetings each
Termwith Companionsto
provide supportaround
documentation, expectations,
mentoring and partnership
workwererun.

Avideotemplate of amock
professional conversation
was created to support
Companions, PSTsand
supervising teachers.

The Leadership Think Tank had
limited attendancein2022.
Suspectedoverload of school
staff duetoongoing COVID
issues.

After consultationwithall
stakeholdersitwas decidedto
pilota2ndyearundergraduate
program for ACUPSTs. This
programrunsinsecond
semester.

2023 Implementation

The Lead Companionhashad
oneononeconversations
withnew Companions.
Companions completed
professionallearning
fortertiary supervision
processes (provided by the
university) andinductionto
the SPA program meetings.
Companions have attended
the Mentoring PD day,
whichincluded ‘Meet Your
Companion’lunchforPSTs.

The admin officerhas
updateduniversity process
supportdocumentationand
developedanonline space
forCompanionsinthe new
membership database.

Feedbackonthevideo
template of the mock
professional conversation has
beenpositive.

Strengthen the Leadership
Think Tank and pilot some
inperson meetingsto see

if attendance fromschool
stakeholdersimproves (could
rotate through clusters).
Advertise through the new
membership database and
reportonthe meetings through
this forum.

Piloting a 3rdyear connection
year forACUPSTs-no
placementsin SPAschools,
justconnectionwith
theirDiocese. Continue
engagement with Signum
Fidei. Only 3rdyearswho
enteredduring 2ndyear.
These PSTsareinvited to
general professionallearning
sessionssuchaswell-being
and employmentin BCE.

Collectdatafromthe 2nd and
3rdyearcohorts

2024 Planning

Provide acalendarat the
commencement of theyear
with half day PD/project
meetings each Termfor
Companionsand Diocese
representatives.

Develop one handbook
forCompanionswhich
includesinformationfornew
Companions about university
systems, checkboxwithwhat
needstobecompleted,
templates, contacts, meeting
datesandprocesses.

Record shortvideos going
throughthe processesand
templates.

Reflectoninpersonmeetings.
If notsuccessfulexplore
otherwaystoincrease online
attendance fromschool-based
stakeholders.

Reflect ondatacollected from
2nd and 3rdyearcohortsto
strengthenthe program for
these cohorts.

2022 entry 2ndyearPSTs
willbeinthe finalyear SPA
program. Collecttargeted
datafromthese PSTs about
theimpact of the program
acrosstheirexperience.



Recommendation

Extend SPA
programto other
Catholic Dioceses
(regionaland
interstate)

Develop cross-
institutional
partnerships for
Brisbane

2022 Reflection

Consideringtheimpact of the
SPAprogram, negotiations
with Queenslandregional
Diocesescommencedin2021.
Toowoomba pilotedin2022.

Piloting final year programin
cross-institutional partnership
programwith USC and QUT.

BCE Catholic Director
indicated Gold Coast schools
were interestedin SPAand
askedif aconnectionwith
Griffith University could be
exploredfor2023intake
(2024 cohort).

2023 Implementation

In2022 Toowoomba Dioceses
expandedto 2regional
schools.

Cairns Dioceseis piloting the
model.

Negotiationswith Canberra
andAdelaide Dioceses
commenced.

Recommend SPA
stakeholders deliver submitan
abstract tothe GRACE (Global
Researchers Advancing
Catholic Education)
internationalresearch
colloquiumto beheldinPerth
inJan2024 to share findings
about SPAto theinternational
Catholic Educatorcommunity.

USC and QUT continued with
the program and participant
numbers are stable fromthese
universities.

Griffith university was
contacted, some staff
changes. Negotiations with
Griffithare paused at the
request of BCE.

Some concerns have been
raised by Companions and
the PSTs themselves about
their Catholicliteracy due
tonothavingaccessto ACU
university units.

Recommend working with BCE
and Faculty of Theology and
Philosophy to develop short
professionallearningvideos
forthe SPAresourcessite.

