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Abstract

Introduction: In occupational therapy for children, collaborative practice

with parents is crucial for meaningful family-centred interventions, yet it

remains undefined and inconsistently addressed. This study aimed to establish

foundational concepts for collaborative practice with parents in occupational

therapy for children in progressing the field with a universal description.

Methods: This paper encompasses the second dataset of a larger scoping

review and a preliminary validation of findings by an advisory panel. Data

were gathered from indexed sources on collaborative practice with parents in

occupational therapy for children (ages 0–10) using MedLine, PsychInfo,

ERIC, Embase, OTSeeker, Scopus, and ProQuest Central. Data were extracted,

charted, and descriptively analysed by paired independent reviewers. The

Joanna Briggs Institute Manual and the Preferred Reporting Items for System-

atic Reviews and Meta-Analysis—extension for Scoping Reviews were used. A

draft definition of collaborative practices, developed based on preliminary

review findings and an operational definition, was validated by an advisory

panel of 13 experienced Australian occupational therapists, whose input was

integrated into a final, comprehensive description of collaborative practice.

Results: The scoping review encompassed 299 sources, revealing three major

components of collaborative practice: ‘collaborative practice aims’, ‘parent–
therapist partnership’, and ‘strategies for collaboration’. The advisory panel

endorsed the draft definition, confirmed its professional relevance, and sug-

gested some modifications.

Conclusion: The major outcome of this study is an evidence-based and

discipline-specific preliminary description of collaborative practice with par-

ents in occupational therapy for children. This description provides a common

language and foundational concepts for the future development of a collabora-

tive practice framework to guide practice and research. Future studies can

explore specific components, exploring their mechanisms and significance.

Further expanded validation is required, incorporating the perspectives of a
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wider community of occupational therapists and families to enhance the

description’s applicability.

PLAIN LANGUAGE SUMMARY

In occupational therapy for children, collaboration between parents and occupa-

tional therapists has been long acknowledged as important in the occupational

therapy literature. It is an essential shift away from practices led by profes-

sionals to a practice that encourages parents to be engaged therapy partners.

However, there has been little consistency in terms of a definition or description

of collaborative practice and in what parts of therapy collaboration is used. To

develop a draft definition of collaborative practice, we extracted relevant infor-

mation from 299 papers between 1998 and 2022. Then, an advisory panel of

13 experienced Australian occupational therapists validated and enhanced our

final description of collaborative practice. The data from the review was grouped

into three major components of collaborative practice: ‘collaborative practice

aims’, ‘parent–therapist partnership’, and ‘strategies for collaboration’. The

advisory panel confirmed the draft definition and its relevance and suggested

some modifications, which were used to refine the description. The major out-

come of this study is a preliminary description of collaborative practice with par-

ents in occupational therapy for children that is based on the research evidence.

This description provides a common language and foundational concepts for

the future development of a collaborative practice framework to guide practice

and research. Future studies are needed to explore specific components of col-

laborative practice, their relevance, and how they operate in practice. Further

validation of the collaborative practice description is needed that would incorpo-

rate the perspectives of parents, families, and a wider community of occupa-

tional therapists to enhance the description’s applicability.

KEYWORD S
advisory panel, caregiver, children, collaboration, definition, family, family-centred
approach, occupational therapy, paediatrics, parent, parent engagement, professional–family
relations, scoping review

1 | BACKGROUND

Occupational therapy for children has gradually evolved
from a predominantly child-centred to a more family-
centred practice in the past few decades. This holistic per-
spective is rooted in ecological and help-giving philoso-
phies, emphasising that children are not standalone
individuals and thrive when supported by various layers
of their ecological system, particularly the adults in their
lives (Bronfenbrenner, 1979; Dunst, 2002; Myers
et al., 2014; Pereira & Seruya, 2021). Recognising the
complex interplay of developmental, mental, physical,
psychosocial, and environmental factors affecting the
participation in daily routines by children with
childhood–onset conditions, this paradigm shift is

Key Points for Occupational Therapy
• Literature shows a gradual shift from expert-
led towards collaborative with parents in occu-
pational therapy.

• An evidence-based, preliminary validated
description of collaborative practice is pro-
vided, supporting family-centred occupational
therapy practice.

• Further research is required to refine and inte-
grate the description into a collaborative prac-
tice framework.
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reinforced by the need for participation-based interven-
tions that extend beyond the individual child, as
highlighted in contemporary research (Imms et al., 2017).
Therefore, occupational therapists should collaborate
with parents (or primary caregivers) to facilitate chil-
dren’s participation in meaningful occupations through
intervention, tailoring their approach to align with the
family’s backgrounds, routines, needs, and priorities
(Jaffe & Cosper, 2014).

Working alongside parents involves seeking their
expertise, strategising together to support children’s par-
ticipation, and providing opportunities for mutual learn-
ing through participation-focussed interventions (Kaelin
et al., 2021). In this context, occupational therapists are
tasked with understanding and integrating adult learning
principles and theories into their practice to address par-
ents’ learning needs and preferences (Knowles
et al., 2015; Porter et al., 2023). An example of such a the-
ory is the Transformative Learning Theory. It posits the
importance of encouraging critical reflection of one’s
beliefs, values, ways of thinking, and assumptions in
order to shift someone’s perspective to make sense of
new knowledge (Mezirow, 2000). Recognising parents as
adult learners and understanding their learning journey
enables occupational therapists to tailor their exchanges
with families in meaningful ways, providing them with
opportunities to develop relevant learning to support
their child (Porter et al., 2023).

