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17 Catering for gifted and talented
students in the regular classroom

Joe Santoro and John Munro

How to use this policy

Catering for gifted and talented students in classrooms is a priority in educational
provision. While many schools include the needs of gifted and talented students as
a policy, they find its implementation challenging (Munro, 2013). Schools are best
equipped to realise policy in this area when they implement a multifaceted pro-
fessional learning program that is referenced on how gifted and talented students
learn in the regular classroom (Munro, 2016). This policy example is intentionally
broad and school policy creators are encouraged to delete and build upon sug-
gestions below to create a policy that best represents their school.
[To adapt and use this policy, delete or modify the text as indicated]

[INSERT name of school] Catering for the gifted and talented in the
regular classroom

Rationale

Having a high capacity to learn in and of itself is not sufficient for developing
talented outcomes (Munro, 2017). Furthermore, high ability students whose
abilities and ways of knowing are not well understood or valued in the regular
classroom and who may lack opportunities to show what they know are at an
increased risk of disengagement from regular classrooms (Beghetto & Kaufman,
2014; Camilleri, 2017). Effective provision for gifted and talented students
involves recognising the diversity of gifted learners in terms of the multiple ways
of being gifted in the classroom and implementing pedagogy that takes account
of this (Munro, 2017). Therefore, schools must provide opportunities to foster
talent development for gifted and talented students in order for these students to
be engaged in learning and to realise their potential.

Purpose

Gifted and talented students are authentically included in a school when they
have the opportunity to convert their gifted learning to talented outcomes
(Munro, 2017). The purpose of this policy is to guide the development and
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implementation of practices that guide the education of gifted and talented
students in the regular classroom so that their talented outcomes are realised.

Scope

This policy applies to school leaders, teachers, and students. A collaborative
effort is required in order to achieve improved outcomes that can be sustained
within a school community.

[INSERT specific roles and responsibilities of individuals or teams]

Policy statement

Developing staff professional knowledge

The identification of high ability students and the implementation of effective
classroom provisions that cater to their needs are both strongly related to teacher
knowledge and attitudes (Kronborg & Cornejo-Araya, 2018). The first step in
evaluating a school’s capacity to provide learning opportunities for gifted and
talented students is for the school leadership to identify what teachers know about
gifted learning and teaching, how they cater for gifted and talented students, and
what they need to learn about it (Munro, 2017). Teachers may need up-skilling to
identify how these students know and think in the classroom and to modify their
teaching and curriculum provision (VanTassel-Baska, & Stambaugh, 2005).

At [INSERT name of school], our school leadership will consider what our
teachers know about gifted learning and teaching and will focus on opportunities
to develop staff professional knowledge and classroom practice (Munro, 2017).

Professional development opportunities at [INSERT name of school] will
consider what constitutes gifted knowing and thinking, how to assess this, the
multiple ways in which students can be gifted, and how to skilfully differentiate
teaching and provide appropriate learning opportunities (Munro, 2017).

Providing learning environments that foster talent development

Contemporary theories of giftedness from a talent development perspective note
how the student’s learning environment and culture affect whether they form
talented outcomes. Recent talent development models (e.g. Gagné, 2010; Perleth &
Heller, 1994; Ziegler & Phillipson, 2012) consider the influence of culture on the
conversion of a gifted learning capacity to talented outcomes. School leaders who
are interested in shaping their schools as “talent developing” organisations need to
know how to implement the conditions that can facilitate the talent development
process (Munro, 2017).

Teachers at [INSERT name of school] will encourage gifted students to pre-
sent their intuitive theories about the topics they are learning (Schwitzgebel,
1999) and will provide a classroom environment that values this (Munro, 2017).

School leadership at [INSERT name of school] will evaluate the extent to which
teachers implement a classroom climate that encourages students to share their
intuitive theories and ideas about the topics they are learning (Munro, 2012; 2017).
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Teachers at [INSERT name of school] will encourage gifted students to pursue
their intrinsic motivation during learning tasks (Gagné, 2010; Munro, 2017).

Teachers at [INSERT name of school] will support the social and emotional
development of gifted students (Munro, 2017). Gifted students will have
opportunities to engage with school psychologists or school counsellors or
will be referred to external support where necessary.