Recommendrecommencing
negotiations with Griffith
university to expand SPAto
Gold Coastschools.

2024 Planning

Recommend strengthening
theregionalmodelsin
Toowoomba and Cairns.

Recommend piloting models
inCanberraandAdelaide.

Recommend SPA
stakeholders deliver

shared presentation at the
GRACE (Global Researchers
Advancing Catholic
Education)international
research colloquiuminPerth
inJan2024 to share findings
about SPAto theinternational

Catholic Educatorcommunity.

Continue strengthening
options thatenable cross-
institutional PSTs to access
professionallearning around
Catholic ldentity and spiritual
literacy conceptsand
theories.
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Recommendation 2022 Reflection

Develop support
mechanisms

SignumFideiprogramwas
pilotedwithundergraduate

to address 2ndyears. Afterstakeholder
gapsidentified discussionreflectingonthe
inTheme1 programitwas decidedthat

around Catholic
Understandings

the Signum Fideiwouldbe
anoptionalprogram for SPA
ACUPSTs. Therequirement
moving forwardis for SPAPSTs
to attendthe BCE designed
spiritualretreatasitaligns with
BCEmissionsandideals.

Introduced workshops for

finalyears around Catholic
identity, and workplace run
by BCE.

Modified Professional
Conversationtemplate,

Develop support
mechanisms to

address gaps supervisiontemplates, and
identifiedin Theme observationtemplates for
4 around the APSTs clearerconnectionto APSTs

Recorded amodel
professional conversationwith
documentation completed for
sharing

Ran aprofessional
conversation workshop

2023 Implementation

SignumFideiis available as
anoptionfor2ndand 3rdyear
SPAPSTs.

BCE Spiritual Retreat
hasbeenincludedasa
required element for PSTs -
registrations haveincreased.

Recommend working with
BCE andFaculty of Theology
and Philosophy to develop
short professionallearning
videosforthe SPAresources
site.

Continue support provided
in2022 and advertise the
templates and models
through the membership
database.

Brainstormwith BCE
stakeholders and at ThinkTank
ways schools work with PSTs
inthe areasidentified as gaps.
Some PSTs marked these
areas as exceeding, which
suggests many schoolsare
supporting PSTs to achievein
these standards.

Share findings with SPA
schoolsinapresentation
to help disseminate the
information.

Strengthen training for
Companions on preparing
schoolsand PSTs for
professional conversations

Revisit Professional
Conversationtemplate to
simplify and enhance further
the gapsidentified by PSTs.

2024 Planning

Continue strengthening
options thatenable PSTs to
access professionallearning
around Catholic Identity and
spiritualliteracy concepts
andtheories.

Develop anApp for SPA
mentoring training to enable
more accessible and engaging
content forall supervising
teachers.

Reflect on professional
conversationdatatoseeif the
gap areas are addressedinthe
professional conversations.

Evaluate professionallearning
options offeredin SPAto see
if gaps are beingaddressed,
orcanbe strengthenedwith
mini-PDs.

Explore fundingto connect
aPhDstudenttothe project,
preferably froma SPAschool
(canbepart-time). This
willstrengthenresearch
exploration of these gaps,
andinclude SPA stakeholders
intheresearch. Thiscan

be supportedwithanARC
Linkage grant applicationand/
orIndustry scholarship (please
seehttps://www.acu.edu.
au/research-and-enterprise/
higher-degree-research-
hub/partner-with-us/
industry-scholarships-for-

phd-students)



https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students
https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students
https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students
https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students
https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students
https://www.acu.edu.au/research-and-enterprise/higher-degree-research-hub/partner-with-us/industry-scholarships-for-phd-students

Recommendation 2022 Reflection 2023 Implementation
Improve DevelopedaSPAwebsite to Commenced utilising the
communication hostallinformationandthe functions of thismembership
betweenschools mentoring PD. site.

and the project
Signedontoarecognisedand

highly reviewed membership Mentoring Day PD and other
database systemat the end of professional learning/SPA
2022. eventshave beeneasierto
trackand evaluate. Sharing
of resources alsomore
streamlined and accessible for
allmembers.