The collaborative partnership that promotes mutual
learning and parental self-efficacy aligns with some key
frameworks for occupational therapy. For example, the
International Classification of Functioning, Disability
and Health: Children and Youth (ICF-CY; World Health
Organization[WHO], 2007), the Occupational Therapy
Practice Framework: Domain and Process (OTPF; Ameri-
can Occupational Therapy Association [AOTA], 2020)
and the Canadian Occupational Therapy Inter-Relational
Practice Process (COTIPP; Egan & Restall, 2022), under-
scoring the significance of considering the interplay
between environmental and personal factors that shape a
child’s health, functioning and participation. Within the
context of family-centred practice, environmental factors
include ‘complex dynamics’ between children and their
parents, family, and the larger community (AOTA, 2020,
p. S11).

Tailored relational and participatory practices
between professionals and families are foundational to
the family-centred approach (FCA; Dunst, 2002). Rela-
tional practices entail practices marked by empathy,
warmth, active listening, respect, dignity, and trust. Par-
ticipatory practices involve facilitating informed decision-
making, knowledge and skills exchange, and family
capacity building. Practices based on the FCA require

practitioners to acknowledge parents’ expertise regarding
their child and family needs and priorities (Dunst, 2002;
Early Childhood Intervention Australia, 2016). The FCA
promotes parent–therapist partnership in which both
sides have equal power and are mutually committed to
the intervention and goal achievement. In this context,
developing FCA services requires the adoption of collabo-
rative practice with parents to address family priorities
effectively throughout all stages of the therapeutic inter-
vention (An et al., 2019a; Kokorelias et al., 2019).

Placing the family at the forefront is paramount to
achieving outcomes in childhood intervention, as family
mental health, support systems, and parenting skills may
be key predictors of successful interventions (Wicks et al.,
2021). Recent research supports this perspective, indicat-
ing that FCA positively influences parents’ self-efficacy
and parenting beliefs, indirectly enhancing their psycho-
logical well-being (Mas et al., 2019). Furthermore, a
recent systematic review found emerging evidence of the
positive impact of FCA interventions on parents’ sense of
capability and confidence within occupational therapy
for individuals with autism and their families (Watling
et al., 2023). Structured procedures, information sharing,
and emotional support have also been shown to align
occupational therapy interventions with family needs
and values (Humbert et al., 2021). Additionally, another
systematic review highlighted studies indicating that
FCA outcomes, including improved child development
and parental welfare, were achieved when early interven-
tion (EI) services considered factors such as service oper-
ations, child and family characteristics, and parent
engagement (McCarthy & Guerin, 2021).

In the occupational therapy literature, FCA is recom-
mended as a best practice, particularly because it is
implemented in natural environments and in collabora-
tion with the child’s family (Jaffe & Cosper, 2014;
Novak & Honan, 2019; Occupational Therapy Australia
[OTA], 2016). A recent addition in the field includes the
development of the ‘Phased Approach to Incorporating a
Relationship-focus’ (PAIR; Barfoot et al., 2023). Crafted
in response to challenges faced by occupational therapists
in translating theory into practice when implementing
relationship-focussed methods, the model suggests a
phased approach to strengthen the emphasis on interac-
tions between parents and children as a fundamental
aspect of therapy. Advances like this emphasise the inter-
connectedness of the family–child relationship and the
importance of an ecological perspective in childhood
intervention (Dempsey & Keen, 2008; Wicks et al., 2021).

A collaborative practice between occupational thera-
pists and parents is regarded as a central element of FCA
as it offers primary caregivers an opportunity to partici-
pate in therapy as equal partners with the ultimate goal

LAGE ET AL. 853
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of enabling both the child’s and family’s occupational
performance (AOTA, 2020; OTA, 2016). An illustration of
a collaborative practice with parents in occupational ther-
apy for children is coaching. For example, Occupational
Performance Coaching is an intervention designed to
guide parents through mutual problem-solving towards
meaningful participation in occupations for children and
parents (Graham et al., 2009). Additional examples of col-
laborative practice include parent education and training,
playgroups, and home programs (Jaffe & Cosper, 2014).
These practices have been shown to successfully enhance
parents’ understanding of their child’s condition and
therapy implementation, promoting parenting skills
and self-efficacy, as well as fostering parent–child co-
occupations (Clerke et al., 2017; Morozini, 2015;
Novak & Honan, 2019; Olson, 2012). Hence, understand-
ing the significance of parental involvement in interven-
tion decision-making is crucial for fostering parenting
skills, confidence, and self-efficacy (Berry et al., 2016).
This requires professionals to cultivate essential skills for
successful collaborative practice, including knowledge
translation, coaching, effective communication, and the
ability to recognise families’ skills, learning styles, narra-
tives, and values (Elenko, 2019; Hanna & Rodger, 2002;
Novak & Honan, 2019).