Identification of giftedness within the classroom and differentiation procedures

Despite teachers having an awareness and understanding of some characteristics
that they expect to see for gifted students, these do not always consider the multiple
ways in which students can be gifted (Munro, 2017). Furthermore, some students
present with co-occurring learning difficulties that can mask their gifted learning
capacity, which are the “twice-exceptional” or “dual-exceptional” learners (Munro,
2017; Neihart & Betts, 2010). When students’ strengths or ways of learning are not
well understood, this can lead to underachievement and disengagement from
classroom learning (Beghetto & Kaufman, 2014).

School leaders at [INSERT name of school] will provide professional learning
opportunities for staff to understand the multiple ways of being gifted in order
to improve identification procedures (Munro, 2017).

Identification procedures at [INSERT name of school] will target the mul-
tiple ways in which students can be gifted including the school-house gifted
(Renzulli, 2005), that is, those students who are academically gifted and learn
well what is taught at school.

Identification procedures at [[INSERT name of school] will also target students
who are able to extend what is taught at school and can make links with ideas
beyond what is taught. These students are the creatively gifted (Renzulli, 2005;
Sternberg, 2005).

Teachers at [INSERT name of school] are committed to looking for evidence
of gifted learning in its multiple forms within their classrooms (Munro, 2019).

Teachers and school leaders at [INSERT name of school] will make
recommendations for referral to a psychologist when it is suspected that a
student might be twice-exceptional (Neihart & Betts, 2010). For example, the
gifted student might also present with a specific learning disorder (e.g. dys-
lexia), ADHD characteristics, emotional or behavioural difficulties, or Autism
Spectrum Disorder (Rogers, 2010).

Teachers at [INSERT name of school] will use regular classroom activities such
as concept mapping (Munro, 2014a; Santoro, 2016) and problem-solving tasks
(Munro, 2014b) to assess gifted students’ knowledge and to infer their capacity to
generate higher-level outcomes. Gifted students’ concept maps and their solutions
to complex problems usually show evidence of inference, the capacity to generate
complex propositions and sophisticated organization of knowledge.

Teachers at [INSERT name of school] will provide opportunities for stu-
dents to infer the types of questions that might be answered when presenting
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a new topic (Munro, 2017). The types of questions that students suggest can
indicate the complexity of students’ thinking.

School leaders at [INSERT name of school] will evaluate what staff know
about how to differentiate the curriculum, their approach to teaching, and
how they scaffold talented outcomes (Tomlinson, et. al., 2004), and they will
assist staff in developing differentiation plans that focus on developing each of
these aspects of differentiation (Munro, 2017).

Teachers at [INSERT name of school] will consider the multiple ways of
knowing or different aspects of knowledge that can be used to understand
and learn about a topic (Munro, 2013).

Teachers at [INSERT name of school] will help gifted students to set
learning goals and will provide guidance for students to negotiate their per-
sonal learning path through a topic (Munro, 2017).

Teachers at [INSERT name of school] will provide opportunities for gifted
students to engage in self-directed problem-solving activities for topics they
are learning (Munro, 2017).

Teachers at [INSERT name of school] will encourage gifted students to per-
severe with learning activities and think about topics of interest (Munro, 2017).

Teachers at [INSERT name of school] will provide opportunities for gifted
students to share their understanding of a topic, in its multiple forms, so that
students can benefit from gifted students’ unique understanding of the topics
(Munro, 2017). This will provide opportunities for gifted students to develop
their capacity to share their knowledge in meaningful ways (Sternberg, 2005).

Rating of evidence base

Figure 17.1. Catering for Gifted and Talented Students in the Regular Classroom
Rating of Evidence.
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Further reading
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Studies, 21(2), 81-99.

Munro, J. (2012). Session G-Effective strategies for implementing differ-
entiated instruction. https://research.acer.edu.au/

Munro, J. (2013). Teaching gifted students: A knowing and thinking-based frame-
work for differentiation. Centre for Strategic Education. http://www.cse.edu.au

Munro, J. (2017). Catering for the gifted: How inclusive is your school? Aus-
tralian Educational Leader, 39(1), 12.

Expert consultation

School psychologists and heads of learning and teaching (or similar role)
should be included as part of the policy development within individual contexts
in order to provide additional support and insight within their areas of exper-
tise. External support from experts within the field of giftedness should be
consulted to develop staff professional knowledge where appropriate.
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