Registrationprocessesfor

Recommend hosting formal
meetings with principals
(especially new and potential),
eg.breakfastordinnerevents,
topresentonthe SPAprogram.

Recommend SPAuniversity
coordinatorand Dioceses
projectcoordinators visit
current SPAschools.

The SPAprogramisinacontinual state of criticalreflection
and change. The complexity of the ways the various
componentsinteractrequires frequent updating to meet
the needs of all stakeholders, and the aims of the program.
The programhas athree yearagreement between ACU
and BCEwith 2023 being the final year for this 3year
period. The Toowoomba Dioceses expandedin2023to
tworegional schools, and negotiations with other QLD and
interstate Diocesesis ongoing. As thisreportillustrates,
the benefits of the program are significant forthe PSTs,
the Catholic school sectorandthe teaching profession.
Inpartnership, the program can be furtherenhanced and
improved to continue to provide impactful outcomes for
PSTs and the profession.

2024 Planning

Recommend continuingwith
the membership database
system.

Recommendcreatingawards
forengaged SPAPST, most
supportive SPAsupervisorand
most supportive SPAschool.
Thiswillrecognise the workand
commitmentbythe PSTsand
theirschools.

Recommend visitstosome
SPAschools by SPAuniversity
coordinatorandDioceses
project coordinators
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> Appendices

Appendix 1 - Professional Video Marketing material 2020, 2022 and sample professional conversation

2020

Primary PST
https://vimeo.com/user36828324/review/453959667/0aabf24243

Secondary PSTs
https://vimeo.com/user36828324/review/453970403/859825639d

https://vimeo.com/user36828324/review/453968794/021647f909

School Leader
https://player.vimeo.com/video/453972626

Faith Companion
https://vimeo.com/user36828324/review/453967739/aa53c2cdbc

BCEDirector of Catholic Identity
https://vimeo.com/user36828324/review/453962789/297b25b10f

BCEHR Officer
https://vimeo.com/user36828324/review/453964566/c5f7415837

2022

Spiritual and Pedagogical Accompaniment Program | An explanation
https://player.vimeo.com/video/593953085?h=9a2c7a8d10

Spiritual and Pedagogical Accompaniment Program | Secondary PST
https://player.vimeo.com/video/593985041?h=5754cé8a21

Spiritual and Pedagogical Accompaniment Program | Supervising teacher and Primary PST
https://player.vimeo.com/video/593575254?h=1f1110ccl7

Spiritual and Pedagogical Accompaniment Program | Companion
https://player.vimeo.com/video/593638016?h=2adfc754d5

Spiritual and Pedagogical Accompaniment Program | Supervising Teacher and Deputy Principal (Secondary)
https://player.vimeo.com/video/593979741?h=a05a25déaé

Spiritual and Pedagogical Accompaniment Program | Assistant Principal Religious Education (Primary)
https://player.vimeo.com/video/593641413?h=1a24e38fel

Spiritual and Pedagogical Accompaniment Program | BCE Director of Catholic Identity
https://player.vimeo.com/video/593951119?h=70f544336f

Spiritual and Pedagogical Accompaniment Program | Talent Attraction BCEHR
https://player.vimeo.com/video/593636910?h=célbbcfled

Sample Professional Conversation video
https://www.youtube.com/watch?v=3rwQigKN5ZA
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https://player.vimeo.com/video/593951119?h=70f544336f
https://player.vimeo.com/video/593636910?h=c61bbcf1e4
https://www.youtube.com/watch?v=3rwQigKN5ZA

Appendix 2 - Faith Data from the Longitudinal Survey

Note: thisinformationis fromthe research survey (2020-2021), so not all participants are represented