Occupational therapy’s adoption of FCA has been
documented since the late 1980s (Bazyk, 1989), yet
expert-led practices persist, presenting challenges to the
implementation of FCA theory into practice and hinder-
ing parent–therapist collaboration (Hanna &
Rodger, 2002; Malfitano & Sakellariou, 2019; Riley
et al., 2017; Rudman, 2018; Wilding & Whiteford, 2007).
Reasons for the lengthy and complex transition in occu-
pational therapy to FCA include inconsistency in the ter-
minology used and unclear guidelines for practice
implementation (Darrah et al., 2010; Fingerhut
et al., 2013; Hanna & Rodger, 2002). As a result, families
and professionals may not be fully clear about their roles
and responsibilities when working together
(Coyne, 2013; Pereira & Seruya, 2021). According to the
FCA philosophy, parents should participate in decision
making throughout the intervention process, which
includes choosing their level of engagement in therapy
(Dunst et al., 2002; Espe-Sherwindt, 2008). Therapists are
still entrusted with cultivating parental readiness, under-
standing, and reflection regarding their role and partici-
pation in their child’s intervention (Kemp &
Turnbull, 2014; Smith & Samuels, 2021). A recent pro-
posal by Foster et al. (2020) to broaden the definition of
family-centred practice may also assist with implementa-
tion, as they suggest it should encompass personalised
service delivery in diverse environments while remaining
aligned with core values. Collaborative practice has been

observed to be more prevalent during goal setting than
consistently integrated throughout the entire interven-
tion process (An, 2016). Multiple factors could contribute
to this, such as the inclination of therapists to feel more
comfortable engaging directly with children rather than
family members due to their familiarity with the tradi-
tional clinical environment and a child-centric approach
(An et al., 2019b). Addressing these challenges requires
the establishment of clear concepts and a framework that
promotes collaborative practice with parents in the field
of occupational therapy for children.

A systematic review of interventions in occupational
therapy for children found that family-centred interven-
tions are comparably effective to other successful occupa-
tional therapy interventions, delivering cost-effective
benefits for families and children (Novak &
Honan, 2019). Although the literature acknowledges the
importance of collaborative practice and highlights signif-
icant evidence-based contributions, it remains undefined
and inconsistently implemented, with enduring gaps
spanning over two decades that underscore ongoing chal-
lenges in bridging theory and practice (Elenko, 2019;
Pereira & Seruya, 2021). Research on several facets of col-
laborative practice, particularly foundational concepts,
remains limited. Further research is required to consoli-
date collaborative practice theoretical foundation and
establish clear practice guidelines to enhance collabora-
tion with parents and foster professional competence.
Therefore, this study aimed to develop foundational con-
cepts for collaborative practice with parents in occupa-
tional therapy for children using findings from a scoping
review and input from an advisory panel of occupational
therapists.

2 | METHODS

This paper stems from a thesis submitted for a Master of
Research degree in Health Sciences (Lage, 2022). The the-
sis encompassed a scoping review that mapped existing
literature published between January 1998 and October
2022, aiming to identify, characterise, and describe col-
laborative practices with parents in occupational therapy
for children. The search included sources discussing
occupational therapy practices involving parents of chil-
dren ranging from 0 to 10 years old with any diagnosis,
including multidisciplinary practices. Databases such as
MedLine, PsychInfo, ERIC, Embase, OTSeeker, Scopus,
and ProQuest Central were employed to retrieve peer-
reviewed papers, theses, dissertations, and book chapters.

Due to the breadth of the scoping review, we report
the findings in two parts. Part 1 paper, published else-
where (Lage et al., 2024), reports on the first scoping
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review dataset that mapped collaborative practices, types,
and approaches articulated in global literature. The pre-
sent, Part 2, paper focuses on crafting a foundational
description of collaborative practice. To achieve this goal,
we utilised the second half of the original scoping review
dataset, mapping collaborative practice definitions and
detailing components found in the literature. The devel-
opment process was further enriched by valuable feed-
back from an advisory panel comprising Australian
occupational therapists.

The authors are all committed to collaborative prac-
tice and acknowledge their white privilege. They have
worked in a diverse range of family-based clinical and
academic settings in a range of countries, including
Australia, Brazil, Ireland, and the United States. These
authors’ perspectives guided the research design and
analysis process.

2.1 | Scoping review

The scoping review was conducted following the Joanna
Briggs Institute (JBI) manual for evidence synthesis

(Aromataris & Munn, 2020) and the Reporting Items for
Systematic Reviews and Meta-Analysis—extension
for Scoping Reviews (PRISMA-ScR) (Tricco et al., 2018).
In February 2022, a protocol for this scoping review was
published (Lage et al., 2022), from which minor devia-
tions were made. Full details of the methods used have
been published elsewhere (Lage et al., 2024). The scoping
review PCC (Participants/Concept/Context) framework
(Peters et al., 2020) is provided in Table 1. The search
strategy was developed with the support of an occupa-
tional therapy lecturer and a librarian at the University
of South Australia (UniSA). An exemplar of this strategy
is provided in Supplementary File A.

2.2 | Data extraction, analysis, and
synthesis

In the scoping review, we initially compiled a compre-
hensive dataset in an Excel spreadsheet, encompassing
all extracted data, including findings relevant to Part 1 of
the paper. Specifically for Part 2, a separate spreadsheet
was created, isolating the dataset focussed on

TAB L E 1 PCC framework for the scoping review.

PCC component Selection criteria

Participants

Parents and occupational therapists in services for children.
Parent defined as a person who meets a child’s daily needs.

• Parent
• Primary caregiver
• Children with any condition aged from birth to 10 years old
• Multi-professional teams with occupational therapists included

Concept

Based on the literature used in the background of this study,
collaborative practice is conceptually defined by the authors as
‘a service practice for children that enables the family-centred
approach by fostering shared decision-making and mutual
engagement between parents and occupational therapists at
any stage of the therapeutic process, with parents actively
participating in the process with support from therapists,
instead of therapists providing one-way input to parents’.

• Evidence of active involvement of parents in the intervention,
not only in attending or being present

• Evidence of a two-way relationship/interaction with a therapist

Context

Services of occupational therapy for children. • All service contexts from any occupational therapy area
• All locations across the world

Other: • English sources only
• All research designs
• Opinion pieces
• Narrative papers
• Theses and dissertations
• Book chapters
• Sources published from 1998 onwards to provide continuity

with the Hanna and Rodger (2002) review which included
sources dating back to 1998

LAGE ET AL. 855
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foundational concepts of collaborative practice and facili-
tating a more targeted analysis. This Part 2 dataset cov-
ered (1) definitions of the collaborative practice discussed
in the included sources (e.g., definition or description of
a playgroup program) and (2) key components required
to implement a collaborative practice (e.g., parent–
therapist partnership, mutual engagement and shared
decision-making).

Employing a basic descriptive analysis (Peters
et al., 2020) in an iterative approach, we grouped extracts
from sources into major components and related
sub-components of collaborative practice, grounded in
common conceptual themes, noting that the resulting
categories are not mutually exclusive. Throughout the
process of data analysis and synthesis, a certain level of
interpretation was necessary to ensure the consistency of
the extracted data with our initial operational definition.
Independent reviewers agreed on all data extracted and
the data synthesis. Further information on the scoping
review search strategy, PCC framework, and data extrac-
tion can be found elsewhere (Lage, 2022; Lage
et al., 2022; Lage et al., 2024).

2.3 | Advisory panel

Towards the development of foundational concepts for
collaborative practice with parents in occupational ther-
apy for children, preliminary findings from the scoping
review and the original operational definition were used
to create a draft definition of collaborative practice. To
ensure the credibility of this draft definition, the authors
conducted a preliminary validation process involving an
advisory panel of Australian occupational therapists. This
panel offered additional or alternative insights, enriching
the findings through professional expertise, ensuring
their relevance to practical applications, and helping
bridge the knowledge-to-practice gap (Camden
et al., 2014; DePoy & Gitlin, 2016). A short questionnaire
was completed to refine the findings and confirm their
relevance to practice. Subsequently, the refined definition
was integrated with the final findings of the scoping
review to develop a comprehensive description of collab-
orative practice.

2.3.1 | Sampling method and inclusion
criteria

Advisory panel members were chosen through a purpo-
sive sampling method in the selection of participants
capable of offering invaluable insights into the research
(Liamputtong, 2013). Although the intention was not to

create representation at the national level, we invited
occupational therapists from all Australian states and ter-
ritories to take part. The selection criteria included occu-
pational therapists who (1) were proficient in the English
language, (2) held active registration with the Australian
Health Practitioner Regulation Agency and (3) had more
than 5 years of experience in childhood intervention
involving collaborative practice with parents.

2.3.2 | Participants recruitment

The study employed two avenues to reach potential par-
ticipants: (1) a Facebook group for Australian occupa-
tional therapists working with children and (2) the use of
the authors’ professional networks. Responding to the
study advertisement, potential participants were provided
with the participant information sheet and a link to the
questionnaire. By completing the questionnaire, partici-
pants confirmed their consent. Participants’ identities are
confidential. Ethical approval was obtained for conduct-
ing the advisory panel by the Human Research Ethics
Committee of the UniSA (Protocol: 204067).

2.3.3 | Questionnaire

The initial validation process involved a questionnaire
designed to (1) seek professional endorsement of the draft
definition and (2) gather additional insights from refine-
ment. This questionnaire encompassed obtaining demo-
graphic details and opinion-based queries, with the
following questions:

1. Do you agree with this definition?
2. In your opinion, is this definition relevant to occupa-

tional therapy practice with children and families?
3. Would you add any concept to this definition? If your

answer is yes, please tell us which concepts you would
add and your reason.

4. Would you remove any concepts from this definition?
If your answer is yes, please tell us which concepts
you would remove and your reason.