Year Faith

2019 Catholic
Sikh
None

2020 Catholic

Non-practicing Catholic
Anglican
‘Spiritual’
None
2021 Catholic
Christian
Sikh
Methodist
Anglican
None
2022 Catholic
Christian
None
Lutheran

Anglican

Number

—_

AN
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Appendix 3 - APST End point survey results

Rank how you felt you met each of the Graduate APST focus areas (this does not need toreflect your QPERF) 1=still
developing, 2=just met, 3= met, 4=exceeding

APST focus area 1 2 3 4

1.1Demonstrate knowledge and understanding of physical, social and intellectual development and 6 7
characteristics of students and how these may affect learning.

1.2 Demonstrate knowledge and understanding of research into how studentslearn and the 1 5 7
implications forteaching.

1.3 Demonstrate knowledge of teaching strategies that are responsive to the learning strengths and 1 5 7
needs of students from diverse linguistic, cultural, religious and socioeconomic backgrounds.

1.4 Demonstrate broad knowledge and understanding of the impact of culture, cultural identity 20N 8RS
and linguistic background onthe education of students from Aboriginal and Torres Strait Islander
backgrounds.

1.5 Demonstrate knowledge and understanding of strategies for differentiating teaching to meet the 7 6
specificlearning needs of students across the fullrange of abilities.

1.6 Demonstrate broad knowledge and understanding of legislative requirements and teaching 7 6
strategies that support participation andlearning of students with disability.

2.1Demonstrate knowledge and understanding of the concepts, substance and structure of the 6 7
content and teaching strategies of the teaching area.

2.2 Organise contentinto an effective learning and teaching sequence. 2
2.3 Usecurriculum, assessment andreporting knowledge to designlearning sequences andlesson 3 10
plans.

2.4Demonstrate broad knowledge of, understanding of andrespect for Aboriginal and Torres Strait 2 :7 : 4

Islander histories, cultures and languages.

2.5Know andunderstand literacy and numeracy teaching strategies and theirapplicationinteaching 6 7
areas.

2.6Implement teaching strategies forusing ICT to expand curriculumlearning opportunities for 2 ¥ 9
students.

3.1Setlearning goals that provide achievable challenges for students of varying abilities and 6 7

characteristics.

3.2 Planlesson sequences using knowledge of student learning, content and effective teaching 4 9
strategies.

3.3Include arange of teaching strategies. 3 10
3.4Demonstrate knowledge of arange of resources, including ICT, that engage students in their 6 7
learning.

3.5Demonstrate arange of verbaland non-verbal communication strategies to support student 4 9

engagement.



APST focus area

3.6 Demonstrate broad knowledge of strategies that can be used to evaluate teaching programs to
improve student learning.

3.7 Describe abroadrange of strategies forinvolving parents/carersin the educative process.

4.11dentify strategies to supportinclusive student participation and engagementin classroom
activities

4.2 Demonstrate the capacity to organise classroom activities and provide clear directions.
4.3 Demonstrate knowledge of practical approachesto manage challenging behaviour.

4.4 Describe strategies that support students’ wellbeing and safety working within schooland/or
system, curriculum andlegislative requirements.

4.5 Demonstrate anunderstanding of therelevantissues and the strategies available to support the
safe, responsible and ethicaluse of ICT inlearning and teaching.

5.1Demonstrate understanding of assessment strategies, includinginformal and formal, diagnostic,
formative and summative approaches to assess studentlearning.

5.2 Demonstrate anunderstanding of the purpose of providing timely and appropriate feedback to
students about theirlearning.

5.3Demonstrate understanding of assessment moderation andits application to support consistent
and comparable judgements of studentlearning.

5.4Demonstrate the capacity tointerpret student assessment data to evaluate studentlearning and
modify teaching practice.