2.4 | Collaborative practice description

Through a reflexive iteration process (Srivastava &
Hopwood, 2009), both the frequency counts of answers to
the closed-ended questions and recommendations pro-
vided in open-ended questions were analysed and inte-
grated into the formulation of the final version of the
collaborative practice description. This approach ensured

856 LAGE ET AL.
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the inclusion of practitioners’ insights, leading to the
refinement, contextualisation, and reinforcement of
the description’s appropriateness for practical
application.

3 | RESULTS

3.1 | Scoping review

A total of 299 sources have been included in this study. A
complete reference list with the included sources can be
found in Supplementary File B. Details on the PRISMA-
ScR reporting, sources information (e.g., authors, year,
and country of publication), and general characteristics
of collaborative practices found in the literature have
been published elsewhere (Lage, 2022; Lage et al., 2022;
Lage et al., 2024).

This scoping review identified 91 (30.5%) sources that
featured a formal definition of a diverse range of collabo-
rative practice programmes and interventions. These
encompassed specific intervention programmes, such as
Occupational Performance Coaching (Graham
et al., 2009), the Promotion of Routines of Exploration
and Play during Mealtime (Caldwell et al., 2022), and the
Occupation and Participation Approach to Reading Inter-
vention (Grajo & Candler, 2016), as well as more general
practices, like ‘community-based playgroups’ (Fabrizi &
Hubbell, 2017), EI coaching (Tomczuk et al., 2021) and
‘home programs’ (Piggot et al., 2003). Some examples of
collaborative practice definitions identified in this review
are provided in Supplementary File C. In contrast, the
majority of sources (208; 69.5%) did not explicitly provide
a formal definition of their collaborative practice; rather,
they provided detailed practice descriptions and associ-
ated components.

Three major components were identified based on the
mapping of extracts of collaborative practice definitions
and components found in the literature (Figure 1). The
first major component, ‘collaborative practice aims’,
focuses on potential outcomes emerging from parent–
therapist collaborative practice, supported by data from
157 (53%) sources. ‘Parent–Therapist Partnership’, the
second major component, discussed in 281 (94%) sources,
delves into the elements necessary for the establishment
and facilitation of the therapist–parent working relation-
ship, considered a cornerstone of collaboration. This
component is subdivided into three subcomponents:
(1) shared commitments that require similar input from
both parents and therapists, (2) shared commitments that
require therapist facilitation and initiation, and (3) part-
nership facilitators. The third major component, ‘Strate-
gies for Collaboration’, stemming from 205 (69%)

sources, encompasses activities and strategies devised to
facilitate parents’ and therapists’ collaborative efforts in
achieving intervention goals.

When analysing the number of components per
source, the dataset revealed that 63 (21%) sources
included one component, 125 (42%) sources included two
components, and 63 (21%) sources included all three
components. In Supplementary File B, Table 1 (p. 1) out-
lines a comprehensive mapping of the sources reporting
on each major component. The table includes numbered
sources, corresponding to the reference list of sources
included in the scoping review. Additionally, the
approach used to map components of collaborative prac-
tice is exemplified in Supplementary File D. Detailed
information on how each of these components and
sub-components are described in the literature can be
found in Lage (2022).

3.2 | Advisory panel

3.2.1 | Participants characteristics

From the 20 potential participants from every Australian
state and territory who demonstrated interest and were
invited to the advisory panel, 13 completed the online
questionnaire. Their reported professional experience
ranged from 5 to 38 years, with an average of 21 years.
Participants from most Australian states and territories
participated in the study, except for Western Australia
and Tasmania (Figure 2).

All participants practice occupational therapy across
multiple settings except for two who practice in a single
setting. The settings of practice and professional roles
most frequently represented were ‘professional supervi-
sion’ (n = 8, 25%), ‘clinic-based early intervention’
(n = 6, 19%), and ‘school-based intervention’ (n = 5,
16%). Conversely, ‘home-based early intervention’
(n = 3, 9%), ‘higher education teaching’ (n = 1, 3%),
‘coaching and training’ (n = 1, 3%), and ‘early interven-
tion research’ (n = 1, 3%) had the lowest representation
(Figure 3).

3.2.2 | Questionnaire

All 13 participants endorsed the draft collaborative prac-
tice definition, without additional comments. Similarly,
all participants affirmed the relevance of the definition to
occupational therapy practice concerning children and
families. Participant 1 was the sole contributor to this
question. They held the view that the definition was per-
tinent, yet occupational therapists frequently regarded
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F I GURE 1 Components of collaborative practice with parents in occupational therapy for children based on scoping review findings.
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collaborative practice merely as information sharing,
rather than as an approach to foster parent–child rela-
tionships and co-regulation. Seven participants suggested
new concepts to be added to the definition, whereas
11 proposed some modifications.

The panel input underwent thorough analysis and
was then integrated into the final, comprehensive
description of collaborative practice. The suggested con-
cepts of ‘parental empowerment’, ‘parental involvement
in the evaluation process’, ‘consideration of families’

F I GURE 2 States and territories of advisory panel participants (n = 5).

F I GURE 3 Settings of practice and professional roles of participants (n = 8).
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unique characteristics’, and ‘respect for families’ values
and choices’ were included in the final description.
Recommendations about the inclusion of parent–child
co-regulation, coaching of family members (not only par-
ents), and interprofessional collaboration were consid-
ered by the authors to fall outside the direct scope of the
description, warranting further investigation. Among
the suggestions for modification, Participant 1 proposed
that information exchange should not be placed first in
the collaborative practice strategy list. To address this
input, a clarifying note was incorporated, indicating that
the strategies were not intended to be ranked. Participant
2 highlighted that the collaborative practice effectiveness
is not exclusively reliant on the therapist’s aptitude but
also on the active role that families play in the therapeu-
tic relationship. In response, the description was enriched
with a segment based on insights from the scoping review
that emphasised the need for family engagement in col-
laborative practice while also acknowledging the thera-
pist’s skills and qualities.

3.3 | Collaborative practice description

The final version of the description was developed in
alignment with (1) the initial operational definition of
this study, (2) insights provided by the advisory panel
regarding the draft definition of collaborative practice,
and (3) components and sub-components distilled from
the 299 sources encompassed in the scoping review. The
research team systematically assessed the advisory
panel’s feedback against the scoping review’s aims, con-
cepts, criteria, and findings, integrating them into the
final, comprehensive description (refer to Box 1 for
the final description of parent–therapist collaborative
practice in occupational therapy).

4 | DISCUSSION

4.1 | Scoping review

To establish foundational concepts of collaborative prac-
tice with parents in occupational therapy for children,
the scoping review charted the extracted definitions and
components of collaborative practices from the literature.
Approximately a third of the included sources provided a
formal definition for their collaborative practice, encom-
passing specific and general intervention programmes.
Despite most publications not formally describing their
collaborative practice, they offered key practice compo-
nents. The knowledge from these sources showcased a
widespread integration of collaborative practice aspects

within occupational therapy for children, significantly
informing the definition of collaborative practice pro-
posed in this study. These findings revealed three major
components central to collaborative practice: ‘collabora-
tive practice aims,’ ‘parent–therapist partnership’, and
‘strategies for collaboration’.

The scoping review findings indicate a gradual shift
away from expert-led practice towards true parent–
therapist collaboration, aligning with the contemporary
trend towards FCA in occupational therapy (Kokorelias
et al., 2019; Novak & Honan, 2019; Pereira &
Seruya, 2021). Practices led singularly by therapists
emphasise an authoritative role that is counterproductive
to parental empowerment, thereby preventing parents
from learning strategies for solving their own problems,
engaging in their child’s therapy, and making informed
decisions (Adedipe, 2022; Lage & Snider, 2022; Rodger &
Keen, 2010). The review data indicate that therapists are
increasingly sharing therapeutic responsibility with par-
ents, allowing for expertise exchange and activation of
the parental role in therapy, as recommended in the liter-
ature (Lage & Snider, 2022; Rodger & Keen, 2010).

Collaboration with parents is not only considered an
essential aspect of the occupational therapy practice but
also a cornerstone of family-centred services
(e.g., Childress, 2017; D’Arrigo et al., 2020; Gibbs
et al., 2019), as previously emphasised in FCA research
(Raver-Lampman & Childress, 2014; Sawyer &
Campbell, 2012; Trivette, 2005). There are significant par-
allels between occupational therapy and FCA literature,
for example, relational practices, participatory practices,
and the parent–therapist partnership, as discussed by
Dunst (2002). However, it is of note in this review that
several studies fall short of encompassing more than one
aspect of FCA premises and principles. Only 21% of
sources included all three components of collaborative
practice, with ‘parent–therapist partnership’ being the
most frequently reported. This suggests inconsistencies in
integrating theory into practice, particularly concerning
the implementation of specific components such as ‘col-
laborative practice aims’ and ‘strategies for collabora-
tion’, both with occurrences lower than 70%. These
findings corroborate and further explain a well-known
and persistent gap in occupational therapy for children
(Darrah et al., 2010; Hanna & Rodger, 2002; Pereira &
Seruya, 2021). Such disparities also indicate a possible
favouring of specific components in collaborative practice
over others, posing a risk to the consistency of services,
equitable treatment, and user satisfaction (Bruder &
Dunst, 2015; MacKean et al., 2005). Nevertheless, creat-
ing a comprehensive description of collaborative practice
could equip occupational therapists with a shared frame-
work that offers a common language and guidance to
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align science and practice. Such breadth can also allow
for tailoring based on family preferences, needs, and pri-
orities and is also consistent with Foster et al.’s (2020)
proposal to broaden the family-centred practice defini-
tion to encompass individualised services in a range of
contexts.

4.1.1 | Components of collaborative practice

Collaborative practice aims
The overarching collaborative practice aim of this study
involved building parental capacity and a sense of self-
efficacy (see Figure 1). Studies have suggested that FCA
practices should strive to promote emancipation and
autonomy so that families may develop their abilities to
learn therapy-related knowledge and make informed
decisions (Fairbrother et al., 2015; MacKean et al., 2005).
Thus, to respect and promote autonomy, parent educa-
tion should progress beyond basic knowledge transfer.
Therefore, when undertaking collaborative practice with
parents, it is important to understand adult learning the-
ories such as transformative learning (Mezirow, 2000), as
discussed earlier. For example, if a parent is supported to
understand why a particular approach may be important
for their child, this may help them to make new meaning
of the child’s behaviour, thus resulting in a change in
perspective.