5.5 Demonstrate understanding of arange of strategies forreporting to students and parents/carers
andthe purpose of keeping accurate andreliable records of student achievement

6.1Demonstrate anunderstanding of the role of the Australian Professional Standards for Teachersin
identifying professional learning needs.

6.2Understand therelevantand appropriate sources of professionallearning for teachers.

6.3 Seekand apply constructive feedback from supervisors and teachers toimprove teaching
practices.

6.4Demonstrate anunderstanding of the rationale for continued professionallearning and the
implications forimproved studentlearning.
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Appendix 4 - Combining Results for Spiritual Literacy and Catholic Identity from 2020, 2021, and 2022.
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Figure 1. Theme 1. Spiritual Literacy and Catholic Identity.
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Appendix 5 -Combining Results for Anxiety About the Teaching Profession from 2020, 2021, and 2022.
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Figure 2. Theme 1. Anxiety About the Teaching Profession.



Appendix 6 -Combining ANOVA Results for Anxiety About the Teaching Profession from 2020, 2021, and 2022.

Anxiety Before vs. After SPA by Ye
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Figure 3. ANOVA Results for Anxiety About the Teaching Profession from 2020 to 2022.

Appendix 7 -Part1of 5: Combining Results for Belonging and Becoming from 2020, 2021, and 2022.
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Figure 4. Theme 3. Belonging and Becoming.
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Appendix 8 -Part 2 of 5: Combining Results for Belonging and Becoming from 2020, 2021, and 2022.
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Figure 5. Theme 3. Belonging and Becoming.
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Appendix 9 -Part 3 of 5: Combining Results for Belonging and Becoming from 2020, 2021, and 2022.
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Figure 6. Theme 3. Belongingand Becoming.
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Appendix 10 -Part 4 of 5: Combining Results for Belonging and Becoming from 2020, 2021, and 2022.
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Figure 7. Theme 3. Belonging and Becoming.

Appendix 11 -Part 5 of 5: Combining Results for Belonging and Becoming from 2020, 2021, and 2022.
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Theme 3. Belonging and Becoming.
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Appendix 12 -APST1. Combining ANOVA Results for APST1from 2020, 2021, and 2022.
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Figure 9. Results for the Australian Professional Standards for Teachers (APSTs).
Note. Sample size for2020 (12 month cohort) was too small to include inthe ANOVA analysis

APSTs Before vs. After SPA by Ye:

< APST 1 Before SPA
® APST 1 After SPA



Appendix 13 -APST 2. Combining ANOVA Results for APST 2 Descriptive plots from 2020, 2021 and 2022.
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Figure 10. Results for the Australian Professional Standards for Teachers (APSTSs).
Note. Sample size for2020 (12 month cohort) was too small toinclude in the ANOVA analysis
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Appendix 14 -APST 3. Combining ANOVA Results for APST 3 from 2020, 2021, and 2022.
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Figure 11. Results forthe Australian Professional Standards for Teachers (APSTs).
Note. Sample size for 2020 (12 month cohort) was too small to include in the ANOVA analysis

Appendix 15-APST 4. Combining ANOVA Results for APST 4 from 2020, 2021, and 2022.
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Figure 12. Results forthe Australian Professional Standards for Teachers (APSTs).
Note. Sample size for2020 (12 month cohort) was too small to include inthe ANOVA analysis



Appendix 16 -APST 5. Combining ANOVA Results for APST 5 from 2020, 2021, and 2022.
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Figure 13. Results forthe Australian Professional Standards for Teachers (APSTs).

Note. Sample size for2020 (12 month cohort) was too small to include in the ANOVA analysis
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Appendix 17 -APST 6. Combining ANOVA Results for APST 6 from 2020, 2021, and 2022.
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Figure 14. Results forthe Australian Professional Standards for Teachers (APSTSs).
Note. Sample size for2020 (12 month cohort) was too small to include in the ANOVA analysis
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TinaYothers

You just have to have
the guidance to

lead you in the right
direction until you

cando it yourself.
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