To encourage a sense of freedom and creativity in
adult learners, they must be allowed to express them-
selves and encouraged to build their own knowledge
(Freire, 1998). Freire argues that this is only possible
when learners are involved in the learning process
through guided training that allows them to pursue their
interests and develop critical thinking skills. Based on
Freire’s emancipatory pedagogical logic, a collaborative
practice with parents in occupational therapy for children
would require practitioners to reflect on how they have

BOX 1 Final version of the description of
collaborative practice with parents in
occupational therapy for children.

Collaborative practice with parents in occupa-
tional therapy for children is one of the key ele-
ments of the family-centred approach. The practice
is based on a sound parent–therapist partnership
that emphasises parental empowerment and
engagement throughout the therapeutic process, as
well as a nurturing therapist–child relationship. In
collaborative practice, therapists and parents work
together to build parental capacity towards opti-
mal parental self-efficacy and children’s everyday
living skills. Specific aims are related to supporting
the parent–child relationship and performance in
occupations and co-occupations, enhancing par-
enting skills, strengthening family relations and
functioning, and achieving family-based interven-
tion goals. Therapists also assist families in acces-
sing and coordinating external services,
community resources, and social support.

In collaborative practice, therapists focus on
building rapport to establish a strong foundation
for a sustainable partnership from the first contact
with the family. From this point forward, it can be
cultivated through parental emotional support and
shared commitments that require active engage-
ment from both parties, in addition to specific com-
mitments that must be facilitated and initiated by
the therapist. These are as follows:

• Parent–therapist shared commitments that
require similar input from both parents and
therapists:
� Mutual respect and trust
� Effective communication
� Shared responsibility and accountability

• Parent–therapist shared commitments that
require the therapist’s initiation and facilitation:
� Intervention tailoring based on families’
unique characteristics, values, needs, and
priorities
� Facilitation of parents’ and family members’
engagement
� Definition of roles and expectations
� Adoption of coaching-based interactions
A successful implementation of collaborative

practice requires parents and therapists to incorpo-
rate a range of strategies for collaboration, in no
particular order, into the entire intervention pro-
cess. These include the following:

• Knowledge exchange and translation
• Collaborative occupational performance analysis
• Collaborative problem solving

The effectiveness of collaborative practice is
directly influenced by the level of parents’ engage-
ment along with the attitudes, skills, and compe-
tencies of occupational therapists. These attributes
can include but are not limited to advanced com-
munication skills, expert knowledge, attentiveness,
responsiveness, flexibility, reflexivity, sensibility,
compassion, empathy, approachability, genuine-
ness, and friendliness.
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furthered the families’ autonomy through each
intervention stage. By being intentional and focussed on
autonomy, therapists are more likely to be less authorita-
tive and expert-driven with parents and more collabora-
tive and empowering, especially because adults are more
inclined to develop new learnings and make life changes
when given the opportunity to solve their own problems
and be the leader of their own transformative processes
(Knowles et al., 2005).

Parent–therapist partnership
Although 281 studies in this review involved parent–
therapist partnership, an inconsistent approach to collab-
orative practice was evident given that very few studies
addressed parent–therapist collaboration in every inter-
vention stage, and most did not address all components
of collaborative practice. These findings are in line with
Lage and Snider’s (2022) suggestion that concepts related
to collaboration with parents are still in their early stages
in occupational therapy practice. According to the FCA
literature, the adoption of help-giving, collaborative, and
emancipatory practices throughout the intervention pro-
cess can facilitate parental learning (Campbell &
Sawyer, 2007; Dunst et al., 2016). Consequently, this may
increase the incidence of daily practice of therapy strate-
gies in the family’s natural contexts, promoting parental
autonomy and agency.

Collaborative practice strategies
The occupational therapy literature has demonstrated the
use of singular and combined strategies of collaboration
in exchanging and transferring knowledge, which sup-
ports parental learning because they are more likely to
retain knowledge when they are engaged in this process
(White et al., 2000). A study by Wilkes-Gillan et al. (2014)
about a play-based intervention with parental engage-
ment found that parents needed additional intervention
strategies to support the consolidation of their learning
over time, as well as support materials to assist them in
reviewing the information discussed so that they may
continue to assist their children.

Overall, the strategies utilised in the literature corre-
spond with the principles of adult learning described by
Knowles et al. (2015), who state that adults learn best if
(1) they understand the reason why they are learning;
(2) the learning is self-directed, allowing adults to take
ownership of the knowledge being acquired; (3) learning
adds to the adult’s prior life experiences and takes into
account what they already know; (4) the learning is rele-
vant to their reality and matches their level of learning
within their developmental stage; (5) the learning is ori-
ented by the learning adults’ lives, tasks, or problems;
and (6) learning involves external motivators (such as a

higher income) as well as internal motivators (such as
volition, satisfaction and quality of life). Incorporating
approachable, amenable, relatable, practical, and tailored
strategies to collaborate with parents in occupational
therapy interventions may demonstrate the profession’s
move away from the traditional medical model that
only focuses on children-centred services to FCA, which
provides parents with more guidance, support, and
encouragement through collaborative practices (An,
2014).

4.2 | Advisory panel

In the opinion of the advisory panel, the draft definition
was considered relevant to occupational therapy and was
unanimously endorsed. Furthermore, they provided some
refinements that added further context to the final
description. Seeking the advisory panel expertise was
essential to creating the description to ensure it translates
into practice. The panel consisted of a diverse group of
occupational therapists. The occupational therapists’
wealth of knowledge and experience has contributed to
bringing context to the description under development
by bringing over two decades of experience working
with children in various settings, facilitating the integra-
tion of research and practice (Canadian Institutes
for Health Research, 2012). Incorporating advisors’ opin-
ions in research findings may enable knowledge transla-
tion to therapists and families and encourage the
adoption of evidence-based strategies in the implementa-
tion of a best practice in occupational therapy (Metzler &
Metz, 2010).

The lack of clarity on how to effectively and safely
promote parental engagement and partnership poses a
challenge for health professionals, families, and health
managers, who currently need more guidance about their
roles, clinical reasoning, as well as implications of the
use of evidence in practice (Coyne, 2013; Uniacke
et al., 2018). Thus, the development of a foundational
description of collaborative practice is a necessary first
step in addressing this issue. However, the developed
description does not advocate unrealistic or prescriptive
practices but rather provides foundational concepts that
promote a best practice. In line with Foster and Shields
(2020), this study intends to provide practitioners and
families with strategies that promote children’s participa-
tion and family outcomes through realistic and transla-
tional knowledge. Ultimately, instead of being
prescriptive, professional frameworks and concepts
should be tailored to assist therapists in navigating ethi-
cal and clinical decisions, aligning with the profession’s
standards and principles (Lester, 2014).
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4.3 | Implications for occupational
therapy

Based on the scoping review findings, there are many
components related to collaborative practice between
occupational therapists and parents that facilitate the
development of a connected and reciprocal partnership.
By learning about and implementing these components,
parents and therapists can embrace collaborative practice
in childhood intervention as a learning process. Occupa-
tional therapists are recommended to create a safe thera-
peutic environment for this learning to allow for practice,
reflection, and mistakes (Lage & Snider, 2022). Through
building respect and trust, parents and therapists can
learn from each other’s expertise and become comfort-
able with uncertainty and exploration. This study recom-
mends practitioners become more familiar with the
aspects of collaborative practice with parents shared here
so they can effectively use it in their practice.

Establishing a description of collaborative practice
with parents in occupational therapy for children may be
a foundational step for practice conceptualisation, which
is essential for advancing professional proficiency in
implementing FCA. Therefore, we propose the future
development of a collaborative practice framework spe-
cific to occupational therapy. To ensure that such a
framework is generalisable, it could incorporate both par-
ent voices as well as a larger international collaboration
with experts from a range of different practice areas, for
example, using a Delphi study. A future framework will
not only contribute to research but also generate
resources that assist occupational therapists in their pro-
fessional practice. The adoption of systematic frame-
works with consistent terminology in occupational
therapy has been acknowledged as a means to appropri-
ately capture contemporary practices (AOTA, 2020). A
common framework with a clear taxonomy of terminol-
ogy may provide practitioners and researchers with a uni-
form and clear vocabulary and guidance for the
application of an evidence-based best practice.

4.4 | Limitations

This study aimed to provide a preliminary description of
collaborative practice that requires further validation.
Incorporating parents’ insights can enrich and contextua-
lise the description, aligning with FCA principles. This
will ensure both sides of the partnership are represented.
Although the advisory panel sample size was not
designed to be representative or provide generalisable
outcomes, a future study can expand the validation of the

description by including more practitioners from diverse
international locations.

One of the purposes of this study was to map and
describe the major components of collaborative practice
with parents in occupational therapy for children. This
approach limited the exploration of mechanisms and sig-
nificance of each major component and their subcompo-
nents, which can be further investigated in forthcoming
studies. Moving forward, occupational therapy practice
and upcoming research within collaborative practice are
also recommended to incorporate the description and
components delineated in this study. This approach may
encourage the use of consistent terminology and foster
the ongoing advancement of research and practice.

5 | CONCLUSION

The major outcome of this study was the development of
an evidence-based and discipline-specific, preliminary
description of collaborative practice with parents in occu-
pational therapy for children. The common language and
data-driven guidance presented in the description may
provide foundational concepts that serve as cornerstones
for establishing a best practice framework. The scoping
review findings confirmed previous evidence that collab-
orative practice has been inconsistently described and
implemented.

This study marks a significant step towards consoli-
dating the understanding of collaborative practice, a fun-
damental element of the FCA. The literature emphasises
that collaborative practice empowers parents as engaged
partners in therapy. It also encourages professionals to
transition from solving family issues to fostering a collab-
orative problem-solving environment. This shift acknowl-
edges the family’s inherent capacity to support their
children effectively. Advancements in this conceptual
area may not only bolster research efforts but also equip
occupational therapists and parents to create a safe zone
for mutual knowledge exchange, learning from mistakes,
and achieving therapy goals together.
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